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70 TOAUHU KATEJPA ,,4YKJOE3UKOBO OBYUEHUE* —
JOCTHU/KEHUSA, HAYKOMETPUSA U ITPOEKTHU

IIpo¢. n-p Anapeii 3axapues,
Jexan Ha ¢akyarer ,,Punancu* npu CA ,, /1. A. IlenoB*

CenemMeceraTa TOAUITHIHA Ha Karenpa ,,UyK10e3uKoBO oOydeHHe  Ipu
dakynrer ,,dunancu’ Ha CA ,,JI. A. lleHOB* € TOBO 32 MperJie Ha TOCTHKCHHS
Y PEe3yJITaTH, KOUTO HAAXBBPJSAT IPAHUIIMTE HA CTPOrO IMEIAroruyecKara u3sBa
Ha aKaJIeMHYHUS ChCTaB. B paMkuTe Ha MOJWTHKA Ha (aKylaTeTa W BHUCIIETO
YUHIIMIIE 32 TOA00pEHNE B HAYKOMETPUYHUTE TIOKA3aTEIN HHIUBUYATHO U Upe3
y4acTHE B HAYYHM KOJICKTHMBH KaTeapara J1aJic IPUMEP 3a IMTOCTUKEHUS, KOUTO ca
IIOBO/I 32 CIIOEISIHE U MO3UTUBHO NpokjaaMmupane. Cpell TSX BKIIOYBAME ITbPBUTE
yOJIMKAIUK, HHISKCUPAHHU U B MIPOIEAypa Ha MHACKCUPAHE B HAYKOMETPUIHUTE
0a3u ganau Scopus u Web of Science:

[IspBo. MHIEKCHpaHH ITyOJIUKALUN:

Todorov, P. (2021). Integrating Duolingo for schools in third language
acquisition, Chuzhdoezikovo Obuchenie-Foreign Language Teaching, Vol. 48,
Issue 3, pp: 486-497, doi: https://doi.org/10.53656/for21.34duol

Todorov, P. (2021). Research on the implementation of e-learning tools by
Bulgarian and foreign universities. Chuzhdoezikovo Obuchenie-Foreign
Language Teaching, Vol. 48, Issue 5, pp: 486-497, doi: https://doi.org/10.53656/
for21.55izsl

Bropo. [lybnukaruu, B mporieypa Ha UHACKCUPaHE:

Zahariev, A., Mihaylova, M., Monev, V., & Dikov, V. (2021d). Upgrading
competencies of master's degree students through E-learning in business commu-
nications in a foreign language. Abstracts & Proceedings of SOCIOINT 2021 -
8th International Conference on Education and Education of Social Sciences, 14-
15 June 2021 (pp. 25-33). Istanbul: OCERINT. doi: https://doi.org/10.46529/
socioint.202103

Zahariev, A., Angelov, A., Angelov, P. Mihaylova, M., Slavov, S., & Mla-
denov, S. (2022a). Designing an International Bachelor Degree Syllabus - Corpo-
rate Social Responsibility in Industry 4.0. Abstracts & Proceedings of SOCIOINT
2022 - 9th International Conference on Education and Education of Social Scien-
ces, 17-18 January 2022 (pp. 567-575). Istanbul: OCERINT. doi:
https://doi.org/10.51508/intcess.202279



Zahariev, A., Zaharieva, G., Mihaylova, M., Ivanova, K. (2022d). Digitali-
sation in human resource management: evidence from the Bulgarian banking and
insurance sectors. 87" International Scientific Conference of Economic and Social
Development: Economics, Management, Finance and Banking, Svishtov, Bulga-
ria, 28-30 October 2022, Economic and Social Development (Book of Procee-
dings), vol. 87, Cakovez, Croatia, pp. 261-269, ISSN: 1849-7535, https://www.
researchgate.net/ publication/364153518

Zahariev, A., Zaharieva, G., Mihaylova, M., Nikolova, M. (2022¢).
COVID-19 as a factor for the digitalisation in human resource management in the
Bulgarian financial institutions. 87" International Scientific Conference of Eco-
nomic and Social Development: Economics, Management, Finance and Banking,
Svishtov, Bulgaria, 28-30 October 2022, Economic and Social Development
(Book of Proceedings), vol. 87, Cakovez, Croatia, pp. 210-219, ISSN: 1849-7535,
https://www.researchgate.net/publication/364153505

B oGmacrra Ha pa3pa60TBaHeT0 Ha IIPOCKTH, IIPCACTABUTCIIM HA KaTCAparTa
AaBar CBOA IMPUHOC B CJICIHUTC HAYYHU, 06paSOBaTCJ'IHI/I N N3CIICA0BATCIICKU TCMU.

e JIpoekr Ne3-2021 mpu MHUM Ha Tema ,,CbCcTOSIHME M BB3MOYKHOCTH 32 pas3-
BUTHE Ha OBJITapCcKusi Typu3bM B yciosusita Ha COVID -19¢

o [Ipoext Nel1-2022 npu MHU na tema ,,Jlururanua tpancopmanus B yrpan-
JICHHETO Ha YOBEIIIKUTE PECYpPCH BbB (PMHAHCOBUTE NIpeanpusaTusi B boarapus®.

e IIpoekt Ne 2020-1-BG01-KA203-079025 ,,Adaptation of strategies for corpo-
rate social responsibility to address the implications of the Industry 4.0° no
nporpama Epazpm+.

o [Ipoext No KA 202/VET-46/25.09.2018 r. ,,ECVET based further VET
training to support the enhancement of entrepreneurship skills of young people
and micro-SMEs via management accounting*, rmo nporpama ,,Epazsm+-.

o IIpoekt Ne 2018-1-BG01-KA203-048016 ,,EBpomneiicko mapTHROPCTBO 3a CO-
[MAJTHO BKJIIOYBAHE U Ch3/1aBaHE HA YMEHUS 34 KEHCKO NPEANpPHEMAaYECTBO
Yype3 eJIEKTPOHHO o0ydeHue” 1o mporpama ,,Epazpm+-.

e IlpoekTu Ha HayuyHU cnucaHus ,,HapoaHOCTOMAaHCKU apxuB“ U ,,.busHec ym-
paBnenne’ npen @onn Hayunu nzcnensanus’ npu MOH 1o kKoHKypcHH TTpolie-
nypy ,,beiarapcka HayuHa nepuoauka‘“ 3a 2014, 2016, 2019, 2021 u 2022 rog.

e IIpoext BG05M20P001-2.016-0004-C01 ,, M xkoHOMHYECKOTO 0Opa3oBaHUE B
bbarapus 2030%

o [Ipoext 2021-1-BG01-KA220-VET-000034664 ,, Training on business conti-
nuity strategies for micro SMEs in the aftermath of Covid-19”
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(CORONOMICS). IIpoekTsT € 1o nporpama Epazem +, KA220-VET-ITapr-
HBOPCTBA 3a CHTPYAHHYECTBO B IPO(hEeCHOHATHOTO 00pa3oBaHue U OOYUCHHCE,

e [Ipoext 2021-1-BG01-KA220-VET-000034800 ,,Commercially Oriented So-
cial Entrepreneurship Training in Vocational Education and Training (COM-
SET)*, Ilporpama Epaszbm +, KiirouoBa aeitnoct 2: [lapTHROpCTBA 32 CHTPY/I-
HUYECTBO, CEKTOp ,,IIpodecrnonanto oOpa3zoBanue u oOydeHue™.

e IIpoexr 2021-1-BG01-KA220-VET-000034709 ,ECOlogically VIable
Business innovation through ECVET compliant digital Entrepreneurial Skills
training* ECO-VIBES.

B pamkuTe Ha akynrera U BUCHIETO YUHIIUIIE HAYKOMETPUSTA HA KaTe/-
paTa noka3a OOEKTHBEH HApACTBAIl TPEHJ MPHU Ch3AABAHETO HA HAy4YHA IPO-
IyKIus U yueOHOo chabpskanue. Bxk. Tabmuma 1.

[IpencraBenu Ha eAUH IpENoaaBaTeIN MOKa3aTEIUTe 3a HaydyHa MPOIYK-
s Ha KaTenpa ,,YyKI10e3MK0BO 00ydeHHE  MOTBBPIKIaBaT MMO3UTUBHUS TPEHI.
Bx. Ta6auua 2.
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Tabmuna 1

Cnpaska 3a nepuoaa 2021/2022 yu. r. B 060 BMOHO- | cTyaum | B craTam | B roxnam | B yaeSHumM B y4.
Q01 Opoi CTAHIAPTHHU CTPAHUIU rpagun nomMaraJia
3A CA . A. IIEHOB* 6848932 3676,28) 1934,34] 2418,36] 3181,34) 50672,34 6 606,66
DOAKVIITET ,, DUHAHCH 6 378,29 46,20 216,01 496,95 369,82 4172,31 1 077,00

KATEJPA , DMUHAHCHU U KPEJIUT* 1415,77 46,20 146,70 161,62 169,75 776,50 115,00

KATEJPA ,3ACTPAXOBAHE 1 2 308,28 0,00 41,86 170,75 86,37 1 529,30 480,00

COIIMAJIHO JIEJIO*

KATEIPA ,,ObIIIA TEOPUA HA 1 382,84 0,00 0,00 24,08 30,00 1 328,76 0,00

MKOHOMMKATA*

KATE/JIPA ,,UYKJIOESMKOBO OBYUEHUME®| 127140 0,00 27,45 140,50 83,70 537,75 482,00
Cnpaska 3a nepuoaa 2020/2021 yu. r. B 060 BMOHO- | crymmm | B crarum | B roK1aMM| B yueOnmH B y4.
Q011 Opoii CTAHIAPTHHU CTPAHUIIU rpagun nomMaraJia
3A CA JI. A. IEHOB* 5884548 2730,40] 1829,82] 2478,90] 221542 44 536,86 5 054,08
OAKVIITET , DUHAHCU* 9 029,83 166,00 267,46 202,20 295,21 8 098,96 0,00

KATEJPA , DUHAHCU U KPEJIUT* 6 612,88 0,00 93,20 79,20 152,20 6 288,28 0,00

KATE/JPA ,3ACTPAXOBAHE 1 601,00 0,00 96,31 27,00 47,09 430,60 0,00

COLMAJIHO JEJIO*

KATEIPA ,,ObIIIA TEOPUA HA 903,45 0,00 5,95 78,00 37,42 782,08 0,00

MKOHOMMWKATA*

KATEJPA ,,4YXKIOE3MKOBO ObYYEHUE* 912,50 166,00 72,00 18,00 58,50 598,00 0,00
Cnpaska 3a nepuoaa 2019/2020 yu. r. B 0610 BMOHO- | crymmu | B cratum | B poKam| B yueSHuIH B Y4.
OO0 Opoii CTAaHAAPTHHU CTPAHUIIU rpagpuu nomaraJja
3A CA . A.IIEHOB* 2043956 292592 1402,60] 2173,76] 4089,70] 15728,94 3 118,64
OAKVIITET ,, DUHAHCHU* 5 126,05 912,45 196,80 154,78 346,50 2 578,80 936,72

KATEJPA , DUHAHCHU U KPEJIUT* 1 847,53 780,45 143,80 82,78 148,50 516,00 176,00

KATE/IPA ,,3ACTPAXOBAHE 1 1 142,80 0,00 0,00 0,00 93,00 1 049,80 0,00

COLMAJIHO AEJIO*

KATEJPA ,,ObIIIA TEOPUA HA 1817,72 0,00 53,00 50,00 81,00 909,00 724,72

MKOHOMMWKATA*

KATE/IPA ,,4YKTOE3MKOBO ObYYEHUME* 318,00 132,00 0,00 22,00 24,00 104,00 36,00
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Cnpaska 3a nepuoaa 2018/2019 yu. r. B

B MOHO- B y4.
OO0 Opoii cTAaHAAPTHHU CTPAHULIU Obruo rpagpuu B CTYIMH | B CTATHH | B IOKJAIH | B yHeOHMIM lIOMy;"a.JIa
3A CA . A. IIEHOB* 27135012 4773,400 2387,46] 2190,06] 2706,62] 13427,78 1 864,80
OAKVIITET ,, DUHAHCH* 1 987,57 399,40 367,67 153,50 339,50 504,50 223,00

KATE/IPA , DMUHAHCU 1 KPEJMT* 1 163,37 399,40 188,47 77,50 195,50 302,50 0,00

KATE/JPA ,3ACTPAXOBAHE 1 292,20 0,00 137,20 41,00 114,00 0,00 0,00

COLMAJIHO JEJIO*

KATEJPA ,,ObIIIA TEOPUA HA 50,00 0,00 42,00 8,00 0,00 0,00 0,00

NKOHOMUMKATA*

KATEJPA ,,4YXKIOE3MKOBO ObYYEHUE* 482,00 0,00 0,00 27,00 30,00 202,00 223,00
Cnpaska 3a nepuoaa 2017/2018 yu. r. B OG0 BMOHO- | Rl R ] [y — B y4.
Q011 Opoii CTAHIAPTHHU CTPAHUIIU rpagun nomMaraJia
3A CA 1. A. IEHOB* 13077404 4521,68 1754,56] 228058 3169,30 84168,58 34879,34
OAKVIITET ,, DUHAHCHU* 10561,78 600,72 122,16 245,70 376,05 8 597,75 619,40

KATEJAPA , DUHAHCHU U KPEJUT* 6 801,60 600,72 78,16 177,70 184,55 5760,47 0,00

KATEJPA ,3ACTPAXOBAHE 1 3 027,48 0,00 2,00 0,00 135,00 2712,28 178,20

COLMAJIHO AEJIO*

KATE/IPA ,,OBILLIA TEOPUA HA 497,70 0,00 28,50 47,00 36,00 125,00 261,20

NKOHOMUMKATA*

KATEJIPA ,,4Y>KJIOE3UKOBO OBYYEHUE* 235,00 0,00 13,50 21,00 20,50 0,00 180,00
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Tabauna 2

Cnpaska 3a nepuoaa 2021/2022 yu. r. B Cpenen B MOHO- B y4.

. Oo6110 B CTYIMH | BCTATHH | B AOKJIAJHU | B Y4eOHUIIH
Opoii CTAHJIAPTHU CTPAHMIM HA NMpPenoaaBaTes rpaguu nomaraJja
3A CA ,, . AIIEHOB* 97,56 153,18 18,25 18,05 15,59 269,53 143,62
OAKVYIITET , DUHAHCHU* 59,61 46,20 12,71 16,57 11,56 208,62 153,86

KATE/JIPA ,, OMUHAHCU 1 KPEJAUT* 41,64 46,20 29,34 16,16 14,15 155,30 115,00

KATEJZPA ,3ACTPAXOBAHE 1 64,12 0,00 4,65 21,34 9,60 218,47 160,00

COLMAJIHO JEJIO*

KATE/IPA ,,OBILLIA TEOPUS HA 125,71 0,00 0,00 8,03 15,00 221,46 0,00

NKOHOMMKATA*

KATEJIPA ,,4Y>KJIOE3UKOBO OB YYEHUE* 48,90 0,00 9,15 15,61 9,30 268,88 160,67
Cnpuamca 3a mepuoga 2020/2021 yu. r. B Cpenen 060 B MOHO- Berymmm | Bcraram | B Rokxams |8 yaeGummm B Y4.
Opoii CTAHJAPTHHU CTPAHMIM HA MpenoJaBarTes rpaguu nomaraJja
3A CA , 1. AIIEHOB* 93,41 59,36 20,33 21,37 12,73 261,98 148,65
OAKVIITET , DUHAHCHU* 105,00 33,20 22,29 22,47 11,35 238,20 0,00

KATE/JIPA ,, DMUHAHCU 1 KPEJINUT* 150,29 0,00 15,53 26,40 10,87 349,35 0,00

KATEJZPA ,3ACTPAXOBAHE 1 40,07 0,00 24,08 27,00 9,42 107,65 0,00

COLMAJIHO JEJIO*

KATE/IPA ,,OBILLIA TEOPUS HA 53,14 0,00 5,95 26,00 12,47 78,21 0,00

NKOHOMUMKATA*

KATEJIPA ,,4Y>KJIOE3UKOBO OBYYEHUE* 91,25 166,00 72,00 9,00 14,63 299,00 0,00
Cnpaska 3a nepuoaa 2019/2020 yu. r. B Cpenen B MOHO- B Y.

" Oomro BCTYIMH | B CTATHHU | BIOKJIAIM | B Y4eOHULH
Opoii CTAHIAPTHU CTPAHUIM HA MPenoiaBare’i rpaguu nomaraJja
3A CA ,, . AIIEHOB* 52,95 104,50 18,46 18,74 19,66 163,84 97,46
OAKVYIITET ,, DUHAHCHU 64,89 228,11 16,40 11,06 12,83 198,37 104,08

KATE/JIPA , DMUHAHCU 1 KPEJIUT* 51,32 260,15 13,07 11,83 11,42 516,00 176,00

KATEJIPA ,3ACTPAXOBAHE 1 103,89 0,00 0,00 0,00 13,29 262,45 0,00

COLMAJIHO AEJIO*

KATE/IPA ,,OBILLIA TEOPUS HA 79,03 0,00 53,00 12,50 20,25 129,86 103,53

NKOHOMUMKATA*

KATEJIPA ,,4Y>KJIOE3UKOBO OBYYEHUE* 35,33 132,00 0,00 7,33 8,00 104,00 36,00
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Cnpaska 3a nepuoaa 2018/2019 yu. r. B Cpenen B MOHO- B y4.

. Oo61mo B CTYAUM | B CTATHH | B JOKJAIM | B y4eOHUIH
Opoii CTAHJAPTHHU CTPAHMIM HA MpPenoJaBaTes rpaguu nomMarasa
3A CA . AIIEHOB* 53,42 198,89 21,70 21,90 16,50 139,87 103,60
OAKVIITET , DUHAHCHU* 33,69 99,85 33,42 13,95 16,17 45,86 223,00

KATEJPA , DUHAHCHU U KPEJIUT* 43,09 99,85 31,41 12,92 24,44 100,83 0,00

KATE/JPA ,3ACTPAXOBAHE 1 22,48 0,00 45,73 20,50 14,25 0,00 0,00

COLMAJIHO JEJIO*

KATE/JIPA ,,OBLLIA TEOPUS HA 4,55 0,00 21,00 8,00 0,00 0,00 0,00

MKOHOMMKATA*

KATE/JIPA ,,4YKJTOE3MKOBO ObYYEHUME* 60,25 0,00 0,00 13,50 7,50 202,00 223,00
Cnpuamca 3a mepuoga 2017/2018 yu. r. B Cpenen 0610 B MOHO- BeryNEE | B cTaTHN | B XOKIANH | B yaebuEmm B Y4.
Opoii CTAHJAPTHHU CTPAHMIM HA MpenoJaBaTes rpaguu nomaraJja
3A CA ,,JILAIIEHOB* 166,80 150,72 16,25 19,66 15,38 350,70 415,23
OAKVIITET ,, DUHAHCHU* 124,26 300,36 17,45 16,38 13,93 409,42 47,65

KATEJAPA , DUHAHCHU U KPEJUT* 174,40 300,36 39,08 16,15 16,78 443,11 0,00

KATEJPA ,3ACTPAXOBAHE 1 159,34 0,00 2,00 0,00 15,00 387,47 89,10

COLMAJIHO AEJIO*

KATE/IPA ,,OBILLIA TEOPUA HA 33,18 0,00 14,25 23,50 18,00 125,00 32,65

MKOHOMMKATA*

KATEJIPA ,,4Y>KJIOE3SUKOBO OBYYEHUE* 19,58 0,00 6,75 10,50 4,10 0,00 60,00
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B yacTTa MOHOTpaduu HanmpaBeHOTO OT YUYEHHU OT KaTeapaTa Oyau aaMupaluy,
3aI110TO NIOCTaBs €IMH MHOI'O BUCOK CTaHIAPT CIPSAMO OCTaHAJIUTE aKaJIeMUYHU 3BEHA
Y KOJICKTUBHU:

Cr. npen. a-p Bukrop Mones
Mosmues, B. (2015) MHuoroe3nuneto B OU3HEC KOMYHHKAIMUTE. AKaJIeMUYHO H3]a-
TencTBo ,,llenoB*. CuiioB. ISBN: 978-954-23-1049-5 Crpanunu: 221

Cr. mpen. a-p Illersp Toxopos
Tonopos, I1. (2020) [Ipunarane Ha Mojel 3a OOy4YeHHE MO aHIJIMHCKHU €3UK Oa3upaH
Ha WHOOPMAITMOHHH W KOMYHUKAIIMOHHHU TEXHOJOTHH. AKAJIEeMHYHO H3IATEICTBO

Henor. CpumioB. ISBN: 978-954-23-1792-0 Crpanunu: 132

Tonopos, Il. CraBTopu: Enena Xamxkuena, Pagka Bnaxosa, Togop Illonos, Becena
[ymnuna, Penn Manosa, [etiBun Mocon (2015) EBpormneiicko o6pa3oBaHue U ChB-
pemenHoct. Littera et Lingua Series. (ounaitn usmanue) Codusi Crpanumm: 200
(ygactue 14 %)

Cr. npen. x-p Benuuciias Be3upos

Besupos, B. (2020) XynoxecTBeHata JauTeparypa B OOy4€HHMETO MO HEMCKU KaTo
gy e3uk. M3narenctso ,,CnaBena®. Bapua. ISBN: 978-619-190-161-6 Crpanwuru:
166

Besupos, B. (2016) HemckaTta nuTepaTypa W KyiaTypa B 3aIbDKUTEIHOTO Y4eOHO
ChABPKAHUE IO JIUTEPATYpPa B OBIATAPCKOTO YUUIIUIIE - UCTOPUYECKH U ChBPEMEHHU
acriektu. Mzmarencrso ,,CnaBena®. ISBN: 978-619-190-044-2 Crpanunu: 200

N3noxeHnTe HAYyKOMETPUYHH JIaHHU U OUOIMorpad)CKu 3amucH ICHO TTOKa3Bar,
ye rpu cBosita 70-ata roguIiHNHA KaTeapa ,,4ykm0e3ukoBo o0ydeHue e, 1 Cu ocTaBa
BAXXHO U mepcreKkTuBHO 3BeHO Ha CA ,J[. A. [IeHOB*, Y4MUTO PHKOBOJICH €KUI 34 MaH-
JaTa B JIMIIETO HAa PBKOBOAUTEN KaTeapa CT. mpen. a-p Bukrtop MoHeB n HaydyHuUs
cekperap ct. riper. A-p [leTbp TogopoB yCHenHo periaBa TeKYIMNUTE 3a]1a4u 1 4yepTae
BEKTOPH 32 OBJICIIIO PA3BUTHE.

Yectura 70-ata rogunianida kojieru! Ha muoras iera!
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TIME FOR NEW CHALLENGES

Victor Monev PhD, Head of the Department for Foreign Languages Teaching
Tsenov Academy of Economics, Bulgaria

On October 7, 2022 we celebrated the 70" anniversary of the Department of Foreign
Languages at the D. A. Tsenov Academy of Economics. Foreign languages were taught
at the academy as early as the first academic year in 1936/37. Those were French and
German, taught by foreign professionals. The first curriculum consisted of 5 lessons
per semester week in the first 3 years of study and 4 in the last one. Foreign languages
are therefore among the most important subjects at our university. Figure 1 below
shows the distribution of foreign language hours between 1942 and 1947.
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Figure 2. The general curriculum in the 1940s, position 20 is foreign languages
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Over time, other foreign languages were added: Russian and English. The work of the
colleagues then and now has included teaching as well as publishing textbooks,
dictionaries and other materials such as collections of economic texts for translation.
Figure 1 shows textbooks from the 1980s published by teachers at the Department of
Foreign Languages.

2IRY 5) (schlafen) du in Sleses 3
§) ¥o (schlafes) 1ax? 7) ¥it Speck (fangen) man ¥iuse.
(trages) &« in der Taoche? 3) (Essen) du Obat gern? 10)

fen) das King scoos? 11) (Zasen) tur as Abent wars? 13)
wiel Tucker (senses) €o 3us Tee? 13) (Nehner) ib: eare
8187 16) sars (werfem) or ale Reste weg? 15) Lebuiwiss
Gesven) scxaell. 16) (Sprecnen)deine schvester Fasaisc:
Yeis Sruder (eprecaen) pur Framsoatsch. 18) (Sprecnen)
Englisca? 19) Die Usr (sehlagen) swelf. 20) Das (geite
21) Der Apfel (falien) Bicht weit vea Stass.

) 1) Peine s (einiacen) uos sus Abvodesses. 2) 3
fassen) eine schlecate Nechricat. 3) Der Besate (wints
le Suaes ser Jesucner, 4) Dor itvusst (Despreiin) W
sare. 5) Br (eistreten) dns Bisser, &) Das Nadahes (0
el in cen Buss T) Das Kink (eluscnlafon) st widas
Dos tun (woranren) wn 6 4ot 9) In Seener (avmnas) o

Figure 2. Textbooks from the 1980s

For the publication of the textbooks, the colleagues had to rely on the services of the
in-house publishing house and on contacts with colleagues from abroad. The materials
show good knowledge of foreign languages and the specifics of CLIL in teaching
economics students.

The range of foreign languages offered by D. A. Tsenov Academy of Economics was
expanded shortly after the fall of communism — in the 1990s. The new programme
“International Economic Relations” and the expansion of contacts to numerous
European and Arabic countries and to Japan brought the Portuguese, Arabic, Japanese
and Spanish languages to the Academy. In the second half of the 1990s, the colleagues
who taught English were able to take part in the Tempus program and acquire new
knowledge for the use of digital media in the FLT. The Department for Foreign
Language Teaching was also used in the then new subject area of “Banking” and later
the programme “Economics of Tourism”. In the course of this development, the foreign
language teaching was expanded to include first and second foreign languages for
students of “International Economic Relations” and “Tourism Economics” throughout
the Bachelor's degree.
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The growing range of language modules resulted in the increased production of
textbooks, some of which are shown in Figure 3. This includes textbooks for Foreign
language (English, German, Russian) Part 1 (general course) and Foreign language
(English, German, Russian) Part 2 (specialist course), textbooks for first foreign
language English (International Economic Relations, Economics of Tourism and
Business Informatics) and for the second foreign language German or Russian
(International Economic Relations and Economics of Tourism).

PETER Toporov/
DamiEs 2 sTOLOVY | |

{ e ||
Ir V1] 'S A DENI YOUR FRIENDLY LANG:
‘ D 'Esla‘ooﬂmﬂ:ﬁgm FORTHEECONOMK

A COMPREHENSIVE C
70 Your BUSINESS EnGLI YOUR BUSINESS ENGLISH STUC

-

7 Svishtov
Svishtov
2015 2016

Figure 3. Modern textbooks for Foreign Language Teaching for special purposes

In recent years, internationally oriented disciplines such as Business Economy (in
English) and International Business (in English) have been introduced into the
bachelor’s program at the Academy. Language modules are offered to foreign and
Bulgarian students who expand their communicative competence in the professional
environment. Learners can practice their listening, reading, writing and speaking
language skills for business and academic purposes and prepare better for future
professional activities in the international perspective.

As early as the beginning of the new century, colleagues from our department were
researching the possibilities of using information technology in FLT. First, a project in
2003 successfully tested the extent to which electronic tests with students provided
reliable data for grading. Another important step around 2010 was the introduction of
Business Communication classes in 4 languages (English, German, French and
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Russian) for all Master’s students at the D. A. Tsenov Academy. Two levels which
corresponded to the general language level of the students were offered.

The findings of the “Foreign Language Business Communication” project found
expression in 2019, when distant learning (originally introduced for the master’s
degree) was also offered to students in the bachelor’s degree. The platform for distant
learning dl.uni-svishtov.bg first hosted the modules for the Academy’s distant students.
In the following year 2020, full-time and part-time students who were cut off from
classes due to the lockdown caused by the COVID-19 pandemic also benefited from
this. Nowadays, the platform is used for teaching all forms of study (Figure 4).

™ Bwarapcku (bg) v

CronaHcka akagemus "umutep A. LieHos" LieHTbp 33 AUCTaHUMOHHO obyueHune  CTyA@HTCKO gocue

\: [IMCTaHLMOHHO 1 eNIeKTPOHHO obyueHue

CronaHcka akagemus "AnmMutbp A. LieHos" - CBULLOB

BnanzanHe

3abpaseHa napona?

Figure 4. The portal for distant learning of the D. A. Tsenov Academy of
Economics

It is difficult to present the past 70 years within a few pages. Nevertheless, | have
attempted to give an impression of how FLT at the D. A. Tsenov Academy of
Economics in Svishtov, Bulgaria was established and how it has developed over the
years. We have our generation to thank for the successful transition to the digital
platform. More challenges are sure to follow. | would name a few here, in my opinion,
such as didactic enrichment of FLT in distance learning, expansion of Blended learning
in the regular face-to-face teaching, participation in offering courses for foreign
languages for specific purposes in international disciplines — as part of the opening of
the D. A. Tsenov Academy of Economics to foreign students, live contacts with
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colleagues from partner universities in Bulgaria and abroad, research projects on
various aspects of teaching. In a German song it says: “Behind the horizon it goes on...”

In this sense, | very much hope that the round table “Business Lingua — relevant
problems of foreign language teaching and multilingualism” will establish itself as a
platform for the academic exchange and for the current comparison of research in the
field of study-related Foreign Language Teaching!

About University - Admission - Education Research - International Affairs -

The official Website of the D. A. Tsenov Academy of Economics:

https://www.uni-svishtov.bg/en
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»bu3Hec JJuHrBa 2022” opranusupa no noBoj 70-roqMIIHMHATA CH KaTeApa
»Udyxn0e3nkoBo ooyuyenne” npu CA ,, /1. A. Ileno”

18.10.2022 r.
Hzrounuk: Pazgen ,,HoBuau* Ha caiita Ha CA ,,JI.A. LleHoB*

MesxnyHapoaHa KpbIia Maca Ha TeMa ,,busnec muaraa 2022 — akTyaiHu mpodieMu Ha
Yy»XJT0€3UKOBO O0y4YEHHE U MHOTOE3MYMETO” OpraHusupa kareapa ,,YyKa0e3uKOBO
oOyuenue” npu CronaHcka akaaemus ,,/lumutsp A. LlenoB”. ®opymbT 6€ ocBeTeH
Ha 70-rogWIIHMHATA OT Ch3/IaBaHETO Ha KaTenpaTa. Ha opunumaniHoTo OTKpHBaHEe Ha
IIOPETHOTO M3JaHUE Ha KpbIUIaTa Maca, KOSATO C€ IIPOBENE B IIPUCHCTBEH U OHJIANH
(dopMar, npuchcTBaxa 3aM.-peKTOpH, JI€KaHH, PbKOBOAUTENIN HAa KaTepU U LIEHTPOBE,
YYACTHULIH.

[IpuBeTCTBHE KBM OPTraHU3aTOPUTE M YIACTHULIUTE OT UMETO Ha peKTopa — mpod. aA-p
Mapusina boxxnHOBa M akaJeMHUYHOTO PHKOBOJCTBO TonHece moil. A-p Jlrobomup
NBanoB — 3am.-pexTop ,,HayuHouscnemnoBareicka AMHOCT U pa3BUTUE Ha KaapuTe”.
Toii moguepTa possiTa Ha €3MKOBOTO OOYUCHHUE B THEIITHUS TJIO0AJICH CBAT U 3asIBH, Ue
no0para NOJArOTOBKA MPU YyXJA0E3UKOBOTO 00YUYEHHE clliomara 3a MpeojoisiBaHe Ha
e3nkoBara Oapuepa mpea TpaHcdepa Ha 3HAHUE, UACH U HAyYHU H3CJIE/IBAHUS.
,»,E3MKOBaTa KOMIIETEHTHOCT M MHOTOE3MYHMETO HIPasT poJsiTa Ha MOCT, KOMTO
M03BOJISIBA J1a C€ MOCTUTHE BHCOKAa Pa3lO3HABAEMOCT Ha MHCTUTyHusATa CTomaHcka
aKaJeMus, Ha aKaJeMUYHMS CbCTAB U HErOBUTE HAYYHU MOCTHXKEHHS] B PAMKHUTE Ha
€BPOIEHCKOTO M MEXIYHApPOJHOTO HAy4dHO W 00pa30oBaTEIHO MPOCTPAHCTBO™, Ka3a
no1. 1BaHoB.

PvrkoBoguTensaT Ha kartempa ,,YyXJI0€3UKOBO 0O0ydeHue” — CT. mpemn. JI-p Bukrtop

MoHeB, npeacTaBu pa3BUTHETO HA Kareapara Ipe3 roauHurte. Toill MpUIoMHHU, 4Ye
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Karenpata € cb3faaeHa cbe 3anosen Ne 2877 nva MHII 7-mu oktomBpu 1952 1., HO
0Oy4YEeHHETO MO YYXKIU €3UIM € OMIJIO YacT OT y4yeOHUs MuiaH oile npeau 1945 . u e
eaHa oT o0u1o 22 y4eOHU TUCHUIUIMHY, KaTO TS C€ € U3ydaBayia OT CTYACHTHUTE U Mpe3
YeTUpUTe TouHU. [{Hec KypcoBeTe Mo Uy KU €311 ca JOCTHIIHU B PEJOBHA, 3a/104HA
1 quctaHimoHHa ¢gopma Ha ooydenue. Ct. npen. A-p B. MoHeB npeacTaBu 1 4acT OT
HayJHaTa MPOAYKIMS Ha Kareapara, HO KaTO OCHOBEH MOMEHT TOH OTKPOW IUTH-
Tanu3anuaTa, KosTo 3anousa B kareapara npe3 2003 r. ['oBopeliku 3a mpexoja mpe3
TOJIMHUTE PHKOBOAUTEIAT HA KaTeapara 3asBH: ,, ] [DOMEHSIT ce METOMKN U HAYWH Ha
paboTa, HO MUCHSTA CH OCTaBa €]Ha U ChIIla — Jia ToMaraMe Ha CTYJICHTUTE U Ha TIPEeTio-
JaBaTeIUTe J1a MOJI3BaT YYXKIUTE €3UIIM YCIIEIIHO B cBoATa pabora”. OT nmpencTaBeHu
JTaHHU B COOpHHUKA C pe3loMeTa KbM HaydyHUTE pa3paboTku 3a ¢popyma cTaHa sICHO, ue
Katezapa ,,dYyk10e3ukoB0 00yueHHe” TOoKa3Ba HapacTBalll TPEH/I MPU Ch3/IaBAHETO Ha
Hay4YHa MPOAYKIHUSA W y4eOHO ChAbpKaHHE. VI3BBH rpaHUIIUTE HA CTPOTO IEIaro-
rUYecKaTa u3s5Ba Ha aKaJEMUYHUS ChCTaB, MHINBUIYATHO W YPE3 YIACTHs B HAYIHH
KOJIEKTUBH KaTeapara uMa M MyOJIMKalud, WHIASKCUPAHU W B TPOIEaypa HA WHICK-
cupaHe B HaykoMeTpuuHuTe 0a3u maHHu Scopus u Web of Science. IlpencraButenu
Ha Kareapara JaBaT CBOSI MPUHOC U MpU pa3pabOTBAHETO Ha MPOEKTH B Pa3IUYHU
Hay4HH, 00pa30BaTEIIHA U U3CIICIOBATCIICKH TEMHU.

C pecnekr W yBak€HUWE, NMPUHOCHT Ha Kareapa ,,UyXkJ0e3ukoBo oOydeHHe* 3a
aKaJIeMUYHOTO OOpa30BaHWE HA CTYJACHTUTE W M3TPAXKIAAHETO HA CHCIUATHUCTH TIO
MKOHOMMKA, KaKTO U 3a TOBA, KOETO € CBUIIIOBCKATA aKaJeMHUsI B MEKTyHAPO/ICH IIJIaH,
MojiuepTaxa B IPUBETCTBUSITA CH U yYaCTBAIIMTE BbB (POpyma AeKaHU U pPbKOBOIUTEIH
Ha katenapu. JlekanbT Ha dakynrer ,,OuHaHCH®, B UMATO CTPYKTypa € M Kareapara-
o0ussip, npod. A-p AHIped 3axapueB agMUpHUpa HOBHS MOJXOJ Ha KaTeapaTa 3a
Ch3JaBaHe Ha Hay4yHa Ja00aBeHa CTOHMHOCT, KAaKbBTO € M HACTOSIIOTO BTOPO
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MEXIyHApOHO H3JaHNE Ha KpbriaTa Maca ,,busnec nmuarea”. ,,Bue cTe eqHo MOIEpHO
MTOKOJICHHE TMPENOoAaBaTeNIM MO AHTJIMMCKU, HEMCKU U PYCKH €3UK, KOMTO MPOJbJ-
’aBaTe 0JJaropoIHOTO JIEJI0 U PabOTHUTE C JIyIlla U ChPIIE, C BCEOTIANHOCT, aMOUIIUS U
BApHOCT KbM Kay3aTa Ha CA ,.JI. A. llenoB”, ka3za npod. 3axapues. [IpuBercTBus u
MO3JIPaBUTEIHN aApecH Bpbunxa mpod. A-p Atanac ATaHacoB, JAeKaH Ha (aKyITeT
,Cromancka otyeTHocT’, pod. A-p CrosH [IpogaHos, pproBoauTen katenpa ,,dOu-
HaHCH W KpeauT’, Aoll. A-p BenuwucinaB Bacunes, ppkoBoauTen kareapa ,,3acTpa-
XOBaHE U COLMAIIHO Je70”, nou. a-p Xpucto Cupamiku, nupextop Ha [{ITO u [HCDO.
[IpuBeTcTBHE KBM CBOMUTE KOJIETH IMOAHECE, 4pe3 OHJIaiH oOpbieHue CBeTiaHa
CapaumioBa — OUBII PHKOBOJAMTEN Ha KaTeAparta (cera mpernojaBaTes Mo aHTIUHCKU
esnk 3a gyxaenin B ASA College, Hio Mopx, CALLL).

OTkpuBaHe Ha KpbrjaTa Maca B 3aja ,,Pexropat®, 14-tu okromBpu 2022 1. /

The opening of the Round table in the Rectorate hall, October 14, 2022.
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CTOITAHCKA AKAJIEMUA , 1. A. HEHOB” - I'P. CBUIIIOB
OAKVIITET ,,dUHAHCH”

Jo

Cr. npen. a-p Bukrop Mones
PnkoBoauTes Ha KaTeapa

» UyK/10e3HK0BO 00yueHHe*
Dakyarer ,,DuHaAHCH

CA “JI. A. llenoB“-CBu1I0B

O3 IPABUTEJIEH AIPEC

YBaskaeMH r-H pbKOBOIHTEJ KaTeapa!

YBaskaeMH KoJIer'H npenoaaBaTesiu!

M3kmounTeTHO MM € NpUSATHO OT HMMETO Ha aJMHHHCTpanusTa Ha (akyjiTeT
~@unancu™ npu Cronancka akagemus ,,J[. A. [{eHoB* — CBUIIOB, aKaJeMUYHUAT CHCTAB HA
(axynTera, CTyI€HTHTE, JOKTOPAHTUTE U JIMYHO OT MOE MME Hal-Chp/IeuHo j1a Bu mosapass
110 ciyyaii 70-roauinmHUHATA OT OCHOBABAHETO Ha KaTe/pa ,, Uy 10e3uKoBo 00ydeHue™.

[OGunest na Bamara kateapa e BpeMe 3a pa3sMUCHI — 3a U3MHHAJIUTE TOJMHH, 3a
Ch3/1aJIeHaTa TPAAMLKUA U 3a CHbBPEMEHHHUTE MOCTHKEHUS. OOyueHHETO IO UyXKAU E3HLU
HaMHpa MsCTO OLIe OT CaMOTO Ch3JaBaHe Ha Bucimero yywiuine M npojab/okaBa Ja €
HEM3MEHHA 4acT OT aKaJleMMYHOTO 00pa30BaHUE Ha CTYAEHTUTE B III00AJIM3UPALIUS CE CBSAT.
Kareapa “UyxnoesukoBo oOyuenme” xpM CA JI. A. LleHOB* Ge3cropHO MMa 3HAYMM
IIPUHOC 3a M3rpakJaHeTo Ha Taka HeoOXxoaumute Ha bwirapus kaapu B oOnactra Ha
MKOHOMHKATa, YIIpaBICHUETO U OU3Heca.

B To3m neH ornaBaMe MOYUT U ABIOOKO YBaKEHME KbM BCUYKH T€HEpaLUuu
TIPENolaBaTelu OT KaTeApaTa —3alo4YBaifKi OT MbPBOCTpOUTENNTE KbM 8 HOeMBpH 1936 rox.
U Te3H, KOMUTO Ha 7 OKTOMBpHM 1952 roja. craBaT yacT OT CHCTeMaTa OT CaMOCTOSITEIHH
KaTeJPEeH!U 3B€HA Ha BUCHIETO yumiuie! AIMUpaluy ¥ KbM HOBHUS TIOJIXO/1 HA KaTepara 3a
Ch3JjaBaHe Ha Hay4yHa J00aBeHa CTOHMHOCT, KaKbBTO € W HACTOSILIOTO BeYe TOPETHO
MEX/YHapOJHO M3[aHHEe Ha KpbIjlara Maca ,busnec nuurea“! Bue cre eaHo MoaepHO
MIOKOJIEHHE TPErojaBaTe/ld Mo aHIMIMHCKH, HEMCKHA M PYCKH €3UK, KOMTO MpOJIb/KaBaTe
61aropoIHOTO J1e710 ¥ paboTUTE C IyIIa U ChplIe, ¢ BCEOTAANHOCT, aMOUIHs U BAPHOCT KbM
kay3ara Ha CA /1. A. [lenos".

[Ipyemere HamuTe HAM-UCKPEHM IIOXKEIAHUSA 3a MHOIO MPasHUYHO HACTPOEHHE,
6oapoct u ontuMKU3bM. BbeTe 34paBu, HOCETe BUCOKHUTE H/IEH Ha aKaJeMHUYHOTO ThPIKECTBO
Ha JyXa U 3HaHHEeTO!

HEKA E YECTHUTA 70-ata 'OAUILLIHUHA

HA KATEJIPA ,YYXKJOE3UKOBO OBYYEHHUE!

Ha mHuoras Jiera kojeru!

SR

A\ ‘J\

Caunios, 14.10.2022 r. Jlexan Ha dakyinret ,, O %y»‘»" D
Mpod. ‘4 neB/
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Jlo

Cr. npen. a-p Bukrop Mones
PbroBoauTen kareapa
,»dyX10e3uK0BO 00ydeHue"
CA . A. llenos* — CBuI1os

ITO3/IPABHTEJIEH AJ/IPEC

Veaowaemu 0-p Mones,
Yeaosicaemu koneau npenooasamenu u cmyoenmu,

Ot umMeTO Ha akaaeMH4YHHs cbeTaB Ha dakynret ,,CTonaHcka OTYETHOCT
npu CA ,JI. A. llenos* — CBHIIOB M JIMYHO OT MOe WMe Hal-chpaedHo Bu
nosapassBaMe 1o noBoj 70 zoduwinunama om 0CHO6AGAHEMO HA Kameopa
» dysncooesuxoeo obyuenue”, OpraHu3UpPaHETO U MPOBEKAAHETO BHB BPb3Ka C
TO3W 3Ha4uM (oOuieil Ha Kkpwriaa maca , buswec Jlunzea — 2022 2." B
CBUIIIOBCKOTO BUCIIIE YUHJIHIIE!

Bucok arecraT 3a AbaroroauiuHaTa BceoTaaiHa paboTa ca yTBbpACHUTE
YCTOWYMBH KPHUTEPUH B CbBPEMEHHOTO BHcCILIe 0Opa3oBaHHe, HHOBATHBHO
npenojaBaHe, pa3BUBAaHETO Ha TBOPYECKMTE M €3MKOBHUTE CIOCOOHOCTH Ha
y4eluTe MIIajiu Xopa, 3a0e/e)KUTeTHUTe MOCTHKeHUs Ha BaimTe Bb3nuTaHuuu!

C Heusyepnaema eHeprus, €HTYCHa3bM M IOJIOKHTEJIEH 3apsij,
BIIEYATIIMXTE MIOKOJICHHS CTYAEHTH.

Jluec Bue ymeno ru BIbXHOBSiBaTe Ja HE CIMpAT Ja ce WHTEpecyBaT W
TBPCAT, []a Ce Pa3BUBAT H YChBBPIICHCTBAT C KPEaTUBHH MIEH 33 OBIEIIETO KbM
BUCOKH XOPU30HTH.

Bbwaere ropau ot mocTUrHaToTo!

[lpuemere HammTe cbpaeuHu OnaronoxkenaHus 3a 3/paBe, CHIIH,
HEeyKpOTUMa MHUCBJ ¥ TBOPYECKO JApb3HOBeHHeE!

YECTHT IOBHJIEH H YCITEX HA KPBITIATA MACA!

CBu1IOB, C yBaxeHwue:
14 oxTomBpu 2022 r. ITpod. n-p Aranac Aranacos
Jlexan Ha dpaxynret ,,CTONaHCKa OTYETHOCT™
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Ho

cm. npen. 0-p Buxmop Mone8
PskoBodumes xkamedpa
“YyxdoesuxoBo obyuenue”
npu CA /1. A. Llerno8”

ITIO3PABWTEJIEH AIIPEC

om npogp. 0-p Cmosan I1podarob,
PwxoBodumen na kamedpa ,, Punaricu u kpedum” npu CA 1. A. Lleno8”

Ysaxaemu cr. npen. 1-p Bukrop Mones,
YBaxaemu Korery,

Or umero Ha karejpa ,Punancu u xpeaur” npu CA L J1. A. Llenos” - Csumios u
JIMYHO OT MOe MMe C yIoBoricTBuMe Bu noanacsam Hammre Hai-MCKpeHW IO3[paBu W
NoJkerTlaHus 3a MPOCTIepuTeT 1o 1oBoj1 70-200uwnus 0buseit om ce3dabanemo na xkamedpa
"Yyxdoesuxobo obyuenue" npu CA ,J1. A. LenoB” - Cuwyo8!

Ha To3u jieH mmare ITHTHOTO OCHOBaHME Ia Ce TropjieeTe 3a BCHYKM OTMMHATH
roViHM, Mpe3 KouTo obyuyaBaxTe yCHEIIHM M MOTMBMPaHM CTYIEHTM WM U3rpaxiaxre
Kajlpu, FOTOBM [1a Ce CIPaBAT ChC ChBPEMeHHUTE NpeIu3BUKaTeICTBa B OB/IaifBaHeToO Ha
4K/l e3UK 1 noTpedHOCTUTE Ha Nasapa Ha TpyJa.

Bamure Tpazmimm 3a no-3Haelny, mo-MoXeIny, Mo-KOHKYPeHTHHU 1 yBepeHu B cebe
cu OBmemy crnenuaTuCTH, 3a KOMTO OTIMYHOTO B/IajieeHe Ha YyXIM e3uum ce e
MpeBbPHATIO B HYAECHO MPeMMyINecTso 3a Obiremara M npodecnoHaiia peanmsanms B
cpepara Ha MKOHOMMKATa € MOBOIL 3a NpodecoHaIHO camodyscTByue u npectuxk! 70
ropvEn Bue He camo obOyuapate, Bue TBopuTe 1 usrpaxiare ouaemero Ha buiarapus!

Ha T03u ThpXKecTBeH JleH noxertasam Ha Bac, Bamms ko/iekTus v Bb3nuTaHULIN [1a
Mpok/DKaBaTe /1a paboTuTe C yChpiiue ¥ CTPACT, /1a Ce pajlBaTe 3ac/lyKeHO Ha ycriexure B
orrosopuara Bu npodecus!

[Tpuemere noxenaHusTa HU 3a KPEIKo 37ipase, TBOPYECKH /IyX ¥ HOBM BbPXOBE 110
ITHTSA Ha HaykKaTa 1 oOpasosanuero!

YECTUT ITIPA3HHUK!

Csuinos, 14 okromspu 2022 r.
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o

CT. mpern. a-p Buktop Moues

PeroBoauren karenpa ,, Yy 10e3ukoBo o6yuenue’
CA O. A. 1lenos*“

VBaxkaemMu cT. nper. a-p Mowes,
VYBaxkaeMu KOJIETH OT KaTezpa ,,Yyx10e31koBo obyuenue

Braneenero Ha 4yXaM e3MLH OTBAaps HOBM BpaTH M HOBM CBETOBE. 3a
BCHYKH HAC - MPEMNoJaBaTe/ld U CTyA€HTH, TOMHUPBT C YIS €3UK pas3iupsBa
KpBrosopa HH, 3all03HAaBA HU C JPYr'M KyJITYpH M C XOpa ¢ MAaHTAIMTET,
pasiMyYeH OT HAlWs, KOETO HH IOMara HeNpeKbCHATO 1a Ce MpOMEeHsIMe.
IlpenonaBaneTo Ha 4y e3MK Pa3KpHBa HAIIBJIHO HOB CBSAT, 3aKOJMPAH B €3MKa
U KyNTypaTa, i B TO3U CMHCHJI €3UKOBOTO 00y4eHHe e MHOTO 1oBeyYe OT yuebeH

TpoIIeC.

CxbIH KoJIern, BalUAT TPy NPHOGLIaBa KbM O6IIOYOBEIIKH LIEHHOCTH U
NIOATHKBA KBM B3aUMHO pa3bupaHe u noBepue!

Yectut npasuuk! beaere 3apaBu u mactiusu!

Hexka karenpa ,,YyxnoesnkoBo o6yqenue® npu CA. ,JI. A. Llenos“ ciex
TOJINHY Jia OTNPa3sHyBa CBOETO BEKOBHO ChHIIECTBYBaHe!

rp. CBHUILIOB, PsxoBoauten karenpa ,,3C/1:
14 oxTomBpwH, 2022 r.
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Cronancka akagemus »AuMHTBEDP Anoctonos Ilenos”
enTsp 32 coeymmaomno u daxkyaraTuBHO 00y4enue
enTnp 3a npodecnonanno oby4denue
CBumosn

INO3JIPABUTEJIEH AJIPEC

Veakaemu cr. npen. a-p Bukrop Mones,

YBakaeMn 49ieHOBe HA AKANEMHYHHS CHCTAB HAa Kareapa ,,Yyxaoesnkoso
obyuenne npu dakyarer ,, Gunancu® na Cronancka akagemus ,,J[. A. Ienos*
—rp. CBumos

Ot umero na IlenTspa 3a npodecuonammo oOyuenne u IleHThpa 3a CiEUMIIOMHO 1
(axynratuBHO 0Oyuyennme kvM CA ».A. TleHOB* — rp. CBHIIOB M OT COGCTBEHO uMe
[IPUBETCTBAM OpraHH3aTOpUTEe, YYaCTHHUIMTE U FOCTUTE HA I0OUIeiiHaTA Kpsriiata Maca ,.busnec
Jlunrsa — 2022 r.“, KOSTO € YacT OT CHOUTHSTA 1O moBo/1 70-Ta roMIIHUHA OT CH3/1ABAHETO HA
Karezpa ,,Yyxaoe3nkoBo o6yuenue’ kbm CTomancka aKajeMusl.

HansgBam ce, ye QopymsT me ce NpeBbPHE B IUIAT(OPMA, KBAETO MPEACTABHTENH OT
Pas/IMYHA BUCINH YYUIIMINA M OPraHU3alMH 1€ Ce 3ar03HasT ¢ BU3UITA 1 J00puTe MPaKTHKH Ha
4YXK/I0€3UKOBOTO OOy4YeHHe, a CBIO Taka IIe MHHIUUPAT HOBU CHBMECTHH H3CJIC/BAHUS U
TIPOCKTH 32 pasBUTHE. YOE/IeH ChM, e NPEUIOKEHUATA ¥ HHHIMATHBHTE, KOUTO 1IIe Ce HaIpaBsT
Ha Kpbriiata Maca, L€ rapaHTHpaT yCTOHNYMBOCT B Pa3BUTHETO HA OOYYEHHETO 110 YYXK/IM €3ULHU Y
Hac.

[TpenonaBarenckusT cheraB Ha Karezpa ,,Uyx0e3nkoBo 0Gydenue™ mpoabKkasa ja
HarpaXka Haii-106puTe TpaJuiuy Ha 06pa3oOBaHHE M MHOBATUBHO pasBUTHE. YBEpEH ChbM, 4e
HAUlIeTo ChTPYIHHYCCTBO IIE HH IO3BOJIM Ja Ch3JaBaMe M pealu3upaMe ObIEId CHBMECTHH
o0yunTeNHH WHHUIMATHBH, 7a OOMEHSME ONMT H 1a BBBEKJAME€ HHOBAIMH B 00JacTra Ha
IPO/IBJDKABAIIOTO 00YUYECHHE 110 YyK/IH S3UITH.

Ha akanemuunms cwhera nHa xatenmpa ,,Uykioe3nkoBo o0yuenue™, aJMHUHUCTPATUBHUS
CKMII, Ha BCHMYKM Bamm crynentd m obyyaemu mnoxeaasam KPEIKO 3/]paBe, JAPHh3HOBEHHE M

JIMYHH ycnexu!

14.10.2022r.
Jlon. 1-p Xpucro Cupamxu
Jupextop Ha LIC®O u I{I1O

28



TRAINICO GmbH
Friedrich-Engels-Stral’e 62

15745 Wildau O TRAINICO

Dear language teachers and dear friends of language training, dear participants of the
2022 conference for language for business purposes. | was pleasantly surprised when |
found out about your online conference about language and language training.

Language training has so many specifics. One main reason for that is, of couse, that any
language lives, develops and changes with its users. It was different when we started
studying our languages and it will be different in a few years time. It makes a difference
wheher you provide language training for young learners or for adults. But there are so
many oher things that have to be taken into consideration, not to forget the gender aspect
in all its dimensions. Teaching a language with only male or only female participants or
participants of different gender is also not the same.

With our modern means of digital office communication Blended learning has become an
important aspect as well. Translating business texts from one language into another is
much more complicated than translating general language because it's not so easy to find
the right, appropriate and professional term of a word or phrase in both languages. With
business language you don’t have as many chances to take advantage of using proverbs
or the lyrical, poetic and even ironic aspects of language. Business language is restricted
as far as these are concerned and makes trainings a bit dryer and more theoretical. So we
might have to be a bit more creative and inventive when preparing our lessons to keep our
learners motivated.

But with all my experience in teacher trainings abroad whether ist was in Dublin (Ireland),
Northampton, Oxford or Cambridge (all Great Britain) teachers always agreed that one
aspect was the most important: coming together and exchanging and discussing personal
experiences, problems and success as well.

Unfortunately | cannot be with you on this particular day, because | have to give lessons in
a different city of Germany, but | would like to take the chance to send you my best wishes
for a successful exchange of ideas and experiences and a relaxed, friendly and interesting
atmosphere, which are very important for a successful language training as well.

Kind regards

~

ﬁ("?—f] 'Iféjé /
/ Ji// o

Jorg Ganzer, Berlin, Germany
Trainer German and English language
(specialised in professional language for the airline industry

and aircraft maintenance) and Human Factors
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THE POTENTIAL OF MOTHER TONGUE IN TEACHING
FOREIGN LANGUAGE

Professor, DSc, Nataliia Saienko, Kharkiv National Automobile and
Highway University, Ukraine
Associate Professor, PhD, Hanna Sozykina, Kharkiv National Automobile
and Highway University, Ukraine

Abstract: The article analyzes the potential of using the mother tongue in
teaching a foreign language. The origin of the idea of using only the target language
when teaching a foreign language is traced, critical views on this approach are given.
Linguistic, psycholinguistic, and sociolinguistic studies of recent years convincingly
prove the usefulness of educational bilingualism as the functioning of two linguistic
and cultural codes in the linguistic consciousness of an individual and an effective tool
that promotes foreign language acquisition. The main provisions of the educational
bilingualism are given. A parallel translation into a learner’s mother tongue is
considered as an effective way to ensure the comprehensibility of the input. The
significant increase in production and worldwide distribution of audiovisual products
used for work, leisure, information gathering and language learning is pointed out. One
option for using the MT as the voiced parallel translation, where students receive a
bilingual script, as well as video and audio recordings of new words and phrases that
make up the texts in both languages, for self-study outside of the classroom is
described. This approach can be seen as a variant of adaptive learning, which has a
great potential for autonomy and personalization in language training.

Key words: mother tongue, parallel translation, audiovisual translation.

In recent years there are attempts to substantiate the benefits of using mother
tongue (MT) as opposed to the use of only foreign language (FL) in the foreign
language classrooms and offer innovative methods of its use.

As some researchers claim, the assumption that an English-only approach is the
most effective way of learning and teaching English is not supported by any research.
Although English-only policies remain in place in many contexts around the world, the
arguments for them are, at best, “not proven” (Macaro, 2000: 174), and, at worst,
“detrimental” and “untenable” (Turnbull & Dailey-O’Cain, 2009: 182—186).

Throughout the world we can observe the enduring M. Berlitz legacy, the
attempt to make language learning as “natural” as possible: no MT, no printed word,
as little “drill” as necessary, and, hopefully, instant participation in ‘“real-life”

activities. It is assumed that all you need to do is to engage learners in communicative
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interaction, and the natural learning processes will do the rest. This is a recipe for
submersion, not immersion. Drastic re-thinking of FL methodology is called for. The
knowledge and skills acquired through and with the MT provide the foundation for FL
learning and teaching (Butzkamm & Caldwell, 2009).

Linguistic, psycholinguistic, and sociolinguistic studies of recent years
convincingly prove the usefulness of educational bilingualism as the functioning of
two linguistic and cultural codes in the linguistic consciousness of an individual and
an effective tool that promotes foreign language acquisition. Psycholinguistic and
psychodidactic approaches are being actively developed, which justify the advantages
of using the MT along with the use of the language being studied in the process of its
acquisition.

Psycholinguistic studies show that the MT and foreign languages are in a state
of interaction, and the MT necessarily takes part in the formation and formulation of
thoughts in a foreign language. This phenomenon has received the name of language
coactivation (Rankin, Grosso, & Reiterev, 2016), which awaits thorough research and
a reliable evidence base.

The theory of the FL acquisition in the interpretation of Krashen (Krashen, 1995)
argues that mastering a new language depends mainly on the input — the perceived
language material.

And, it is necessary that the perceived material be understandable
(comprehensible), i.e. the meaning of the text heard or read should be transparent to
the student as much as possible. The author claims that “We acquire ... only when we
understand language” (Krashen, 1995: 21).

The main provisions of the educational bilingualism are the following. Firstly,
the study of a foreign language in educational conditions differs significantly from the
process of natural acquisition of the native language and the natural language
environment cannot be reproduced in the classroom by pedagogical means. Secondly,
the assimilation of linguistic material is possible only under the condition of
“comprehensible input”, without which “productive output” is impossible. Thirdly,
students’ anxiety and stress caused by incomprehensible input make it difficult to
master a foreign language, straining their “affective filter”. This barrier of cognitive
overload can be removed by using the native language. The latest publications shed
light on the role of bilingual teaching of a foreign language in the intellectual
development of students, in particular, in increasing the efficiency of solving problems
(Kempert, 2015).

Also important are data on the impact of bilingual foreign language teaching on
the life success of students. According to statistics, school graduates who study a
language on a bilingual basis, integrated with valuable information in their native and
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foreign languages, achieve a higher economic status in life. Krashen & Brown (2005)
conclude that in order to improve the economic status of students who demonstrate
success in learning a language, it is necessary to fill the language course with trans-
subject / translanguage knowledge and provide bilingual education in the classroom.

Practice shows that an effective way to ensure the comprehensibility of the input
Is a parallel translation into a language known to the learner (Kazakov, 2019).

A parallel translation is a translation placed on the same page with a foreign-
language original, due to which texts in both languages are available to simultaneous
visual perception.

The effectiveness of parallel texts as a learning tool can apparently be explained
by the following facts: parallel translation relieves the reader of the need to look for
each unknown word or expression in the dictionary, so that they are not distracted from
the content of the text, which saves time and increases interest and motivation for
further reading; translation makes it possible, consciously or unconsciously, to
compare, analyze and derive models of how the same content is expressed by means
of different languages.

All this allows students to process a large amount of input in a short time,
increasing their vocabulary and gaining confidence in working with a foreign language.

Parallel texts are a widespread way of learning languages among polyglots. It is
known, e.g., that due to this method Heinrich Schliemann, who, besides archeology,
was known for his interest in languages, mastered sixteen languages (Nikulicheva,
2013).

The use of parallel texts seems to be most expedient at the initial stages of
learning a new language in order to provide the fastest access to a large amount of
language material that meets the criterion of comprehensibility in order to move on to
reading adapted and then original literature without parallel translation. This approach
Is consistent with the thesis of Krashen that ... our task is to provide the students with
the tools they need to continue improving without us. We need to provide enough input
so that they can gain the linguistic competence necessary to begin to take advantage of
the informal environment, the outside world. In other words, they need to know enough
of the second language so they can understand significant portions of non-classroom
language” (Krashen, 1995: 76).

While the selection of content is fundamental, another critical task is the
development of effective methods to teach foreign languages. The most advanced of
these methods are related to information and computer-based technologies.

Educational institutions across the world are experiencing a period of transition
from traditional synchronous methods of learning which take place in the classroom to
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asynchronous ones that can be applied online at any place and/or time through distance
or e-learning.

The digitalization of education is a current trend to reform and modernize the
global educational system. Sources of important information such as text, sound, video,
and other data have been put into digital languages (Baryshnikova, Kostenko &
Voskoboynikov, 2021).

One important area of the technological progress is the significant increase in
production and worldwide distribution of audiovisual products used for work, leisure,
information gathering and, more recently, language learning.

As stated by Diaz Cintas and Massidda (2019), the increasing pervasiveness and
dissemination of technology, together with the intensification of globalization
processes have made possible the fluid and immediate circulation of information and
cultural messages. The entertainment and multimedia industries play a crucial role in
this dynamic through audiovisual translation (AVT).

AVT as a modern direction in linguistics is also developing rapidly as digital
technologies improve, making a significant contribution to the popularization of
foreign languages and cultures, mainly thanks to products accompanied by either
dubbing or subtitles.

AVT refers to the transfer of verbal language in audiovisual media and in general
itis used as an umbrella term to indicate “screen-translation,” “multimedia translation”,
“multimodal translation” or “film translation” (Lertola, 2018). Thanks to the growing
interest of scholars in AVT over the last two decades, this discipline is now recognised
as “one of the fastest growing areas in the field of Translation Studies” (Diaz Cintas,
2008).

One option for using the MT is the voiced parallel translation, where students
receive a bilingual script, as well as video and audio recordings of new words and
phrases that make up the texts in both languages, for self-study outside of the
classroom. The vocabulary of the texts and the texts themselves are placed on the
screen in parallel with their translation. The material is listened to simultaneously with
the visual support, is repeated in pauses after the speaker, and is then trained while
completing creative or problem tasks.

We tested this approach at Kharkiv National Automobile and Highway
University. New words to the texts and the texts themselves were placed parallel to
their translation into MT. Then the material was drilled (a technique that places an
emphasis on repeating structural patterns through oral practice).

Notwithstanding a certain skepticism regarding drilling, which has been used in
foreign language classrooms for many years, this technique has proven to be efficient.
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In its simplest form, drilling means listening to a model, provided by the teacher
(or a recorded speaker), and repeating what is heard. Despite some accusations of
monotony, drilling remains a useful technique in the classroom if it is used
appropriately. In combination with creative tasks it cannot be underestimated.

Drilling can provide for a focus on accuracy; provide learners with intensive
practice in hearing and saying particular words or phrases; provide a safe environment
for learners to experiment with producing the language; help students notice the correct
form or pronunciation of a word or phrase; provide an opportunity for learners to get
immediate feedback on their accuracy through their teacher’s correction; and aide in
the memorisation and automisation of common language patterns and language chunks
(Tice, 2016).

Next, we used material that was already drilled in new contexts by varying it
through substitutions, transformations, extensions, and novel combinations.

Once students properly consolidated the basic situation, acted it out and learned
to permutate the sentences, the moment arrived when the class is ready to venture into
creative, message-oriented role-making activities and put what they have learned to
meaningful — if limited — use (Butzkamm & Caldwell, 2009).

This approach can be seen as a variant of adaptive learning, which has a great
potential for autonomy and personalization in language training.

In recent years, due to the development of computer and information
technologies, the so-called adaptive technologies are gaining more and more popularity
in education. The adaptive technology means a system that is adapted to students with
different intellectual, emotional and behavioural abilities.

The purpose and promise of adaptive technologies are to facilitate online
instruction that is personalized to the needs of individual learners (Kerr, 2016).

Personalized learning is at the heart of educational programmes around the world
and there appears to be general agreement that the personalization of learning is one of
the great education challenges of the twenty-first century (Trilling & Fadel, 2009: 33).

With the use of adaptive tools of the electronic environment, the personalization
of learning can become very effective, since this form of education adapts to the
personal characteristics of the student. Obviously, if students are taught taking into
account their personal characteristics, they are more likely to achieve better academic
results.
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IMPROVING ENGLISH SPEAKING SKILLS USING
CONCEPT MAPS

Associate Professor, PhD Yevgeniya Novikova, Kharkiv National Automobile
and Highway University, Ukraine
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Abstract: The article is devoted to considering the visualisation of English
language learning, which can be the shortest way to students’ thinking, and the most
effective way to improve their English speaking skills. The visualisation makes
learning English more attractive, increases student participation, provides a basis for,
and encourages self-reflection, awareness and cooperation among students. In order to
transform complex grammar and vocabulary into images, pictograms can be used. The
peculiarities of using pictograms for creating concept maps are specified. It is pointed
out that concept maps are based on categories since categorisation creates robust
constructions in students’ brains and develops their memory. The methodology of
creating concept maps is discussed, and the peculiarities of their application are
revealed. The concept map made by the authors of the article is presented as an
example. It is emphasised that the primary purpose of using concept maps in the
English learning classroom is to facilitate the perception and memorisation of a
significant amount of educational information or complex educational material; to
promote the development of critical thinking; to encourage the analysis and synthesis
of the presented information, and in terms of education to promote self-organisation
and self-discipline of the participants in the educational process.

Key words: English language learning, visualisation, categorisation, pictogram,
concept map.

Modern students face a large amount of diverse information daily, which must
be structured to understand and comprehend. Each lesson in English is also related to
the acquisition of a certain amount of data by students, so foreign language teachers
constantly search for new means and technologies for structuring and presenting
foreign language material. Various forms of visualising educational material from
foreign languages — (cards, pictures, tables, photos, videos, etc.) traditionally attract
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teachers' attention because using different visualisation technologies and structuring
educational material will contribute to more effective perception and memorisation of
information. The visualisation makes learning English more attractive, which increases
the level of activity of students in class, provides a basis for discussing specific topics,
and encourages self-reflection, awareness and cooperation among students. One of the
modern means of visualising and structuring information in the process of teaching a
foreign language is visual organisers.

|. Bolshakova, E. Tatarova, M. Tsehelska and others considered visual
organisers' rationale and practical use in the educational process. E. Styati, L. Irawati
state that the use of visual organisers was effective in improving the quality of students'
writing skills. W. Qi and Y. Jiang substantiated the productivity of different visual
support materials for reading comprehension (Qi, Jiang, 2021:9). I. ilter emphasised
the need for visualising in learning vocabulary (ilter, 2016:59). In the works of
domestic and foreign scholars, the positive influence of visual organisers on students’
perception of educational information and the development of thinking is indicated.
One of the new generation systems for forming language skills for mastering a foreign
language by adults and students through a structural visual method was also presented
in (Tahini, Dadykin, Dibrova, 2017:375). The authors’ approach is based on scientific
theories from different fields of knowledge and implemented to facilitate foreign
language learning more effectively and provide personalised learning.

Research work (Tahini, Dadykin, Dibrova, 2017) provides a straightforward
approach to general scientific theories (Korzybski, 1994), (Galperin, 1966) and the
principles of education aimed at improving the structure of activity and ensuring the
existence of a single terminology in the development of complex scientific and
educational projects. The most practical meaning is a set of models of the English
language structure and its influence on adults' study of a foreign language. Many
scholars worldwide are trying to find a new training system for those who need to learn
a foreign language fast, which is especially important for refugees who cannot do
anything without knowing the language. M. Tsehelska (Tsehelska, 2018), 1. Tahini,
T. Nakayama, V. Dibrova, and A. Dadykin (Tahini, Nakayama, Dibrova, Dadykin,
2018), (Tahini, Dadykin, 2018) developed the overall structure of the new generation
training systems. They are working on creating a new LMS platform (Interclass) and
applications (Tahini, Dadykin, 2018:280) that will allow learning a foreign language
more productively.

It is a well-known fact that speaking is a productive skill based on the knowledge
of the language system. And in this regard, teachers of foreign languages need to set

the ground for ideas production and vocabulary organisation. The effective process of
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forming speaking skills requires us to decide what is more beneficial for students: a
product or a process, should we focus either on accuracy (which is a product) or on
fluency (which is a process)? Thus, speaking comprises grammar, pronunciation,
vocabulary, fluency and accuracy. When we teach speaking, we teach our students to
produce English sounds, to put stress in words, and select words and sentences
according to the audience, situation, and subject matter. In other words, we teach them
to organise their thoughts in meaningful and logical sentences. According to
M. Tsehelska (Tsehelska, 2018:584), the shortest way to the thinking of modern
students is through visualisation. The Interclass system uses pictograms - icons or
Images of words or representations of words as parts of speech. The pictograms are the
basis for concept maps, in which a specific topic groups vocabulary. Concept maps
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(also known as “visual support maps”, “graphic organiser”, “cognitive organiser”,
“visual organisers”, “mind maps”, or “connection diagrams”) are usually formed with
blank spaces in a particular sequence to fill in educational information and students'
ideas related in a certain way. Thanks to such maps, students not only learn words but
combine them in many ways, contributing to the development of speech and thinking.
In addition, this approach captures students’ attention and makes it easier to understand
the logic of the language. And as a result, it significantly develops thinking (from
memorising English words to formulating complex things).

Proficiency in speaking a foreign language implies the ability to communicate in
monologic and dialogic forms. The concept map acts as verbal support when preparing
students for oral monologue speech. This leads to a better knowledge of key concepts
and memorisation of thematic lexical material and contributes to the organisation of
the content of the studied topic, helping in defining and understanding the structure of
the subject being learned. A concept map also helps to create associations and generate
new ideas quickly. The value of an intellectual map as support also lies in the fact that
it does not contain ready-made sentences; therefore, the speaker must reproduce them
directly during the speech, making the speech process more alive, natural and
spontaneous.

In presenting information (for example, during a speech), a concept map acts as
a way of visualising data, allowing the speaker to build a message more quickly and
the listeners to better orient themselves in what they hear and remember.

The use of concept maps is quite effective in debates and discussions; the concept
map serves as a support for generating ideas during brainstorming. Such maps are made
for each of the parties to the dispute. They help to investigate disagreements
objectively. And when the concept map is finished, it includes joint conclusions,

solutions, and work results on the topic.
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Whenever the teacher has a desire to combine reading and speaking, they can
form a concept map for retelling the text. The structure of such cards resembles the
previous ones, in particular, the text’s title or the main idea is written in the centre, and
rays depict quotes or phrases. A specific sequence must be followed to preserve the
correct meaning of the text content, where arrows or lines are used.

The study of grammar is much faster in the presence of ready-made algorithms,
according to which the language “works,” than when trying to independently derive
these algorithms from the speech flow and communicative situations. Visual structures
of building an English sentence provide an opportunity for conscious practice:
independent planning of the sentence and control of its correctness. They allow one to
harmoniously strengthen the grammatical component with a communicative approach
or significantly facilitate understanding the language structure using traditional
techniques (Ciascai, 2009:11).

Thus, having studied the possibilities of using concept maps in learning a foreign
language, we have developed a method of forming and activating students' speaking
skills using mind mapping technology, which consists of the following components:
motivational, content-procedural and control-resultative. The developed methodology
Is based on the principles of systematicity, consistency, movement from simple to
complex, accessibility, activity, and visibility.

A concept map reveals the content of a topic or chapter, key ideas under specific
categories within an issue, with supporting facts or characteristics, enabling them to be
visualised. When drawing up a map of visual support for English speaking, the
categories should reflect the primary linguistic material of the topic. The classes are
presented in a way resembling the sentence construction in English (word order).
Different parts of the language should be distinguished using different colours and
geometric shapes.

The authors have developed and created concept maps, one of which is devoted
to “Money” (fig.1).
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Fig. 1. Concept map for the topic “Money”.

As one can see, all lexical materials were divided into categories (pictograms),
which provided basic examples of the topic. In particular, people who spend money;
types of people by the amount of spending; actions with money; sources of money;
types of money, what money is spent on - goods and services, their characteristics,
where money is spent, where one can borrow money, etc.

Different parts of the language are marked with different colours and shapes. So,
nouns (active persons) are highlighted with a pink oval, verbs with a blue arrow, and
adjectives with a green diamond. The map can be “read” in any direction, horizontally
or vertically.

Each card category also allows for supplementing during class or by students
independently. The map can be created in an editable format and shared with students.
For example, it is easy to use a group in the messenger.

Each topic-based English lesson involves an overview of the entire map and a
detailed study of specific categories. Such a map allows students to recall the content
and lexical content of the topic and previous lessons, construct their statements
grammatically correctly and speedily find directions of communication on the subject.
When using concept maps in working with lexical material in English lessons, one
should remember how concept maps help students learn new words and recall already
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known ones. First, the student independently finds or remembers the word, which
activates memory and thinking processes. Secondly, by imagining each word as a
picture or drawing, learners apply many complex skills characteristic of both brain
hemispheres. Images and fantasy are functions of the right hemisphere, and words are
left hemisphere functions. Using images and pictures simplifies the process of
translation, understanding and assimilation of the meaning of the word. Thirdly,
anything that is imagined to be colourful is much easier to remember and remember
than simple and boring things. This is the basis of the effectiveness of such a
methodical technique.

Monitoring the lexical material's assimilation level is also essential for preparing
students for foreign language communication. An example of a task that controls the
level of vocabulary acquisition is the use of a partially filled intellectual map (or one
that contains only its “framework”), which students are offered to complete
independently.

Thus, using concept maps of visual support has tremendous methodological
potential in developing English speaking skills in higher education institutions, given
their ability to facilitate the perception and memorisation of educational material with
visible backing. The primary purpose of using concept maps in an English class is to
facilitate the perception and memorisation of a significant amount of educational
information or complex educational material. The following bullet point is to promote
the development of critical thinking, encouraging the analysis and synthesis of the
presented information. That is in terms of education to promote self-organisation and
self-discipline of the participants' educational process. The advantage of visual
technologies in general and concept maps in teaching a foreign language is the
possibility of providing students with language knowledge and communication skills
in a concise, accessible and easy-to-learn form thanks to the intensification of visual
perception.
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LANGUAGE AND SPEECH AS IMPORTANT CONCEPTS IN
LINGUISTICS AND THE BASIS OF HUMAN COMMUNICATION

Associate Professor, PhD in Pedagogy, Oleksandra Borzenko
Kharkiv National Automobile and Highway University, Ukraine

Abstract: Based on the study carried out, it has been concluded that language is
a universal asset of humanity. The universality of language allows a person to use it as
a means of communication in all potential communication situations, including with
other cultures. It is the flexibility of language that allows both internal and intercultural
communication. The need to communicate information in a community of people has
led to the emergence of language. Cultures differ from one another in language.
Language reflects a people’s way of life, its mentality, cultural attitudes and values.
Each language reflects the world in its own way, i.e. it has its own way of
conceptualization, so each language has its own peculiarities: national cultures,
customs, rituals, rites, national characters in general, and thus language creates its own
unique world in which a person lives. It is noted that each language creates the culture
and history of its ethnic group. A change in attitudes leads to a transition to a different
language. Representatives of different ethnic groups also have a different worldview.

The reflection features of the inextricable connection between language, speech,
communication, thinking and standard of speech are considered. It is noted that
language does not simply reflect the world, but creates an ideal world in our minds and
constructs another reality. Each language has its own way to represent the same reality.
Language and speech determine the way of thinking of the person who communicates
by it, i.e. the way of cognition of the real world depends on the languages in which
those who cognize the world think.

The analysis of a considerable scientific input on the issue under consideration
shows that in their works the scholars try to reveal connection of human consciousness
with different language forms and establishment of relations between them; nature of
cognition and world perception; cultural and linguistic national stereotypes; mutual
influence of language and speech on communication and spiritual culture;
representation, storage and communication of information underlying interlingual
concepts. Scholars point out that the integral object for recent linguistic and cultural
studies is the verbalized interpretation of the world around and of oneself in this world
by an ethnos.
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It is determined that the issue of language and speech in modern linguistics is
considered to be one of the most complicated, as the views on the interpretation of
these concepts by linguists, psychologists, teachers, philologists and sociologists are
different.

Key words: language, speech, communication, human, speech activity, standard
of speech, linguistics.

Language is one of the most outstanding divine and human creations, the
universal asset of humanity and the universal reality of social existence. Language is
the home of the human spirit. Therefore, it is not surprising that in ancient times people
became interested in language and created the science of it, which is called linguistics
(Kochergan, 2010:7).

The emergence of language has always been due to the need for it and the need
to communicate. Language is created by people and for people. For this reason, every
language is oriented towards satisfying the needs of humanity. Aristotle, Bacon, Plato,
Socrates and other philosophers and sophists of antiquity addressed the subject of
language, speech, thinking and communication. Greek philosophers defined a human
as an animal, that is, as a living being, capable of logos (“language” and “mind”), i.e.
a human was defined as a speaking and thinking being. It can be said that it is through
the language that a human becomes a person.

As far back as Socrates addressed the person with these words: “Speak so that |
may see you”. The essence of a person is preserved and manifested in language. In the
process of mastering language and communication, a person discovers the world of his
own human being (Vorobiova, 2014:81).

There are three views on the nature of language in science. Some scholars
considered language as a biological phenomenon, others regarded it as a mental
phenomenon, and still others treated it as a social phenomenon. For example, the
German linguist August Schleicher started the naturalistic (biological) trend in
linguistics and considered the language as a natural organism, which is born, evolves,
grows old and dies. The German scholars Max Miiller and Johann-Gottfried Herder
both regarded the language as a psychic phenomenon. The same view is believed to
have been held by Wilhelm von Humboldt, who treated the language as a “spirit”, i.e.
the consciousness of a people, as well as Olexander Potebnia did. The trend in
linguistics represented by these scholars is called psychological linguistics. Yet most
scholars interpreted language as a social phenomenon. This interpretation of language
was started by D. Diderot, J. Rousseau, and later it was founded by J. Vendryes,
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F. de Saussure, A. Sechehaye, Ch. Bally and others, who are considered the founders
of sociological trend in linguistics (Kochergan, 2014:16, 17).

The outstanding Ukrainian philologist O. Potebnia suggested and advanced an
idea about the inextricable connection between the language and the human way of
being in the world, language and worldview. Many objects, events, phenomena that
surround a person exist in his mind and thus depend on the language. Language is
inextricably connected to spirituality, therefore each language contains and captures an
original perception of the world. The intrinsic form of each language is expressed in
unique structures of all its levels. This form is the unity of all that is created and worked
through by language. Speech is the evidence of the existence and vitality of language.

In the process of speech, a person communicates through language. There is
nothing that cannot be spoken about. That is why language is the perfect means of
human communication. Everyone learns language from those around him or her.
Society (family, acquaintances, kindergarten, school) teaches language. It is through
the language that we perceive the world. Perception of the world takes place through
the prism of our language, which is the most important means of human
communication, that is, a means of expressing and communicating thoughts and
feelings and a means to generate and form thoughts so that they could exist. Without a
name, neither thought nor comprehension of reality is possible. Being a social
phenomenon, language originates, evolves, lives and functions in society. It is a means
of communication not only between people living at the same time, but also between
generations. Language is a huge asset of human society — not only a creation of the
history, but also an active driver of this history (Pentyliuk, Marunych & Haidaienko,
2017:13).

Language is certainly not a biological phenomenon because it is not embedded
in human biological nature. If it were of a biological nature, the child would have been
able to speak immediately upon being born. However, this does not ever happen.
Children who for some reason have been out of society become speechless, because
they have missed the so-called sensitive period (from two to five years), which is a
period of active language mastering. A child needs to be taught a language. He or she
speaks the language of the people of the community in which he or she lives and grows
up. Language is a social phenomenon. It originates in society, it serves society, it is
one of the most important features of the society and cannot exist outside of it. Thus,
scholars believe that only humans possess the so-called language gene, i.e. a natural
predisposition to master a language. The speech of individuals reflects their mental
features, and the national language reflects the mental composition of the nation, i.e.
its mentality (Kochergan, 2014:17,18). However, language cannot be regarded as a
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psychic phenomenon since each person’s psyche is unique. There would be as many
languages as there are people in the world if language had a psychic nature.

Language is not inherent in animals. Many of them have certain audible signals
that carry some kind of information. However, these sound signals are not words and
therefore they cannot be a language. The signals are biological phenomena based on
conditioned reflexes. Language can be mastered only by humans. Other creatures (in
particular parrots) can learn to reproduce many words or whole phrases, but they are
not consciously able to speak as humans are. Therefore, there is a reason to believe that
the ability to master a language is inherent in humans at the biological and genetic
level. Science has even discovered a separate language gene responsible for the ability
to master a language. However, the biological basis of language (as well as the human
himself) does not deny its social character (Karpenko, 2009:36, 38).

Humanity has created thousands of languages to be able to communicate, and
each ethnic group speaks its own language. All of them are different and have their
own peculiarities such as the reflection of the phenomena of reality, structure,
grammar, sound and intonation. Constantly improving in the process of historical
development, language has unlimited possibilities for communication and cognition of
the world. The need for communication led to the emergence of language. Language is
a cognitive tool. Human communication always takes place within a certain culture
using a specific ethnic language and the laws of communication. It is necessary to
deeply understand the essence of communication mechanisms, language elements of
communication and communication in general. The mechanisms play an important role
in the social and cultural process when generating, perceiving and realising speech.

Language is not only a means of human communication, but also a reflection of
national culture. That is why its national and cultural semantics, reflecting the
characteristic features of a nation, its folklore, personalities of everyday life, customs
and history, are so important. It is known that idiomatic assets of language, enriching
it with expressive means, are idioms. Possessing the lexical properties of a word,
idiomatic phrases provide speakers with great opportunities for parallel and
synonymous ways of expressing ideas in oral and written speech. Firstly, the use of
idioms dress the language in bright patterns of national character. Secondly, it is a
unique flavour, which distinguishes one language from another. Thus, the enrichment
of language is not only and not so much quantitative, but qualitative due to its ability
to aptly and figuratively express the essence of both quite complex and quite simple
phenomena (Bidnova, 2014:59).

There is a specific need inherent in humans to express themselves and to receive
information. Language is a standardized system of sounds, morphemes, words and
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rules of their combination on morphological, syntactic, semantic and logical levels, i.e.
language is a system of signs that is the key means of communication between
members of a particular human community, a means of processing and communicating
information from one generation to the next one. Speech is the application of language
in the process of communication. Language as a system is a purely social phenomenon,
an achievement of humanity; it is permanent, stable and standardized and it calls on
everyone who uses it to comply with its laws. Speech is individual, dynamic and
contextually conditioned. It is the universal means of communication. Speech is one of
many human activities, which is defined as a purposeful language and contextually
conditioned communication process of receiving and delivering a speech message in
human interaction with each other (Nikolaieva, 2002:59).

Language and speech are insufficient for understanding the essence of language
as the most important means of human communication. Human communication is the
basis of consciousness, cognition, and social being in general. Man cannot exist outside
of communication, and his entity is largely manifested in communication with his peers
(Batsevych, 2009:30). Karl Jaspers wrote: “...I exist in communication with other
people...”; “..communication is a person’s life among other people” (Jaspers,
1999:139-140).

The process of communication, its atmosphere, tone, ultimate result, success or
failure largely depend on communication skills. An important component of
communicative mastery is an individual communication style, the development of
which is the task of every literate person. Communication is a special mode (way) of
the existence of a living human language with categorical organization of
communication elements intrinsic only to it (Batsevych, 2009:216).

The process of communication is one of the means of the existence of language,
together with language and speech. Language and speech are aspects of the same
phenomenon of speech activity, providing communication and thinking.

Speech activity is both universal and nationally specific. It is these features that
determine the unigueness of ethnic consciousness, linguistic pictures of the world and
speech communication. Language fixes collective stereotypical and reference
representations about the world and induces human consciousness to interpret these
representations, which results in a picture of the world (Kuranova, 2012:103), so it
can be noted that the basis of each nation’s worldview is its own system of subject
values, meanings, speaking stereotypes and cognitive schemes. Because human
consciousness is always ethnically conditioned, the worldview of one nation cannot be
simply “recoded” into the language of the worldview of another nation (Kompanets,
2010:135).
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The analysis of a considerable input on the issue of language nature and its
dynamics in time has entailed the appearance of scientific works, both by domestic and
foreign scholars. In their studies F. Batsevych, E. Benveniste, F. Boas, P. Brock,
G. Herder, 1. Golubovska, W. von Humboldt, A. Eftimova, P. llieva-Baltova,
Yu. Karpenko, M. Kochergan, S. Kuranova, G. Leech, V. Manakin, J. Marvan,
K. Molle, J. Monboddo, M. Miiller, J.Piaget, A. Potebnja, O. Semeniuk,
F. de Saussure, G. Hounsfield, A. Schleicher, O. Yashenkova, et al. tried and are still
trying to reveal the connection between cognitive structures of human consciousness
and language forms; to trace the reflection of the nature of cognition and perception of
the world in language categories; to study “culture language”; to reconstruct ethnic
consciousness of the language; to identify cultural and linguistic national stereotypes
and to determine the mutual influence of the language and spiritual culture. Based on
the studies it was found that the emergence of ethnic and specific forms of the language,
which determine the identity of national and linguistic pictures of the world, is driven
by various factors. Among these factors are: a fragment of the real world, affecting the
collective consciousness of ethnic groups; features of the collective ethnic
consciousness itself, manifested in different conceptualization of sensory and
receptive, logical and conceptual, emotional and evaluative, moral and value
components of ethnic consciousness in the language. Most linguists note the
connection between the language and thinking. They also note that the language, being
perfected in the process of historical development, has unlimited possibilities in terms
of communication and cognition of the world. The communicative function is the main
function of the language. It is performed by various means, among which linguistic
means are the most significant. Language, speech, thinking are united, but not identical,
they have specific features that require special study. The connection between language
and thinking is made through speech. Thinking is impossible without language since
thinking is speech about oneself. The more knowledge a person acquires, the richer his
spiritual life and the level of linguistic culture.

An indispensable attribute of a literate and erudite person is his high level of
linguistic culture, i.e. the ability to actively use modern standard language with all the
abundance of expressive means and the standards inherent in standard language as a
means of communication.

The science, which studies the standards of language, its compliance with the
requirements of the language in the society, is called the standard of speech. It develops
the rules of pronunciation, accent, word usage, phrase and sentence construction and
calls on speakers to follow them. The standards of speech are considered the rules of
standard language and the ability to use them. Every literate person should strive to
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master these standards and to demonstrate the ability to use the language in
communication with others (Pentyliuk, Marunych & Haidaienko, 2017:12).

In the process of communication, a person comes into contact not only to
exchange information on a particular topic or industry, but also to satisfy established
relationships with others and therefore “starting, keeping and ending a conversation
requires much more linguistic knowledge and ability. That is, communicative
behaviour is determined by appropriate standards of speech” (Molle, 2004:24).

Language regulates and influences relationships between people. It is expressed
in speech when certain circumstances of communication arise. For speakers to
understand each other, their speech must be of high quality. Standard of speech
depends on the content and consistency, accuracy and relevance of utterances, on how
large the vocabulary is and on the ability to combine words in a sentence, to build a
variety of structures and to actively apply the standard language. Therefore, the main
features of speech standards are richness of content, consistency, correctness, accuracy,
large vocabulary, appropriateness, expressiveness, intonation, etc. They are called
communicative qualities of speech, as they are manifested in the construction of an
utterance for the purpose of communication (Pentyliuk, Marunych & Haidaienko,
2017:37).

A person’s opinion can only be rightly expressed and rightly perceived by the
listener if the components of language (syllable structure, system of sounds, etc.) and
intonation (unity of pauses, tempo, rhythm, vocal timbre, accents, etc.) are used
correctly when communicating. Intonation is a means of actualising speech, that is, a
means of linking communication and the context of expression. No live speech is
possible without intonation.

The correct accent is crucial. Incorrect word stress can lead to misunderstanding
between communication parties. The British linguist R. Bensel notes that wrong word
stress can affect the meaning of a word, and thus the meaning of a message. There are
also cases when, due to the wrong stress of the speaker, the listener does not hear the
word that the speaker intended to communicate to him (Bansal, 1990:227).

Intonation plays an important role in the process of speech communication
(spoken language) and includes information about the speech situation, the intonation
structure of a given language, the author and the attitudes and relationships of the
conversation partners.

The advent of multimedia, hypertext and Internet technologies has made it
possible to create state-of-the-art computer programmes that provide high-quality
speech analysis. The virtual reality makes it possible to transcend temporal and spatial
boundaries, enabling authentic communication with real-life conversation partners.
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Textbooks, a wide variety of visual materials, computer and technical aids are used to
simulate the language environment, to stimulate not only the development of basic
speech activities, but also to increase the level of linguistic culture.

Thus, language is social phenomenon, which is continuously evolving, changing
and enriching with its own internal laws and structure. It was created by society to
communicate information, and being a means of communication, it covers all spheres
of human activity and life. There are as many worldviews as there are languages. No
society can ever exist without language, which is in turn dead outside of society. For
each nation, language is its most precious treasure, its spirit and its history.
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SOME WAYS OF USING GIFS AND EMOJI IN TEACHING
ENGLISH

Associate Professor, PhD, Nataliia Skrypnyk, National Automobile and Highway
University, Ukraine

Abstract: The article presents some methods of using GIF-animation and emoji
in the context of teaching English in blended or distance format. Their purpose is to
keep the attention of students, enhance their motivation to learn a foreign language,
brighten up the course of the lesson, avoid monotony, cause student response to the
material studied at the emotional level. The use of GIF-animation and emoji is
considered as one of the ways to update the emotional component of learning and
introduce modern elements of gamification in teaching English. The ways and methods
of using GIF-animation and emoji in the context of blended learning of the English
language are summarized, systematized and divided into groups. These include the use
of GIF-animation and emoji during the presentation of educational material; in online
communication with students; as a basis for exercises or tasks with “emotional”
vocabulary; as an independent learning object in the lesson; for writing assignments;
using for speaking activities; creating GIF animations and emoji by students; the use
of GIF-books. The content of each group of methods is revealed, examples of ways of
their application are given, resources for searching and selecting GIF images and emoji
are presented, and their functionality is described.

Key words: GIF-animation, emoji, gamification, blended learning, emotions,
English.

The barest necessity to switch from usual offline lessons to teaching in blended
or distance format has recently posed many challenges to educators in general and ESL
teachers in particular. This is also the need to master new information and computer
technologies quickly, the impossibility of using some time-tested forms of work during
classes and extracurricular activities or their ineffectiveness in new conditions,
searching and testing various Internet platforms and online services, etc. The search
for new forms and methods of work during classes in the conditions of blended or
distance learning is of great importance for teachers now. Those forms, methods and
tools should help teachers to hold the attention of students, support their motivation to
learn a foreign language, enliven the course of the class, establish the interaction of the
participants, avoid monotony, involve everyone present, and evoke students’ response
to the studied material on an emotional level. In this context, such interactive
technologies, elements and tools that ensure the actualization of the emotional
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component of learning in the educational process as a whole and in the process of
learning foreign languages in particular become relevant.

The analysis of recent researches and publications proved that the issue of using
such technologies and tools has recently attracted the attention of many scientists.
Thus, they studied the application of interactive technologies in teaching foreign
languages in non-linguistic departments (SIpemenko, 2020); considered the technology
of gamification and the application of its elements regarding its implementation in the
educational process of higher educational institutions (KprokxoBa, Amepiaze, Kpunak,
2019); investigated it as a teaching method (3enenckka, Kosinbko, 2019).

At the same time, emotional stimulation is one of the most relevant methods of
activating the student's educational activity. According to the conviction of modern
educators and scientists, the emotionality of learning creates a favorable psychological
climate in the group, ensures sustained interest of students in a foreign language, and
stimulates their motivational readiness for further learning (Kupuuenko, 2012:19-200.
Emotional enrichment of foreign language classes relieves the excess tension of
students' thoughts and memories, creates emotionally colored feelings and joyful
experiences from the successful implementation of educational activities.

Nowadays, teachers of a foreign language are constantly searching for ways to
increase the effectiveness of learning in conditions of instability of the format of the
educational process (in-person, distance learning, blended) and the amount of hours given
to studying a foreign language. The involvement of an emotional component in the
educational process and the use of modern technologies becomes crucial under such
conditions. Therefore, the use of GIF animation and emoji is considered as one of the ways
to actualize the emotional component and introduce modern elements of gamification at
the same time. We believe that revealing the possibilities of using GIF images and emoji
for learning English would be useful for teachers of foreign languages.

Modern pedagogical technologies, the introduction of the latest information
technologies, Internet resources allow to increase the interest of students in studying a
certain discipline and, accordingly, the quality of education and the acquisition of the
necessary skills and abilities. We support the opinion of educators that in the conditions
of blended learning of foreign languages in modern higher education institutions,
gamification elements can replace monotonous typical tasks or diversify the estab-
lished format of classes (I"anarun, 2020; Tumorryk, 2020).

One of the successful examples of the use of gamification in the modern
conditions of the English language, in our opinion, is the use of GIF animation or GIFs
and emoji.GIF animations have become popular worldwide with the spread of
smartphones and the widespread use of mobile technology for instant messaging (so-
called messengers). The most common animated GIFs and emoji are images of strongly
expressed emotions or vivid emotional reactions, often with captions of one or more
words. Many mobile users use GIFs and emoji in everyday online communication, so
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they are an example of modern, "live" language. In addition, many GIFs have captions
in a foreign language, most often in English.

The use of GIF animation and emoji is a great way to add emotional coloring,
modernity, and humor to classes, to present new or revise already studied vocabulary
and grammar constructions, and to get students speaking. Given the large number of
GIF images and emoji, ways and possibilities of their use, we consider it appropriate
to systematize them. So, based on the analysis of scientific and methodical literature
and own pedagogical experience, the use of GIF-images and emoji in the mixed
teaching of a foreign language in institutions of higher education can be divided into
several groups. Namely:

1) GIF images and emoji are often used during the presentation of educational
material precisely for the purpose of emotional enrichment. For example, to add humor,
cause surprise, make an emotionally colored accent.

2) GIF images and emoji can be used in communication with students during an
online class (chat or forum) or outside of it (conversation in a messenger group). This
way of using this tool is quite natural, because a large number of students and teachers
use gifs and emoji in everyday online communication. It is important not to overuse
them. It will be useful to use gifs and emoji related to the topics being studied to update
them or as homework or lead-in activities.

3) GIF images and emoji can be used as a basis for exercises or tasks related to
the study and use of "emotional” vocabulary, since gifs convey well the reactions and
emotions of people due to the display of facial expressions, gestures, poses (body
language). For example, match gifs and emoji with emotions, describe the emotions of
the hero of the gif, show the reaction, etc.

4) GIF-images can be an independent object of study in class, similar to the use
of ordinary images (photos, pictures, illustrations for text tasks) in the practice of
teaching foreign languages. The advantages of GIF animation in this case are the
mobility of the image compared to a static picture, as well as a short duration (1-4
seconds) compared to an educational video. Choosing a popular GIF image will ensure
an emotional response of students to the task (for example, invent and tell a story-
explanation for the image).

5) Using GIF animation and emoji for writing tasks. For example, “Make up an
interesting caption, comment for a moving image, or provide a story in writing”. For
students of different levels, the task can be tailored or specified (it is necessary to use
certain lexical material, grammatical structure or the provided beginning of the story,
etc.).

To search for individual GIF animations, you can use special sites (for example,
giphy.com, giflingua.com), the comment function on Facebook and Instagram or the
usual search for images in Google (you should add the word “gif” to the search phrase
for this), as well as search in messengers (Viber, Telegram).
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6) Creation of GIF images by students. For example, you can give students a
certain sentence and the task of illustrating it with self-made gifs. Another option is to
give a short text or ask students to write a short story (3-5 sentences) and illustrate each
sentence with an animation.

7) Use of GIF images and emoji for speaking tasks. A teacher can give some gifs
or emoji as prompts for speaking activity. For example, “Look at these emoji and tell
me your ideas for how I spent last weekend”:

& . O&

Thus, we consider the use of GIF animation and emoji as one of the modern,
powerful ways of actualizing the emotional component of learning and introducing
modern elements of gamification in modern conditions of blended foreign language
learning in higher education institutions. This will make it possible to take advantage
of such a tool, make the process of learning a foreign language more modern, diverse
and emotionally colorful.
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PROMOTING LINGUISTIC DIVERSITY AND INTERCULTURAL
DIALOG IN EUROPE

University lecturer, PhD-candidate, HIRBU STELLA,
Academy of Economic Studies of Moldova

Abstract: This paper aims to analyze the linguistic and cultural diversity in the
EU and the Republic of Moldova as a candidate for EU membership, in all its aspects
by attempting to show the complexity of the ongoing processes and to point out the
importance of cultural diversity in different areas (languages, education,
communication and creativity). We seek to draw the attention of decision-makers and
various stakeholders from the RM to the importance of investing in linguistic and
cultural diversity as an essential dimension of the intercultural dialogue, since it can
renew our approaches to sustainable development, ensure the effective exercise of
universally recognized human rights and freedoms, strengthen social cohesion and
democratic governance.
Key words: linguistic diversity; cultural diversity; multilingualism; intercultural
dialog.

The European Union is remarkable for its great linguistic and cultural diversity
- 28 Member States, 24 official languages and over 60 regional and minority languages,
as well as a wide variety of languages spoken by immigrant communities. The
European Union currently has more than 500 million citizens and it is estimated that at
least 175 nationalities currently live together in the EU. The harmonious co-existence
of many languages in Europe is a powerful symbol of the European Union's aspiration
to be united in diversity, which is one of the founding values of the European project.
Europe's linguistic and cultural heritage is a resource to be cherished.

By area, most of the countries on the European continent are medium-sized and
small countries, the largest being, in order, the Russian Federation, Turkey, Ukraine,
France and Spain, of which the Russian Federation and Turkey have a large part of
their territory in Asia. The European part of the Russian Federation accounts for a
quarter of its area, and that of Turkey - only 3%.

Generally speaking, the majority of the European languages belong to a single
language family, the large group of the Indo-European languages, which accounts,
according to Eurostat, for more than 95% of the inhabitants of the geographical

56



Europe. This distinguishes Europe in a narrow sense from other continents, where there
are a large number of language families.

Languages define personal identities, and are the most direct manifestations of
different cultures, but to various degrees they are part of acommon heritage. Languages
can serve as a bridge to other individuals, other countries and can open the way to other
cultures, promoting collaboration and mutual understanding. They are seen as "the
instrument through which communication takes place in politics, commerce, academia,
the media, the Internet and most aspects of human life", thus they certainly occupy "a
central role for the increasingly internationalised world, for globalisation and for the
galloping process of European unification™ (Phillipson, 2003).

The first official European language policy was developed in 1958. Then, with
the adoption of the first European Commission regulation, the official languages of the
European Community - Dutch, French, German and Italian - were established. With
the enlargement of the European Union, the number of official languages used in the
European area, which are also working languages, increased. Documents that a
Member State sends to the EU institutions can be in any of the official languages. The
reply must be in the same language. Regulations and other general information must
be in all 24 official languages. The Official Journal of the European Union is also
published in the 24 official languages. At present, the internal work of the European
Commission is carried out in the three working languages: English, French and
German, and becomes fully multilingual only for public information. The European
Parliament, however, has members who need working documents in their own
language and works fully multilingually.

One of the fundamental principles of the European Union is” unity in diversity” -
a principle which also applies to the language learning. According to the European
Commission's surveys on Europeans' language skills and attitudes towards foreign
languages, the majority of Europeans speak at least two languages:
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What share of students learn two or more foreign language
(% of pupils at lower secondary level, 2017)
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Fig. 1. Statistics on language learning in the EU (Source: Eurostat, UIS)

In 2009, 51.4% of the respondents confirmed that they could speak at least two
foreign languages in addition to their mother tongue. In 2014, this proportion did not
increase, but instead decreased to 51.2%, and in 2017, according to the Eurostat survey,
the proportion of respondents who said they could speak at least two foreign languages
in addition to their mother tongue increased to 66.8%.

The highest percentage of citizens who speak foreign languages is in
Luxembourg (100% of the population know at least two or more foreign languages,
but Eurostat notes that although the official languages here are French, German and
Luxembourgish, French and German are considered "foreign languages” in these
statistics), followed by Finland, Italy, Greece and Romania. In the second place is
Finland - with 99% of students learning at least two foreign languages at school; in the
third place is Italy - with 97%, in the fourth place - Greece - with 96%, and in the fifth
place are Romania, Malta and Estonia - with 95% of secondary school students learning
at least two foreign languages at school. At the other end of the scale are Hungary - 6%
of students learn at least two foreign languages at school, Austria - 8%, Ireland - 11%
and Bulgaria - 15%. (Recommendation no. 2006/962/EC)

According to the data presented by Eurostat in 2017, the most popular foreign
languages studied in Europe are English (97.9%), French (33.4%), German (23.3%)
and Spanish (16.9% each), followed by Russian (2.5%) and Italian (1.3% each).
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Which are the foreign languages studied most commonly?
(%% of pupils at lower secondary level, 2017)
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Fig. 2. Statistics on the most studied foreign languages in the EU (Source:
Eurostat, UIS)

The results of the survey pointed that in smaller member states, where several
national languages are spoken, there is a higher level of multilingualism. The same
conclusion was valid for countries with less widely spoken languages, or those which
have 'language exchanges' with neighbouring countries. We conclude that Europeans
see language learning as relevant and essential.

The same trend can be observed in the Republic of Moldova, a candidate for EU
membership, where in addition to the mother tongue, the school curriculum requires
the study of one or two foreign languages during the general studies. The most popular
language studied by students is English, and according to data from the National
Bureau of Statistics, the trend for learning this language has been steadily increasing
in recent years.

Thus, according to the latest statistical data presented, in the 2021/2022 school
year, English is studied by 248 900 students (73.9%) in 907 primary and general
secondary schools in the country.

In the second place is French, which is studied by 101 700 students (30.2%) in 811
Institutions, followed by Russian - 94 600 students (28.1%) in 810 institutions.

The statistics also show that English is preferred more by urban students (63% of all
students) and French and Russian are chosen more by rural students.
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It should be noted that the languages of instruction for all subjects in Moldova remain
predominantly Romanian (80.6%) and Russian (19.3%). However, 0.1% of students
study in English and Bulgarian.

The numerical situation of the study of foreign languages in the years 2018-2020 in
the Republic of Moldova according to the data of the National Bureau of Statistics is
presented in the graph below:
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Fig. 3. Statistics on the number of students learning foreign languages the RM,
2018 - 2020
(Source: NBS, RM)

The European Union, including the Republic of Moldova, has shown constant
interest in disseminating multilingualism, which has been and is being promoted
through various policies such as culture, education, communication and social policy.
In 1989 the first comprehensive programme to promote language teaching and
learning, Lingua.

The year 2001 was declared the European Year of Languages, and at the end of
the year, the European Commission was invited by the European Parliament and the
Council to take further action to promote languages. From this year onwards, the
citizens of the European Union celebrate the Day of Languages on 26 September. The
event is celebrated annually by millions of people. On each anniversary, EU countries
organise activities in the name of multilingualism to celebrate linguistic diversity and
encourage language learning. The objectives of these events are to raise awareness of
multilingualism in Europe, to cultivate linguistic diversity as well as to promote
intercultural dialogue and encourage language learning, in and out of school.

The Common European Framework of Reference for Languages (CEFRL) is
gradually becoming the European standard for assessing progress in language learning.
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The European Commission and the European Centre for Modern Languages are
working together to develop and make effective use of the CEFRL (CEFRL, 2007).

In the audiovisual field, the EU has a specialised programme - MEDIA 2007 [8],
which includes four other MEDIA programmes (MEDIA 1, 11, Plus and Training). This
programme aims to strengthen the EU audiovisual sector, reflecting Europe's cultural
heritage and identity, to increase the circulation of audiovisual products within and
beyond the EU and to make the European audiovisual sector competitive through easier
access to funding and the use of digital technologies. The MEDIA programme as well
as EuroNews, broadcast in 7 languages simultaneously, are part of an indirect but
effective strategy to promote multilingualism through so-called informal methods of
language learning and knowledge of Europe's cultural heritage. Besides tourism, which
Is itself a driver for the development of multilingualism, education through
entertainment is one of the most effective ways to motivate, as people sometimes feel
the need for non-formal learning approaches, where the strict control of school is
bypassed. The same type of strategies includes exploiting the Internet, which on the
one hand can provide the necessary support for language learning through websites
with teaching materials, web-based assisted learning activities, training books or
educational portals, but on the other hand offers YouTube like access channels adapted
to promote EU actions under the slogan "Sharing the sights and sounds of Europe"
(http://www.youtube.com/eutube).

Since 2006, communication in other languages has been included among the eight
key competences of lifelong learning (Recommendation no. 2006/962/EC). Knowing
a foreign language can help people get to know each other, enjoy holidays abroad and
travel more easily or advance professionally. The European Union's internal borders
have disappeared and its citizens, regardless of their country of origin, have the right
to live, learn and work wherever they want in the 28 EU Member States. In this sense,
the EUROPASS portal allows jobseekers to describe their language skills using the
European Language Passport.

To give equal rights to the EU citizens, the European Commission works with the
governments of the member states, the European Parliament, EU regions and other
social partners. The European institutions have set objectives that are the central focus
of multilingualism policy. The main aim of this cooperation is to create the conditions
for all citizens to learn two languages from an early age, to create a social framework
for dialogue between communities and citizens, and to strengthen the role of language
skills in increasing employability and competitiveness.

The development of language and communication skills is of major importance
for both citizens and economic operators. A lack of language and socio-cultural skills
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Is still an invisible barrier to a good collaboration in the workplace. The importance of
knowing a large number of languages as a means of mutual rapprochement is becoming
increasingly evident. Knowing more languages makes businesses more competitive
and citizens more mobile.

To develop the skills needed in the labour market, the European Commission
cooperates with stakeholders in both education and business. Between 2011 and 2013,
the EC coordinated a business platform which led to the creation of a network to
promote language strategies for competitiveness and improved employability -
CELAN, whose main objective was to identify the language needs of businesses and
employees and to propose processes to help meet these needs.

Through the EU Skills Panorama (http://skillspanorama.cedefop.europa.eu/en),
national authorities contribute to the assessment of the skills that may be required in
different sectors of the economy, as well as the needs for language skills. There is
currently a growing demand for language specialists across Europe. The European
Commission is creating links between universities and users of language services
through the "Translators for Europe” Forum (https://ec.europa.eu/info/departments/
translation).

The European Union's ERASMUS+ Programme for Education, Training, Youth
and Sport 2020, launched in 2014, is another means by which the European
Commission promotes linguistic diversity and intercultural dialogue as a driver for
economic growth. Participants in mobility actions are offered language support through
the ERASMUS+ "Language Support Online" website to help them learn the language
of the host country. ERASMUS+ also encourages cooperation for innovation and
exchanges of the best practice through strategic partnerships in language teaching and
learning. ERASMUS+ aims to enhance skills and employability through modernising
Education, Training and Youth activities. The programme is funded by the European
Union and offers a range of opportunities to students, researchers, teachers and
educational institutions from all over the world including the Republic of Moldova.
Thanks to the ERASMUS+ programme, graduates with international experience are
competitive and have much better chances on the labour market.

The promotion of the language policy of the European Union and of the national
cultures of the EU Member States, as well as of the official languages used in these
countries within and outside the EU, is currently done through national cultural
institutes such as the British Council, the Cervantes Institute, the Goethe Institute, the
French Institute, the Romanian Cultural Institute, etc.
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Conclusion

Promoting multilingualism and cultural diversity is the perfect way to encourage
networking between European citizens, to give them access to information and to give
them the opportunity to express their opinions. Languages are an integral part of our
European identity and the most direct expression of culture. In a Union founded on the
concept "Unity in Diversity", the ability to communicate in several languages is an
Important asset for people, organisations and businesses.

As part of its efforts to promote multilingualism and intercultural dialogue, the
EU has made language learning one of its top priorities and funds numerous
programmes and projects in this field. The EU perceives linguistic diversity as an
important element of European competitiveness. For this reason, one of the EU's
language policy objectives is for every European citizen to possess two foreign
languages in addition to their mother tongue.

REFERENCES

1. Common European Framework of Reference for Languages: Learning, Teaching, Assessment
(2007), Cambridge University Press (CUP): ISBN 0-521-80313-6.

2. Phillipson, Robert. (2003) English-only Europe? Challenging Language Policy, Routledge:
London and New York;

3. Recommendation no. 2006/962/EC of the European Parliament and of the Council on key
competences for lifelong learning, op. cit.

4. http://ec.europa.eu/eurostat/statistics-

explained/index.php/Foreign_language_learning_statistics

http://www.youtube.com/eutube

http://skillspanorama.cedefop.europa.eu/en

https://ec.europa.eu/info/departments/translation

http://ec.europa.eu/information_society/media/docs/overview/media-en.pdf.

https://statistica.gov.md/

© © N o U

Author contact details:

HIRBU STELLA, University lecturer, PhD-candidate,

Work address: MD-2005, str. Banulescu-Bodoni 56, Chisinau, R. Moldova
Telephone number: +373 22 402 951

E-mail: stella_hirbu@yahoo.com

63



FORMATION OF UNIVESITY STUDENTS’

TRANSLATION SKILLS
Senior Lecturer Svitlana Ponikarovska, Kharkiv National Automobile and
Highway University

Abstract: The article deals with the issue of formation of university students’
translation skills. Such types of translation as oral interpretation, written translation and
abstract translation are considered in their difference. The mechanisms of translation
are described including perception and analysis of information, short-term storage
memory, search for translation solutions, assessment of the correctness etc. The article
considers the mistakes in the process of conveying the meaning of the original text like
distortions, inaccuracies or indistinctness as well as searching for optimal version of
translation and finding the optimal translation solution, analysis of translation options,
paraphrasing as a way to an optimal translation solution, possibility of descriptive,
tracing or approximate translation. The article analyses such difficulties as fake friends
of the translator, polysemantic words, non-equivalent vocabulary and the ways for the
students to deal with them. It also emphasizes the increasing demand for translators
who have knowledge about international requirements for modern scientific discourse
as our country is in the process of integrating in the European space including scientific
one, which presupposes participation in symposiums, conferences, writing articles in
foreign languages. Learning written translation using authentic material is no problem
nowadays. Learning translation on familiar topics removes certain difficulties in
understanding the meaning and gives possibility to concentrate on the linguistic aspect
of translation. However, formation of competence in translation of scientific texts is a
good basis for mastering the translation of the texts from the other industries and
spheres of human activity since they have a certain algorithm common for translation
of special texts. The article also underlines the necessity of developing the personality
of students as the translation competence includes linguistic knowledge together with
general cultural erudition and certain psychological abilities which should be
developed in students and encouraged by teachers.

Key words: translation, skills, solutions, personality, vocabulary, mastering.

New reality in international relations increases the role of foreign languages for
the world and Ukraine in particular. Translation has always been the means of
exchanging information and acquiring knowledge about the world around. Elimination
of borders in international business and science has ensured the important role of
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translation as it is an essential condition for fruitful cooperation. Modern society sets
new requirements for the professional activity of a future specialist, in this regard, the
requirements for the students’ practical mastery of oral and written communication and
translation skills are changing in accordance with social norms. Currently, a relatively
large number of works related to training translation skills have been published, but in
most cases, they focus on the content or the process of translation activity itself, not on
the participants of the process who play a crucial part in its successful implementation.
What happens in the translation, not in the class is the point of most papers (Gonzalez,
2005).

We can single out a group of authors who study the problem of integration of
pedagogic theories including translation studies, and provide practical proposals for
organizing the classes, among them are A. Beeby Lonsdale, S. Colina Garce, M.
Gonzalez Davies and others. O. Bigych, O. Bilous, L. Chernovaty, S. Nikolaieva and
others offer a number or works in which methodical and translational principles of
teaching translation are considered.

The process of student education is an area that needs further development
research within the methodology of teaching translation. Of course, the development
of the translation methodology is not autonomous from the methodology of teaching
foreign languages. They are based on the same linguistic and psychological paradigms.
However, they differ in goals and content of training because, as D. Kiraly notes,
translation does not completely depend on foreign language skills and abilities, so the
methodology of teaching translation cannot be identical to the methodology of teaching
foreign languages (Kiraly, 1995).

As the researchers note, the course of translation aims not at providing students
with certain knowledge, but on formation of certain skills, therefore the task of learning
translation technology includes developing abilities and skills of translators, mastering
methods and strategies, accumulating translation experience of various texts. The
content of translation training includes communication of knowledge as well as the
formation of translation-technical skills and abilities. Skills are the finite purpose of
translation process.

Basically, translation can be divided into two main types — written and oral. With
the common goal of teaching oral and written translation, they take place in completely
different conditions. In the process of work a written translator can postpone the text
for a while and return to it later, can use dictionaries and other manuals, consult with
specialists, process and completely re-edit the text. Oral interpreters do not have similar
advantages: they must immediately react and respond to the message they hear and
translate it correctly at once. Hence, students must clearly understand the mechanism

65



and the goals of each type of communication. According to the majority of specialists,
the main thing in oral interpretation is mastering the translation situation. In written
translation the main point is the context. When we speak about oral interpretation, the
translator is an immediate intermediary who is usually allowed in to help communicate
people that do not understand each other. His ideal work, as it happens, manifests in
the fact that these people forget about the existence of the interpreter. This is the
function of an interpreter — to maintain communication. The basic rules of oral
interpretation have both linguistic and psychological character. Besides, special
requirements are put forward to the memory, ability to perceive different forms of oral
speech, types and manners, pronunciation peculiarities, and to the ability to speak
clearly and correctly in front of an audience.

There are some skills required for both written and oral translation. For example,
any translation involves the ability to switch from one language to another. However,
in oral translation this skill must be implemented in a short period of time, must have
an element of automatism. Apart from that the interpreter must have speaking
techniques in both languages, the necessary active vocabulary, must be able to
paraphrase the thoughts, to speak in different communication environment. In fact, oral
interpreter must have the skills to perform several actions at a time, combine language
operations (listening and speaking, reading and speaking etc.). Of course, all skills are
interrelated. This determines the sequence of teaching. First, the types of translation
should be learned, that require more general and less complicated efforts, then — more
specific types of translation. For example, listening translation of separate phrases,
sight translation, translation with sequential writing, simultaneous translation.

When we speak about written translation, those who translate become the main
intermediaries that ensure communication and transmission of the content of the text,
which can be narrated, summarized or abstracted. During reading the text to be
translated the students face the task of choosing the method and linguistic form of
presenting the content of the original text using experience, skills and individual
writing style. Abstract translation, though it can be oral, actually belongs to a written
form of translation. Teaching students this type of translation is useful as such skills
prove to be a means of saving time for reading a great number of printed foreign texts.
In the conditions of the information flow when the reader does not have time to
physically perceive all the incoming information, he can use the information in the
form of a secondary text (an abstract), which is a short message about the main content
of the foreign language text and gives the idea of its topic. The main goal, when
reducing the amount of information, is to preserve its main content. As the task of an
abstract is to list the issues covered in the text but not to reveal them, the students can
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be given exactly this task — to find the main issues and write them down. Usually, the
style of abstract translation is arbitrary, its main purpose is to give the reader the
possibility to form an appropriate idea of the abstracted material, familiarize him/her
with it.

Formation of translation skills for translating the texts should emphasize that the
text of translation is the derivative from the original text. Speaking of the text content
we do not mean that it lies directly in the text, i. e. in combination of letters and words.
The content of the text is also the ideas, the feelings, the associations of this very text.
In other words, the content of the text is also beyond the text — in the conscience of
those who wrote and in the conscience of those who perceive. The term content refers
to the text as a whole or its paragraphs, the term meaning belongs to the words or the
group of words. The words have the meaning before they are used in the text, but,
according to the content the meaning can be different.

The translator can face various types of problems when translating the text. First
of all, non-equivalent vocabulary, i. e. words and word-combinations that have no
relevant analogues in the form of lexical units. There are several means to solve this
problem. The first is transliteration, which is expedient only if there is really no
equivalent. There is no need to use transliteration if the equivalent is good enough. The
example is the word “user” transliterated in different languages although there are the
proper words meaning “a person who uses something”, in Ukrainian “kopuctyBau”.
That can be a drawback of transliteration as a type of translation, because while the
word “user” is well-known in many cultures, there can be some transliterated words
whose meaning will be completely non-understandable for the person reading the text.
They still stay in the languages due to the current trends. For example, the meaning of
the phrase in Ukrainian “nmo0GitoBatu intepecu” (to lobby the interests) is sometimes
obscure to the students before you explain to them the verb to lobby. Still,
transliteration can sometimes be the only way to “translate” a non-equivalent word
because the translation will be less laconic and not more understandable. The examples
are many — to like (matikayTwn), to share (posmepurn), random (panmgomuwuii) instead of
“HecroIiBaHUi, BUNIaiKoBuii”, top (Tonosuii), check-in (3auexinuTucs), shopping, co-
working, job offering, project manager, sound design, production, post production, pre-
production, web development, stock, transaction, barbershop, antifreeze, foolproof,
workshop and many others.

It is very important to convey to the students the idea that “translation must be
done”, which means that they have to do their best to translate the given text. Such
methods as approximate or descriptive translation are very handy while working with
foreign non-equivalent realities. For example, the famous Shephard’s pie can be
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translated as “kaproruisna 3amikanka” in Ukrainian, which means “potato casserole” —
the name which answers the question about the main ingredient of the dish. Rather
often the only way to translate the complicated non-equivalent words is descriptive
translation, where the students must give a detailed description of some non-equivalent
word like “Maiigan” in Ukrainian, which can be transliterated as Maidan and described
as not a place, but an event that was a turning point in the history of Ukraine.

Learning to translate the texts means learning the types of mistakes that can
appear in the process. Perversion or distortion of meaning can misinform the reader
concerning the original content. Inaccuracies can also misinform but the degree of
harm is less essential. The striving to make the optimal (the best of possible) variant of
translation must be at the forefront for every translator. Deviation from this principle
may be a real threat as the habit to “approximate” translation can stay. Unfortunately,
it is impossible to describe the algorithm of optimal translation because translation
includes a lot of variables, that is why the only way to find this optimal decision is to
acquire maximum skills and knowledge which are based, among others, on the person’s
intelligence and intuition. It is really hard to explain what exactly a good translation
means and how it differs from a translation which is also not an erratic, but still a little
worse. Every example is specific. The difference can be in more accurate convey of
the content, a more closeness to the original, a more emotional variant which
corresponds to the general content of the text or vice versa. You can explain to the
students that they can produce several variants of translation by paraphrasing using
different lexico-semantic means. Ability to paraphrase during translation is the way to
see several variants of expressing the same idea. The simplest example is the so-called
antonymic translation like the phrase “Any problems?”. It can be translated as “Bce y
nopsinky?” (Are you OK?), consequently, the answer “No” will be translated as “Yes”.
This situation sometimes confuses those who do not know English —why is the person
definitely shaking the head and says “No” while the translator says “Yes”?

Of course, the students need to beware of “false or fake friends” of the translator,
the most notorious lexical provocateurs (Bilous, 2013) like novel, magazine and the
like of them. Allegories can also be a tricky part. An example is a symbol of
drunkenness which is quite different in cultures. The phrase “drunk as a fish” cannot
be translated directly as a symbol of drunkenness in Ukrainian culture is a swine. The
phrase “Bneptuii six 6apan” (Stubborn as a ram) has no sense in English as the other
animal is used as an indication of stubbornness, the adjective “pig-headed” proves that.

In his book “Pathways to Translation” Donald Kiraly gives nine challenges to
the development of translator training practices:
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1) the absence of a systematic approach to translation education based on both
pedagogical and translation principles.

2) the failure of translation pedagogy to use relevant contributions from other
disciplines (sociology, anthropology, cognitive science, and psychology) and research
from modern translation studies as foundations for translator training.

3) a one-dimensional view of the process of translation, characterized by
overdependence on the linguistic model of translation and a discounting of the social
and cognitive realities of professional translation.

4) the failure to merge a grammatical model of translation teaching with the
interpretive and cultural models of translation teaching.

5) dependence on the teacher-centered performance magistrale (efficiency) in
the translation classroom.

6) an acceptance, and even encouragement, of a passive role for translation
students.

7) a failure to undertake (and to apply the results of) empirical research on
translation processes as a means to build a model of translation and translator
competence upon which a translation pedagogy may be based.

8) an inability to distinguish the components of translator competence and to
distinguish language-related competences shared with bilinguals from professional
competences.

9) an absence of criticism of old practices and assumptions about curricula,
including the usefulness, effectiveness, and teaching methods of certain specialized
translator training, such as translation into the foreign language. (Kiraly, 1995)

Anthony Pym formulated ten more problems (Pym, 2005) which “haunt” those
who train the translators, which are:

1. Training has to be in universities.

. Training has to cover everything that translators do.
. People should be trained to be just translators.

. There is one huge job market for translators.

. Trainees should all work into the same language.

. Translation is not language learning

. You translate, then you interpret.

. Technology has changed nothing.

. Technology is helping us.

10. Theories don’t help trainees.
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N. Alexeyev elaborates each of them (Alexeyev, 2021) and we support this
elaboration completely. Together with his co-authors he extends each issue with the
following:

1. Not only universities but specialized courses and mentoring are widely
accepted as a way to train the translators.

2. There is still a continuous argument between an academic and vocational
ideologies of different European schools of translation, it is not solved yet and it can
hardly ever be.

3. Firms and institutions increasingly employ graduates with a degree in technical
subjects who also have excellent language skills rather than just translators.

4. The situation is far from that. The traditional way-out that the universities offer
for their graduates who cannot find the job of the translators is the combination of
language studies, translator training and pedagogical course with the prospect of future
employment as language teachers or researchers.

5. The European practice shows that the mixed groups of English and Spanish
are very promising, especially considering the possibilities of distance learning.

6. This approach as well as the opposite one can be rather harmful. Anyway,
proficiency in translation is completely impossible without deep linguistic knowledge.

7. As a way from “simple to complex” this idea seems completely to the point.

8 and 9. Concerning technologies there are two opposite approaches and they
both can be harmful if they are extreme. Number 8 has lost its followers almost
completely though.

10. Again an ongoing dispute. In our opinion, a good combination of theoretical
and practical lessons within a well-elaborated curriculum is a good decision.

It goes without saying that translators should not only have a good knowledge of
both languages of translation, but also a vast amount of extra-linguistic knowledge
which will help avoid possible misunderstanding in translation. The high level of
formation of such components of socio-cultural competence as the country studies
(system of knowledge about the people whose language is studied, the national
character, the social and state system, achievements, customs and traditions, the
peculiarities of the present moment), linguistic features (knowledge of language units
containing national cultural component of semantics and the ability to use them in
accordance with the situation) and socio-linguistic (knowledge of national speech
etiquette, social norms of behavior) enables adequate communication especially in oral
interpretation. In written translation, apart from having decent general education, you
cannot do without knowing the realities of the culture if you want to translate properly,
for example, the abbreviations, especially modern ones, or the advertisement slogans.
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You can even miss the irony or the meaning between the lines. Besides, the feature of
today’s translation is the necessity to combine the language and cultural competence
with awareness of the subject area, understand the conceptual base of the specialty (or
several specialties as it happens), i. e. clearly understand what the text is about. This
especially concerns realization of scientific and technical translation which
presupposes overcoming interdisciplinary boundaries. The peculiarity of the situation
IS that the translator has to overcome the difficulties in both languages as the knowledge
of terminology or the features of technical texts apply to both languages of translation.
The best way to ease the difficulties is to start from teaching translation on familiar
topics as it will help concentrate on linguistic features of the translation. There is a
common algorithm to translating technical texts, so mastering translation of the texts
from one sphere will help form the competence of translating the scientific texts
altogether. Courses in translation of scientific and technical literature and translation
of business and technical documentation, their acquaintance with information
technologies in translation and acquiring some skills in using special software would
provide students with theoretical and practical training and prepare them to be
competitive in the domestic labour market.

Thus, the following conclusion can be made from the abovesaid. Formation of
university students’ translation skills is a multi-layered task. Oral interpretation and
written translation (abstract translation including) have both common and different
features. The mechanisms of translation are many, including perception and analysis
of information, short-term storage memory, search for translation solutions, assessment
of the correctness etc. There are also many types of mistakes made in the process of
conveying the meaning of the original text, like distortions, inaccuracies or
indistinctness, that’s why searching for optimal version of translation and finding the
optimal translation solution, analysis of translation options, paraphrasing, descriptive,
tracing or approximate translation are used. Such difficulties as fake friends of the
translator, polysemantic words, non-equivalent vocabulary are the special challenge
and there are the ways for the students to deal with them. Also, formation of
competence in translation of scientific texts in one sphere is a good basis for mastering
the translation of the texts from the other industries and spheres of human activity since
they have a certain algorithm common for translation of special texts. The personality
of students also needs development as the translation competence includes linguistic
knowledge together with general cultural erudition and certain psychological abilities
which should be developed in students and encouraged by teachers. The increasing
demand for translators having knowledge about international requirements for modern
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scientific discourse was underlined as our country is in the process of integrating in the
European space.
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BASIC PRINCIPLES OF TEACHING ENGLISH GRAMMAR TO
DIGITAL NATIVES

Senior Lecturer Olena Chevychelova, National Automobile and Highway
University, Ukraine

Abstract: The article considers the approaches and ways of teaching English
grammar to digital natives. The essence of the term “digital natives” is defined and the
main characteristics are specified. The visualisation is very important for digital
natives, since they acquire knowledge through the eyes. When communicating online,
they use a lot of emoticons and pictures. Thus, to involve students into learning process
the teacher can’t do without visual assistance, there is a need of colour, icons,
interesting ideas. It is highlighted that grammar is the system of a language, a
knowledge that needs to become a skill. The basic approaches to teaching English
grammar are described in terms of their effectiveness when teaching digital natives.
Inductive and deductive approaches, as well as declarative and procedural knowledge
are under consideration. It is emphasized that spiral curriculum should be used to
present grammar rules, which have to be part of skill formation. Using spiral
curriculum can help students gradually deepen their knowledge without the necessity
of memorizing anything. That implies that grammar should be taught throughout the
course and difficult issues should be given as early as possible. It is pointed out that
grammar and vocabulary should be presented together, not separately, every year same
topics should be expanded.

Key words: English grammar, digital natives, visualisation, spiral curriculum,
pictogram.

Nowadays, when considering foreign language teaching, researchers
increasingly emphasise the importance of speech competence, justifying this by the
fact that the speed of speech production and the formation of speech strategies are more
important than language literacy and that students can effectively solve almost any
communicative task even with the lack of language means.

However, it should be noted that a limited vocabulary and a superficial
knowledge of grammar are severe obstacles to developing speaking and writing skills
and forming compelling reading and listening skills. Therefore, when teaching a
foreign language to students, it is necessary to pay adequate attention to the language
component, particularly the lexical-grammatical component of language competence.
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Since mastering the techniques of lexical-grammatical coding and decoding is the basis
for language comprehension and production, special attention in the language training
of the students should be given to the development of their ability to deal appropriately
with a foreign lexical-grammatical code in the process of verbal thinking and
reproduction.

The issues of teaching grammar have been widely covered in scientific and
pedagogical literature. Numerous publications consider various aspects of grammar
teaching, which predetermine teaching tactics, psychological and methodological
features of mastering the grammatical aspect of the language (B. Belyaev,
B. Benediktov, O. Myrolyubov, G. Kitaygorodska, S. Thornbury and others). The
stages of the formation of grammatical skills were studied by P. Halperin,
O. Myrolyubov, E. Passov. Numerous studies have investigated how to acquire
productive lexical and grammatical skills (V. Rutherford, M. Smith, S. Thornbury, J.
Richards, H. Clahsen, R. Dirven). Maryna Tsehelska, PhD, director of Educational
Centre “Interclass”, pays much attention to developing effective strategies to enhance
English language teaching in Ukraine. The basic principles of her methodology are
under consideration in the article.

Apparently, each new generation of students we teach requires different teaching
and learning strategies. To choose the most effective ones, it is obligatory to be aware
of the main characteristics of the generation to which your students belong. Let us
consider the generational theory, which was developed by William Strauss and Neil
Howe Neil Gove and initially described a theorised recurring generation cycle in US
history. This theory has spread worldwide thanks to globalisation and gained popularity
in many countries. It helps to understand and realise how one generation differs from
another and that the world is changing, and our students are changing with it.

The current generation of students, born after 1997, is the first fully digital
generation. They are called “generation Z” or ‘“digital natives” because they are
connected with the help of the Internet, YouTube, mobile phones and other mobile
devices. Their values are still in the process of formation. But psychologists single out
the common traits of such students, namely their attraction to individualism, self-
confidence and intense need to succeed. Also, these students cannot imagine their life
without gadgets and the Internet; therefore, digital literacy will reach the highest peak
of its development during their active period.

In terms of teaching, the following characteristics of digital natives are essential,
namely:

1) they can “see” several screens simultaneously, which leads to the fact that the
speed of information perception increases dramatically, but the concentration of their
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attention decreases. They have adapted to filter large information flows and pay
attention only to the most interesting. Currently, the new generation’s span is only 8
seconds.

2) digital natives prefer to express and receive information in short sentences
without unnecessary things and any details that distract from the main task. Therefore,
teachers need to speak with such students using “tweets”, that is briefly and at intervals.
Even the instructions should be given shortly with a gradual increase in the number of
words in the sentences.

3) their thinking is focused on processing information in short portions, that is
the so-called “clip thinking”. Therefore, the teacher aims to transform students’ clip
thinking into linear one. To achieve this, combining parts into a whole start with tiny
bits of information and expand them instead of giving long texts.

4) digital natives acquire knowledge through their eyes, and when
communicating online, they use emoticons and pictures. So the teaching process
requires colour, icons, exciting ideas, as well as blended learning. Any offline
education should be supplemented with online applications (for example, Quizlet).

It is known that English language teaching comprises language systems and
language skills (Clahsen, Felser 2006:33). Language systems (phonology, lexis,
grammar etc.) refer to the knowledge about the language. To acquire knowledge is the
first step in skill formation and is the basis for success in learning foreign languages at
the beginning and advanced levels. Mastering a foreign language is not about knowing
it is about doing, so grammar and vocabulary should be taught only for performing
language skills (speaking, writing, reading and listening). That is to say, grammar is a
knowledge that needs to become a skill, and teacher aims to find practical approaches
and ways of teaching grammar (Dirven, 1990:20).

Nowadays, students are taught with either inductive or deductive approaches.
The inductive approach implies giving the structure and asking the students to elicit a
grammar rule from it. The deductive approach involves explaining examples and
practice. When we teach deductively, it is more a teacher-centred approach because we
explain first, give examples and then our students practice. The choice of approach
depends on the situation. The deductive approach is mainly preferred by mature
students who want to know how the language works. Although the teacher-centred
approach is classical, it no longer works well with digital natives. It is a better approach
for grammatical material that is not really difficult and can be easily perceived,
understood, and applied. It can be used for any age group when the teacher has time to
involve the students in the process. A learner-centred approach is necessary for skill
formation since language must be used. We need to go from declarative to procedural
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knowledge in a learner-centred classroom. It is appropriate to deal with the rules by
creating the learner-centred environment when students are interested in making the
rule when they move from telling a rule to using it. In other words, when the skills are
formed, we always go from accuracy to fluency It is advisable to teach both declarative
and procedural knowledge since the situation of success is critical (Tsehelska,
2018:585).

According to Maryna Tsehelska, there is no sense in presenting all points of a
grammar rule. She advises using the spiral curriculum, which is aimed at helping
students deepen their knowledge gradually without the necessity of memorising
anything. This method has much in common with the spiral curriculum proposed by
Jerome Bruner as a teaching approach in which each subject or skill area is reviewed
at intervals, at a more sophisticated level each time.

To achieve teaching goals, the spiral curriculum starts with elementary concepts
that become more complex as students progress through their learning. They can do
this because the curriculum adapts to the students’ capabilities. Thus, everyone can
move forward and better understand the essence of the subject.

Let us consider using curriculum when teaching English grammar in the
Interclass system, proposed by Maryna Tsegelska. Every year the topics of the lower
level are enlarged, new features are added, new connections are made. The curriculum
for the level consists of several blocks. They can be presented in the form of cycles.
Each cycle contains new and already studied material — categories. While students go
through the cycles, they better understand the blocks — phases of learning. In Interclass
they try to keep the students focused on language materials using senses such as sight,
hearing and touch — visualisation. It is recommended to end each cycle with a product
(project, writing essay, presentation, etc.). Then students are asked to close their eyes
and remember the parts of the map — visualisation. If students don’t learn all the
material properly during this cycle, they will learn it further, as the curriculum is
organised in a spiral form — phases of learning (Tsehelska, 2019:190).

In the Interclass system, the information is first categorised, then through
visualisations, through speech support, students can build sentences. The visualisation
also helps to develop thinking; it is essential for modern students who are used to
perceiving information through pictures. Teachers of foreign languages should
remember that digital natives can’t remember the material right away. Therefore, the
students should spend more time on comprehending the material after the lesson. And
the teacher should supply the students with the content or presentations of the lesson,
so that they can once again review and understand the material, as well as develop and
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provide a block of exercises for understanding what has been learned, ask to draw up
or fill in a conceptual scheme that will highlight the key points of the lesson or establish
the relationship between the concepts of the topic.

All things considered, it seems reasonable to assume that the effectiveness of
teaching English grammar to the digital natives is directly related to assessing the main
characteristics of this generation. Digital natives acquire knowledge through their eyes,
thinking in “tweets”, so visualisation and categorisation are the keys to success.
Another critical point is that grammar knowledge and vocabulary are powerful but
useless if skills are not formed. Skills are developed with a learner-centred approach.
The inductive approach is more learner-centred since it engages students more and
raises motivation. It is advisable to use a spiral curriculum since it has shown its
effectiveness in the system of Interclass.
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ARE FOREIGN LANGUAGE TEACHERS BECOMING
OBSOLETE?

Senior Lecturer Daniela Stoilova,
D. A. Tsenov Academy of Economics, Svishtov

Abstract: The focus of research on foreign language teaching has
predominantly been on learners’ needs and expectations, motivation, and performance.
In contrast, foreign-language teachers are mainly mentioned with reference to the
competence, experience, and skills which they are expected to possess. In recent years,
attention is increasingly being paid to the shortage (and, not infrequently, lack) of
foreign language teachers. The number of foreign language specialists with sound
academic background who are currently working at Bulgarian schools and universities
Is expected to decline further due to a number of factors, such as reaching the retirement
age, resignation because of increased stress and workload, better employment
opportunities, etc. The aim of this paper is to study the demand for foreign language
teachers and the implications which the phenomenon could have on the quality of
foreign-language teaching.

Key words: foreign language teaching; effective; education; teacher.

What constitutes effective foreign language teaching (FLT) and what makes an
efficient teacher has been a topic of discussion ever since foreign languages became an
element of school curricula. As Teresa R. Bell observes in ‘Foreign Language Annals’,
foreign language teaching is a complex, multidimensional process and there seems to
be no single universally accepted definition of effective FLT. A broad definition which
the author accepts for the purpose of her study is that “it is clear and enthusiastic
teaching that provides learners with the grammatical, lexical, phonological, pragmatic
and socio-cultural knowledge and interactive practice they need to communicate
successfully in the target language” (Bell, 2005:260). Researchers agree that some
dimensions of effective teaching apply to teaching in general, regardless of the subject
matter or the age of students. These are ‘“enthusiasm/expressiveness, clarity of
explanation and rapport/interaction” (Bell, 2005:259). With the shift from traditional
grammar-based approaches to more communicative and interactive ones, these
attributes have become indispensable.

A professional profile of the ideal European language teacher of the twenty-first
century was presented in a study undertaken at the request if the EU Commission. The
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study was conducted within the specific context of key policies of the European Union
which included “the objective that every citizen should be able to speak his/her mother
tongue plus two other European Community languages; improving the quality and
quantity of foreign language learning and teaching” (Kelly et al, 2002: p.10). The study
examined the initial and in-service training of FL teachers in Europe. Based on an
overview of thirty-two countries, the study discussed in-service training for FL
teachers, highlighting the diversity of institutions responsible, qualifications obtained,
career recognition available, and the main areas of content usually addressed.
Following from these, the professional profile of the ideal European language teacher
was proposed as a benchmark against which actual teachers and training should be
compared. Some of the desirable attributes were “the ability to teach two foreign
languages; a critical and enquiring approach to teaching and learning; being
comfortable working in a multicultural environment; being an enthusiastic and
independent learner; an ability to adapt one’s teaching to the vocational, socio-cultural,
and personal needs of students; evaluating teaching materials critically in terms of aim,
objectives and outcomes; using ICT for one’s own professional development, for
discovering resources and information and in the classroom with learners” (Kelly et al,
2002:p.63,64).

We decided to study the findings of related research and summarise the current
state and prospects of the availability of foreign language teachers. The findings of our
research could be summarized in 5 main points:

1. Female teachers are overrepresented in Europe. Although this conclusion
refers to primary and secondary school teachers in general, our practical observations
indicate that the situation is mirrored by language teaching at Bulgarian universities.
One explanation for the majority of teaching roles being held by women is that
‘Teaching tends to offer more flexible working hours, paid holiday and childcare leave
than other occupations, helping employees to manage their work and family
responsibilities.” (Mohamed, 2016).

2. The elderly dominate teaching in Europe, and Bulgaria is not an exception.
According to Eurostat’s latest report, 36 per cent of EU primary and secondary school
teachers are aged 50 or older. (Mohamed, 2016). Statistics released by EU statistics
agency Eurostat in 2017 reveals that forty-eight per cent of the teachers in Bulgaria are
50 or older and Bulgarian teachers are among Europe’s fastest aging ones (The Sofia
Globe, 2017). The UNESCO report suggests that age seems to be merely a number for
teachers, since in several countries, teachers must work for a significant number of
years to be eligible for their full pension payments. The large number of elderly
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teachers has fuelled concerns of a possible teacher shortage in the future.
(Mohamed,2016)

3. Non-certified teachers are recruited for posts vacated by retired teachers or
for newly created posts. Vacancies exist due to the low attractiveness of the teaching
profession for people with degrees in foreign languages who can find jobs in other,
highly-paid, sectors; the limited promotion opportunities; changes in the curriculum
and introduction of new subjects without a sufficient number of teachers trained to
teach them.” (Rao, 2003:35)

4. The use of technology inFLT has enhanced, rather than diminished the role of
teachers, making them more important than ever. The introduction of technology in
foreign languages learning and teaching was initially welcomed by some and
apprehended by others. It was expected to “undermine the role of traditional teachers
and make them obsolete by adapting teaching methods and content to each student’s
need through personalized learning, or the mass dissemination of courses through
MOOC:s and the like” (Morrison, 2017). Transforming the way languages are taught
and learnt could imply, among other things, greater independence of learners and an
end to the teacher recruitment crisis. Recent developments indicate though that “the
death of the classroom teacher may have been greatly exaggerated” (Morrison,2017).

5. Schools still play a vital role in foreign languages learning. We decided to
research which countries offer the best environment for learning foreign languages and
to study in more detail the role of language training at schools. Preply, the digital
learning platform, has launched the Worldwide Language Index which analyses 30
countries according to 18 factors that indicate a supportive language learning
environment. Those factors were split across seven categories: the number of official
languages; the degree of multilingualism; language learning at school; level of command
of best known foreign language; access to language learning through technology;
subtitles, and voiceover; language diversity. The results from each category were
weighted equally and each country was given an overall ranking from 1 to 30 based on
their scores. The findings of the survey indicate that Cyprus ranks highest for foreign
language learning, followed by Sweden and Denmark (see Table 1).
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Table 1. Top 5 Countries with the Best Language Learning Environment?

Country Foreign Language | Access to | Subtitles, Final
Language | Learning | Language dubbing and | score
Learning | atschool | Learning voice-over
through
Technology
Luxembourg 62.8 100.00 83.8 25.0 100.0
Cyprus 100.0 100.0 37.1 100.0 73.3
Sweden 90.6 94.0 81.9 100.0 76.1
Denmark 75.8 86.6 93.8 100.0 63.7
Malta 75.2 99.8 40.2 25.0 65.7
the 68.1 44.1 100.0 100.0 60.8
Netherlands

Source: HR news

The data presented in the table above supports the statement made by Kirill
Bigai?, CEO of Preply, that “Citizens born into countries with foreign language
learning part of the national framework have a tremendous advantage” (HR news,
2021).

We then compared Bulgaria with the countries with the best environment for
learning foreign languages in terms of foreign language teachers’ educational
attainment (see Table 2).

Table 2. Percentage of teachers, by highest level of formal education completed

Below ISCED | ISCED level 5 | ISCED level 6 | ISCED level 7 | ISCED level 8
level 5 (%) (%) (%) (%) (%)

Cyprus 0.0 0.4 46.0 49.7 4.0
Sweden 54 5.0 23.4 64.9 1.3
Denmark 6.9 0.7 83.6 8.7 0.1
Malta 1.8 3.6 69.4 24.3 0.9
the 2.9 0.0 58.6 38.0 0.5
Netherlands

Bulgaria 0.8 6.7 17.7 74.1 0.6

Source: OECD, Talis 2018 Database

! Luxembourg is the only country with a final score of 100, i.e. Luxembourgians have the
highest command of a second language, followed by Swedes with a final score of 76.1.
2 Kirill Bigai is CEO and co-founder of Preply, a global marketplace for online language
learning with 40,000 teachers teaching over 50 languages.
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As the data presented in table 2 indicates, the percentage of Bulgarian teachers
who have attained level 7 of the International Standard Classification of Education is
the highest (74.1%) in contrast to the educational level attained by teachers in the top
5 European countries with the best environment for learning foreign languages.
Programmes at ISCED levels 6 and 7 are generally longer and more theory-based,
while ISCED level 5 programmes are typically shorter and more practical and skills-
oriented?.

An overview of the current situation of FLT in the country would be incomplete
without studying the prospects of new entrants into the teaching profession. We
accessed the official site of the National Statistical Institute (NSI) to gain some insight
about the number of people who have attained formal qualifications in a foreign
language. Obviously, it would be unrealistic to expect all graduates to pursue a teaching
career. Furthermore, the data provided by the NSI is collective about graduates in
languages in general and does not specify on the number of graduates in Bulgarian and
in foreign languages. Still, their declining number over the past five years (but for a
slight increase in 2021) indicates that fewer foreign language specialists with an
academic background could be expected in future. We find this trend alarming,
provided that nearly half of all Bulgarian teachers (foreign language teachers included)
are aged 50 and above. Table 3 presents the number of graduates in languages by year
from 2017 onwards since there is no separate data about graduates in languages for the
years before 2017.

Table 3. Tertiary Education Graduates in Languages from 2017 onwards

2017 2018 2019 2020 2021

1,366 1,332 1,252 1,166 1,196
Source: The National Statistical Institute, 2022

In conclusion, we would like to quote again Kirill Bigai who says: “Learning a
second language is a skill that requires time, dedication, and effort” (HR news, 2021).
Globalization has dramatically increased the need to communicate with people from
other cultures and even though technology has greatly improved access to language
learning materials, apparently it will take some more time before technology is perfect
for detailed and professional uses of or for learning foreign languages. In the meantime,

% Education categories based on the International Standard Classification of Education

(ISCED-2011).
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foreign language teachers will still be needed to facilitate the learning process or the
transition to a learning environment where human teachers could (if ever) be entirely
replaced by machines. We therefore agree with Nick Morrison’s warning: Don’t not
write off teachers just yet -- they are more important than ever.” (Morrison, 2017)
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CHARACTERISTICS AND FEATURES OF ENGLISH FOR
TOURISM AND HOSPITALITY COURSES

XAPAKTEPUCTUKHU U OCOBEHOCTH HA KYPCOBETE I10
AHIJIMUCKHU E3UK 3A TYPU3BM U XOTEJUEPCTBO

Elka Uzunova, Senior lecturer of English,
Department of Foreign Language Teaching
D.A.Tsenov Academy of Economics - Svishtov

Abstract: The rapid development of the tourism and hospitality industry greatly
affects the English language, which is the most widely used in the twenty-first century,
turning it into the language of international tourism. Learners of English who seek
employment in the tourism industry have to be highly motivated and become fluent in
mastering English for tourism purposes. Language proficiency is essential in all
professional fields, particularly in the tourism and hospitality industry, due to its
specific nature and concepts. Courses in English for Tourism and Hospitality should
focus on communication concepts and vocabulary of importance in the hotel and
tourism industries. There is a great number of factors that have to be considered by
teachers and educators when designing curricula, courses of study and classroom
materials. English for Tourism and Hospitality Purposes (ETP) is a type of English for
Specific Purposes (ESP), which is a subset of English as a second or foreign language.
This paper aims to identify the key characteristics and features of English for Tourism
and Hospitality courses, especially the ETP courses designed for students at
D.A.Tsenov Academy of Economics in Svishtov. Mastering English for tourism
purposes provides the students of tourism with the linguistic tools needed for working
In a variety of positions in tourism and hospitality sectors.

Key words: English for Tourism and Hospitality Purposes (ETP), English for
Specific Purposes (ESP), subset, key characteristics, ETP courses, curricula

English for Specific Purposes or English for Special Purposes (ESP) is a subset
of English as a second or foreign language. It usually refers to teaching English to
university students or people already in employment, with reference to the particular
vocabulary and skills they need. A course of ESP focuses on one occupation or
profession, such as Technical English, Scientific English, English for medical
professionals, Aviation English, English for Tourism, etc. A course of ESP can have a
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wide-ranging impact, for example, Environmental English. English for academic
purposes that is taught to students before or during their degrees is a type of ESP, as is
English for Tourism and Hospitality at D.A. Tsenov Academy of Economics in
Svishtov.

English for Tourism and Hospitality is a branch of English for Specific Purposes.
It is taught to people intending to work in the tourism and hospitality industry such as
travel agents, tour guides, airport staff, hotel employees, etc. ETP is also taught to
people who intend to visit an English-speaking country for many and complex reasons.
Reasons can involve work, studying, medical treatment, business, social or economic
needs, etc.

Tourism and Hospitality English courses usually include various components of
the travel and tourism business - hotel management, resort management, airline
services, food industry, etc. Topics that are included in an ETP course are history of
tourism, jobs in tourism, cruise, airline industry, tour guide, email and phone etiquette,
body language, pronunciation, grammar in context, phrasal verbs, prepositions, etc.
The ETP courses focus on providing the best professional service to both guests and
clients. The area that courses in English for Tourism and Hospitality cover is
vocabulary related to tourism and key language points, as well as ensuring that “polite”
English is spoken. One of the most important aspects of ETP courses is culture.
Learners have to be aware of the cultural differences or preferences between different
nationalities.

Since the tourist industry covers a variety of activities that are different in nature,
there are different types of ETP courses - for example, English for travel agents,
English for receptionists, English for airline staff, etc. The situations that occur in the
tourism sector can be grouped in two major types: professionals dealing with other
professionals and professionals dealing with tourists. The language that is used
between professionals is more specialized than the language used between
professionals and tourists. Professionals in the tourism industry use business language.
It is related to negotiations, business meetings, business letters, etc.

Characteristics of the English for tourism and hospitality courses at D.A.

Tsenov Academy of Economics

The eight-module course in English for Tourism and Hospitality at D.A. Tsenov
Academy of Economics is designed to meet the English-language needs of tourism
students in their further education and future career in the tourism industry. The aim of
the course is to:

86



e enhance students’ productive and receptive skills of English language in
reading, writing, listening and speaking;

e develop language awareness;

e introduce and practise lexical structures (single lexemes as well as idioms
and collocations) related to the fields of transport, accommodation and catering,
weather and climate, culture and tourist attractions, dealing with the public,
organization of tours and events, planning, management, statistics and predictions,
advertising;

e acquire specialized terminology;

¢ Duild confidence in professional skills needed in the tourism industry;

e practise language skills in realistic case studies;

e consolidate and complete learners’ knowledge of grammar.

The course in English for Tourism and Hospitality is tailored for university students
who are preparing to work in the tourism and hospitality sectors, providing them with
language tools for their future professions. The course deals with all relevant topics
that are related to communication and common workplace situations, industry-specific
terminology and includes practical grammar and vocabulary exercises such as quizzes
and role-plays. The ETP course focuses on incorporating terms from the different
fields of expertise and subsectors of the tourism industry into language skills and
functions, thus helping learners to communicate more effectively and develop the
essential skills to work in tourism. Students of tourism are provided with the
combination of online resources, a variety of media, authentic and interesting texts.
Emphasis is placed on developing the strategies for effective listening, reading,
speaking and writing in both informal and formal settings. Starting from an A2 level
(high-beginners and low-intermediate English learners) of the Common European
Framework of Reference for Languages, which is the minimum entrance prerequisite
for the course, it is meant to take the learners to at least a B2 and a C1 level.

Learning objectives of the English for tourism and hospitality courses
The English for tourism and hospitality course teaches students of tourism at D.A.
Tsenov Academy of Economics:
e to discuss the key roles and tasks of tourism professionals;
e to showecase the history, culture, food, and tourist attractions of their region;
e to provide information on tourism services and itineraries;
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e to appropriately communicate in English to provide quality customer
service;

e to appropriately communicate in English to protect tourists and handle
emergencies;

e design marketing materials such as brochures, website information, and
social media posts.

Syllabus and Content
The course is based on a series of topics that are presented, discussed and elaborated
on in English, insisting on the lexis and structures inherent in the semantic fields of
tourism and hospitality. All skills, oral and written, productive and receptive, are
practised, with insights into vocabulary and grammar enabling the students to achieve
at least a B2 level or C1 level of the CEFR for languages. The learning units consist
primarily of communicative activities (tasks, reflections, discussions, and problem
solving) prompted by listening and reading activities concerning the topics covered,
and often include some writing tasks. Lessons follow a systematic structure, and are
broken down into short sections. Course materials and assignments include video
lectures, vocabulary and grammar resource lists, readings, discussion boards, and
comprehension quizzes. More specifically, the relevant topics are as follows:

o Tourism trends and motivations;

Advertising and publicity; Marketing
Dealing with figures and statistics; making predictions
Business plans, business meetings
Transport and travel
Accommaodation
Food and restaurants
Heritage and culture
Attractions and activities
Guided tours; speaking to a group
Managing events
Dealing with the public (offering advice, dealing with complaints);
customer service
Careers and interviews
Geography, weather and climate
o Risk and disasters

© O 0O O 0O 0o O o0 O O O
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Types of Tourism English

There are different types of Tourism English that can be included in an English for
Tourism and Hospitality course with the aim of advancing the future career of tourism
students:

» Hotel and Hospitality Tourism English

» Transportation Tourism English

» Medical Tourism English

» Tourist Guide English

» English for Outdoor and Indoor Attractions

» Travel Agency English

Practice is given in all language skills, with focus on the most recurring structures and
semantic fields of English for tourism and hospitality, in relation to which written texts
and topics for oral discussions are set.

Teaching methods
The prevailing teaching methods that are used in the English for Tourism and
Hospitality course are not only lecture-style, but also interactive and participatory. To
maximize the exposure to English, instruction is conducted in a content and language
integration perspective, so that the bridge language is systematically used in the vast
majority of classroom exchanges. Using task-based, problem-solving and flipped-
classroom techniques aims at triggering active learning.

Learner outcomes
Learners study the principles of the tourism profession, review key vocabulary and
grammar, develop their listening skills, and build their confidence in communicating
in English. By the end of the course, students are expected to:

e Dbe able to understand how to apply the acquired knowledge and solve
problems relating to the use of the English language in a tourism environ-
ment;

e be able to use the acquired knowledge, both conceptually and opera-
tionally, with autonomous assessment skills in various application
contexts;

e acquire the ability to communicate effectively, in the target language,
concepts concerning the tourist industry;
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e develop appropriate learning skills, enabling them to expand the relevant
topics and maintain the acquired knowledge of the target language,
enriching with the use of new vocabulary and structures.

Upon the completion of the course, the participants will have gained greater
confidence to communicate fluently and accurately, and use appropriate terminology
from their related fields; they will have upgraded their current knowledge of grammar
and learned many new practical expressions and phrases, both from general and
specialized vocabulary.

Conclusion

ESP courses offer teachers a new perspective on this important field. The key
element of ETP courses is effective learning. ETP courses provide specific instruction
that can help students of tourism be well-prepared for meeting workplace requirements
in their future career. A curriculum relating to English for tourism and hospitality has
to be carefully designed and created in order to suit the specific learners’ needs. The
aim of these courses is to provide the learners with certain level of English and
situations, where the language is going to be utilized. Methods and contents of the ETP
courses have to be specific to equip the learners for particular situations. Considering
the field of tourism and hospitality, English will give a smooth path to aid the tourism
employees to meet up with their professional linguistic requirements in a satisfactory
manner and finally to improve the quality service in the tourism industry. Appropriate
teaching materials should be designed based on different employees’ duties. The
second language speakers of English who are planning to be employed and work in the
hospitality, travel and tourism industry and those who aspire to learn English for
tourism purposes have to regard the language they use carefully, as well as the context
of particular situations.
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SOME ASPECTS OF A CORPUS-BASED ANALYSIS
OF THE MOST COMMONLY USED WORDS IN THE
LANGUAGE OF INSURANCE - RISK, PERIL AND HAZARD

Sen. Lect. Radka Vasileva, D. A. Tsenov Academy of Economics

Abstract: Corpus linguistic is used to analyse and research a number of
linguistic questions and relies on the use of computers to determine what rules governs
the language and what patterns occur. It involves computer-based empirical analyses
of language use by employing large, electronically available collections of naturally
occurring spoken and written texts.

Risk, peril and hazard are the words which are the most commonly used in the
field of insurance. Risk is the measure of the probability of a loss occurring and it is
frequently used to denote the subject matter of the insurance — the person or thing
insured. Peril is the potential cause of a loss, the event which is insured against. In
insurance policies, the perils that are covered, are usually specified. Thus, we can say
that risk is the chance of loss and peril is the direct cause of the loss. Hazard is a
condition or state of affairs which may create or increase the probability of loss arising
froma given peril. Hazards are factors, which increase the likelihood of a peril resulting
in a claim.

Based on material collected from the British National Corpus, the results related
to the frequency of the most commonly used in the field of insurance terms — risk, peril
and hazard, show that ‘peril’ is used less often than the others and the most frequently
used is ‘risk’.

Key words: corpus linguistic, corpora, risk, peril, hazard.

Nowadays, the topic of research of special texts does not lose its relevance. The
economic texts, including insurance texts, are becoming more and more popular among
specialists and students. Each area of the economy has specific terminology and special
vocabulary. Insurance is no exception, and since it is associated with the uncertainty
we live in, it is common to use vocabulary such as ‘risk’, ‘peril’ and ‘hazard’. The
items which are characterised by special reference within a discipline are its ‘terms’
and collectively they form its terminology. When it comes to the study of a second
language and translation, the definition is needed for fixing the specialised meaning of
the term.
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Before focusing more closely upon the corpus-based analysis of the most
commonly used words in the language of insurance — risk, peril and hazard, let’s start
with the term “corpus linguistic”. As a study of language and a method of linguistic
analysis, corpus linguistic is used to analyse and research a number of linguistic
guestions and relies on the use of computers to determine what rules governs the
language and what patterns occur. It involves computer-based empirical analyses of
language use by employing large, electronically available collections of naturally
occurring spoken and written texts (so-called corpora). Many scholars have a
contribution to the development of corpus linguistics — Leech, Sinclair, Hunston,
Conrad, McCarthy, Biber, Francis, etc. According to Leech “computer corpus
linguistics defines not just a newly emerging methodology for studying language, but
new research enterprise, and in fact a new philosophical approach to the subject”
(Leech 1992: 106). John Sinclair stated that “the contents of a corpus should be selected
without regard for the language they contain, but according to their communicative
function in the community in which they arise”. He wrote: “A corpus is made for the
study of language; other collections of language are made for other purposes. So a well-
designed corpus will reflect this purpose. The contents of the corpus should be chosen
to support the purpose, and therefore in some sense represent the language from which
they are chosen” (Sinclair 2004: 5).

Risk, peril and hazard are the words which are the most commonly used words
in the field of insurance. Each has a reasonably concise definition but what complicates
things for beginners is that they are so closely inter-related that one is very often
substituted for either of the others. For example, the word risk is used when peril or
hazard might be more correct. There is nothing very wrong with this as long as one
understands what is meant in the particular context in which the word is used. The data
for the analysis is gathered by the Collins COBUILD English Dictionary and Oxford
Advanced Learner’s Dictionary. The analysis of risk, peril and hazard is based on
material collected from the British National Corpus (BNC) which deals with modern
British English. It contains over 100 million words of modern English, including many
different styles and varieties, and is not limited to any particular subject field, genre or
register.

The word ‘risk’ appeared in different languages such as risqué (French), risco
(Italian), riesgo (Spanish), risiko (German), and risiko (Malay). There is no single
definition of the word. Risk theorists, statisticians, actuaries, economists, etc. have their
own concept of this commonly used word. It traditionally has been defined in terms of
uncertainty. Oxford Advanced Learner’s Dictionary defines risk (noun) as “l. the
possibility of something bad happening at some time in the future; a situation that could
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be dangerous or have a bad result; 2. a person or thing that is likely to cause problems
or danger at some time in the future; 3. a good/bad/poor risk —a person or business that
a bank or an insurance company is willing/unwilling to lend money or sell insurance
to because they are likely/unlikely to pay back the money, etc.”. The same dictionary
defines risk as a verb “l. to put something valuable or important in a dangerous
situation, in which it could be lost or damaged; 2. to do something that may mean that
you get into a situation which is unpleasant or harmful for you; 3. to do something that
you know is not really a good idea or may not succeed”. Risk can also be used in order
to form idiomatic expressions but it is not relevant in connection with the research.
There are 14652 instances of risk in the British National Corpus (BNC), of which 1968
instances of risk used as a verb (all its forms — risk, risks, risked, risking) and 12864
instances of risk used as a noun (countable and uncountable).

When we talk about insurance, risk is mainly used as noun and it is the measure
of the probability of a loss occurring. When insurers consider a risk they weigh up all
the factors at their disposal which may have a bearing on probability of loss, ultimately
expressed in terms of premium, and special terms. The word ‘risk’ is frequently used
to denote the subject matter of the insurance — the person or thing insured. Some
authors make a careful distinction between pure risk and speculative risk. Pure risk is
defined as a situation in which there are only the possibilities of loss. Examples of pure
risks include premature death, damage to property from fire, etc. Speculative risk is
defined as a situation in which either profit or loss is possible. There is another
classification of risk — objective risk and subjective risk. Objective risk is defined as
the relative variation of actual loss from expected loss does not depend on the will,
character and temperament of the people. Subjective risk is defined as uncertainty
based on a person’s mental condition or state of mind. Broader meaning of the term
‘risk”’ is that the results of an unknown action can take many different values about the
expected state (goal), including actual state to coincide with the expected. When the
actual situation is better than expected we speak of ‘chance’, and when it is worse than
expected — it is a ‘risk’. In this sense, the risk means the possibility of a negative
deviation from the desired state. This is a narrow interpretation of the term ‘risk’. There
are some examples of the word from the British National Corpus, demonstrating the
above mentioned insurance meaning of risk:

(1) Consider your own risk tolerance. How many chances are you willing to take?

(2) With five previous claims, he's now a bad insurance risk.

(3) There are considerable risks inherent in the policy.

(4) They try to identify every possible risk.

(5) Finally, insurance companies may bear the risks of some or all of the parties.
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The origin of the word ‘peril’— from Old French, from Latin peric(u)lum
‘danger’, from the base of experiri ‘to try’. Oxford Advanced Learner’s Dictionary
defines peril (noun) as: “1. serious danger; 2. peril (of something) the fact of something
being dangerous or harmful”. When we talk about insurance, peril is the potential cause
of a loss; the event which is insured against, e.g. Fire, Storm, Accident, etc. In insurance
policies, the perils that are covered, are usually specified. Thus, we can say that risk is
the chance of loss and peril is the direct cause of the loss. Peril can also be used in order
to form idiomatic expressions but here again it is not relevant in connection with the
research. There are 425 instances of peril (countable and uncountable noun) in the
British National Corpus (BNC). Some examples of the word ‘peril’ from the British
National Corpus, demonstrating its meaning:

(6) Property insurance covers an insured's property against damage, destruction,
or loss by an insured peril.

(7) The extent of the perils covered depends on the type of policy.

The origin of the word ‘hazard’ according to Oxford Advanced Learner’s
Dictionary: “Middle English (originally referring to a certain gambling game): from
Old French hasard, from Spanish azar, from Arabic az-zahr ‘chance, luck’, from
Persian zar or Turkish zar ‘dice’”. As it has been mentioned before about the term
‘risk’, ‘hazard’ also can be used as a noun and also as a verb. Collins COBUILD
English Dictionary defines hazard as: “l1(countable noun) something which could be
dangerous to you, your health or safety, or your plans or reputation; 2 (verb) If you
hazard someone or something, you put them into a situation which might be dangerous
for them; 3 (verb) If you hazard or if you hazard a guess, you make a suggestion about
something which is only a guess and which you know might be wrong”. There are 1619
instances of hazard in the British National Corpus (BNC), of which only 110 instances
of hazard used as a verb (all its forms — hazard, hazards, hazarded, hazarding) and 1509
instances of hazard(s) used as a noun. Again we can conclude that it is mostly used as
a noun. When it is concerned with insurance, hazard is a condition or state of affairs
which may create or increase the probability of loss (risk) arising from a given peril.
Hazard is something that increases the chance of loss. Hazards are factors, which
increase the likelihood of a peril resulting in a claim. For instance, a thatched roof or
storage of inflammables are physical hazards, which increase the probability (risk) of
fire (peril). Both risk and hazards are frequently substituted for peril. George E. Rejda
in his work “Principles of Risk Management and Insurance” describes the following
major types of hazards: “physical hazard; moral hazard; morale hazard and legal
hazard. Physical hazard is a physical condition that increases the chance of loss. Moral
hazard is dishonesty or character defects in an individual that increase the frequency or
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severity of loss. Morale hazard is carelessness or indifference to a loss because of the
existence of insurance. Legal hazard refers to characteristics of the legal system or
regulatory environment that increases the frequency or severity of losses” (Rejda 2004:
5). Some examples of the word ‘hazard’ from the British National Corpus:

(8) There is a moral hazard in that, by offering excessive benefits, an incentive
to claim could be created.

(9) RISK is the combination of the probability, or frequency of occurrence of a
defined hazard and the magnitude of the consequences of the occurrence.

(10) Coverage is provided for a wide range of hazards including theft, weather,
fire, and collision.

All aspects of life include exposure to risk and insurance is a way to manage the
risk. Based on material collected from the British National Corpus (BNC), it can be
concluded that ‘risk’ means any chance of loss, uncertainty or the insured or the
property or object to which the insurance policy relates; ‘peril’ refers to the causes of
possible loss such as, fire, windstorm, explosion and the like and ‘hazard’ means a
source of danger. The results related to the frequency of the most commonly used in
the field of insurance terms — risk, peril and hazard, show that ‘peril’ is used less often
than the others and the most frequently used is ‘risk’.
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HPEJOINPEAEJALIUAT ECEKT HA TECTOBOTO

OHEHSBAHE BbPXY UYXKIOE3UKOBOTO OBYUYEHHUE
cT. mpen. a-p Maprapura MuxaiisiioBa, CA “/I. A. LlenoB” — CBuIIOB

WASHBACK EFFECTS IN FOREIGN LANGUAGE TEACHING AND
LEARNING
Senior Lecturer Margarita Mihaylova, PhD
Tsenov Academy of Economics

Abstract: The paper discusses the phenomenon of washback impact that test
assessment or the language proficiency exams have on the process of language teaching
and learning. It briefly presents the theoretical aspects of the problem, its interpretation
in extant literature with a focus on the positive and negative effects of test assessment
on language acquisition, as well as some possibilities for enhancing the positive and,
respectively, reducing the negative impact of test assessment on foreign language
teaching and learning.

Key words: washback effect, testing, foreign language teaching, testing,
learning

Pe3tome: Pa3zpaboTkaTa € MOCBETEHa Ha BBIPOCA 3a BIMSHUETO, KOETO
YIpaXHSBAT TECTOBOTO OICHSIBAHE W M3MUTHUTE 32 YCTAHOBSIBAHE HA HUBO HA BJIaJICCHE
Ha €3WK BBPXY Mpolleca Ha e3uKoBo oOyueHue. [IpencraBeHa e KkpaTka Te€OpEeTHYHA
000CHOBKA Ha TpolOsiemMa, 0030p Ha HaydyHaTa JuTeparypa ¢ (HOKyC BbpPXY MOJOXKHU-
TETHUTE U OTPULIATETHUTE €(DEeKTH OT TECTOBOTO OLICHSIBAHE BHPXY MPENOIaBaAHETO U
Y4eHEeTO Ha e3uK. Pasrienanu ca m HIKOM BB3MOKHOCTH 3a 3aCHJIBAHE HA MOJIOXKH-
TEJIHOTO BJIMSIHHE W PECNEKTUBHO peAylMpaHe Ha OTPUIIATEIHOTO BB3IACHCTBHE Ha
TECTOBOTO OIICHSIBAaHE BBPXY UYKIOE3UKOBOTO OOyUCHHE.

KuawuoBu aymmu: npedonpedeniwy (youibex) egexm, mecmoso oyeHssaHe,
YyIHCO0e3UK080 0OyUeHUe

BbBenenue

[Ipe3 mocnegHUTE NECETUIETUs 3HAYMMOCTTA Ha IOJAaraHeTo Ha OIpeesieH,
dbopmaHO TIpUeT 3a OOLIOBAIIMICH TECT 3a OB/ICIIETO Ha BCUUKH YYACTHUIIM B 00pa3o-
BaTeJIHUS Mpolec — o0yyaeMu, o0ydyaBaiy 1 00pa3oBaTeIHd HHCTUTYLIUHA HapacTBa.
[To TOo3u HaYMH TECTOBOTO OIICHSBaHE HEMHUHYEMO U BCE TT0-0CE3aeMO OKa3Ba BIUSHHUE
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BBPXY M300pa Ha y4eOHO ChIbpP)KaHHUE, CTPATETHMHUTE 3a MOJTOTOBKA, U3IIOI3BAHUTE
METO/U U Jip. B aHrnoesnyHara aurteparypa To3u €PEeKT € MO3HAT Mo UMETO OeKyoIIl
(backwash) i yombek (washback) edexr. Ilonacrosiiem B poaHaTa JUTEeparypa
npo0eMuTe, CBbP3aHU C HETO Ca 3aCETHATH B CPABHUTEITHO MaTbK Opoil myOIuKaIiu.
Enna ot Tax e Tasu Ha AnrenoBa ot 2017 r., copen, KOSITO TEPMUHBT, OIMMCBAIL
mocoueHus epeKT, o3HadaBa ‘mpemonpeneiamnl epexT oT oneHsBaHeTo . VIMEHHO ¢
TOBa CH 3HAYCHHE TOH ce MPUIIO3HABA U B HacTosIarta pazpadorka. C uen u3dsraane
Ha YTEe)KHSIBAHE HA TEKCTA W M3JIUIIHA TOBTOPEHUS B U3JI0KEHUETO IIE OBbAE U3MO0JI3-
BaHO U HAMMEHOBAHUETO “yombek ePeKkT’, B KOWTO Biarame ChIIOTO JIOTUYECKO U
METO/I0JIOTUYECKO 3HAYCHUE.

WNuTepechT KbM HpenonpeaesmusirT edekT oT TeCTOBOTO OlEHSABAaHE JaThpa
omie oT 19 BeK U MO CBBP3aHUTE C HETO BHIIPOCH HETO MMa peauiia Uy>KJIeCTpPaHHU
nyonukanuu. Kakro obadye 6e cmomeHaTo, TOM € ciabo mpeacTaBeH B Objarapckara
JUTEpATypa, CBbp3aHa C €3UKOBOTO U UY>KJ0€3UKOBOTO 00yueHue. BB Bpb3Kka ¢ ToBa
HACTOAIIUST JOKJIaJ] CU MOCTaBs 3a 1eJ] Ja MPHUBJeYe BHUMAHUETO BHPXY HETOBOTO
CBIIIECTBYBaHE KAaKTO B 0OII00Opa30BaTelieH IJIaH, Taka U B KOHTEKCTa Ha YyXKJ0e-
3UKOBOTO 00yueHue. ETo 3amio B pa3paboTkara 1ie ObJaT MpeJCTaBEHU HETOBUTE
OCHOBHM Je(MHUTHBHHM ACIEKTH U 1€ ObJaT OYEPTaHH MOTCHIIMAIHUTE TOJI3H U
BpE€Jld, KOUTO MOTaT Ja MpOU3TeKaT OT HETO.

JlepuHUTUBHU acCHeKTH Ha MpeAonpeneasimiua e@ekr 0T TecTOBOTO

OlICHSIBaHe
Bronpeku ue uHTEpEChT KbM MpeAonpeaesmus ePeKT OT TECTOBOTO OIICHSIBaHE
BBHPXY MPEMNOJIaBaHETO U YYEHETO JaTtupa oiie ot 19 B., mo-3aab61004€HO U3CieIBaHe
Ha MpobJieMa MOKEM CHOTHECEM KbM OCEIEeMJIECeTTe TOAMHM Ha MUHAIHS BEK C
HapacTBaHETO Ha T.HAp. nociredsawa sanudHocm (consequential validity) Ha HsiKOU
tecToBe. EAUH OT 3aabi00oveHuTEe M3CIAEAO0BaTeNId HAa MOcieABaniaTa BalUIHOCT €
Messick (Messick, 1996). CamoTto noHsiTue 00XBallla BCUUKH MOCeABaIN e(PEeKTH OT
JaZieH TeCT KaTO HeropaTa MpPeUr3HOCT M0 OTHOIIEHUE Ha U3MEPBAHETO HA 3a1a/ICHUS
KpuTepHii, €eheKThT My BBPXY MOATOTOBKAaTAa Ha OOydaeMHUTE M 3aJIOKCHHUTE (WIH
HETpeTHAMEPEHN) COLIMAIHU MOCIEAUIM OT MHTEpIpETalusITa U W3MO0JI3BAHETO HA
TecTa. Pe3yaTaTuTe OT TAX ce MPEeBPbHINAT BB (haKTOp, 3HAYUM 32 BCUUKU YIACTHHIIH
B oOpa3oBaTenHus mnpoiec. [Ipu oOyqaemuTe Te ca TpaMIUIMH 3a KAPUEPHO Pa3BHUTHE
WIK TocienBamo oOydeHHue, 3a MpernojaBaTeIMTe Te€ c€ NpeBpbhLIaT B 0Oa3a 3a
aTecTUpaHe. 3a yUWIMILATA Te CTaBaT KpUTEepui 3a (PUHAHCHUpaHE, 3a IbpkKaBara Te ca
Ba)KEH €JIEMEHT OT HallMOHaJNHaTa oOpa3zoBarenHa cuctema. ETo 3aiio moaroroBkara
3a TECTOBETE CTaBa Ba)KHA YACT OT mporieca Ha oOy4yeHue. ToBa OT CBOS cTpaHa OKa3Ba
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BIIUSIHUE BBPXY Y4YEOHOTO CHABpPKAHWE W METOAMKATa Ha TMpenojaBaHe, KOETO
CBHOTBETHO MOBJUTa BbIIpOCa 3a e(HEeKTUTE OT TOBA BIUSHUE U TSIXHATA MTOCOKA.

B koHTekcTa Ha JedMHUpPAHETO HA TOHITHETO ,yolOek edekt cienBa jJa
oTOenekuM, 4e B ClelHaIU3UpaHaTa JIuTepaTypa ChIIECTBYBAa U3BECTEH KOHCEHCYC
OTHOCHO HETOBaTa CBITHOCT: BIMSHUETO HAa TECTOBOTO OIEHSBAHE BHPXY IMperoja-
BaHeTO MW yueHeTo. ChIecTByBaT 0Oadye W3BECTHU pPa3iu4Yusi MO OTHOIICHHWE Ha
HeroBusi o0xBaT. Hampumep 3a HAKOW M3CiIeoBaTeIN yomrOek ePeKThT € emHa OT
auMeHcunTe Ha T.Hap. “‘ummakt’. Wall mpe3 1997 r. pasriexna B 1bi0ourHa Bpbh3KaTa
MEXIY ABETE MOHATUS U IIPABU pa3TPaHUUYCHHUETO, e “yolIOeK” YeCTO ce U3I0JI3Ba 3a
o003HauaBaHe Ha €(EKTUTEe OT TECTOBOTO OIICHSBAHE BBHPXY YUYEHETO M IPENo-
JaBaHETO”, JOKATO “UMIAKT”’ — 0 “BCEKH €IMH e(PEeKT, KOUTO TECTOBOTO OIICHSBAHE
MOKE J]a UMa BBPXY OTJeTHATA JUIHOCT, MMOJUTHUKA WIIA TIPAKTHKA, B KJIACHATAa CTasl,
YUWINIIETO, oOpa3oBaTeiHaTa cuUcCTeMa WM oO0mecTBoto karo 1suio” (Wall,
1997:291). To3u BB3rIEA ce Moaabpka U OT peaula IPYrd H3CIEOBAaTENN KaTo
McNamara (McNamara, 2000), Shohamy (Shohamy, 2001) np. B ponnara nuteparypa
npo0iemMbT € pasrienan 3aabiooueHo ot Togop llonos n Exarepuna Codponuena,
KOUTO B KHUTaTa UM ,,M31e3e cesdu n1a cee... YBOJ B KJlacuuecKkaTa Teopus Ha TECTOBETE
0 ChbBPEMEHHM €3MIIM’~ 3aCTaBatr 3aj pa30oMpaHETo, Ye MOXKE Jla ce TOBOpPHU 3a ,,JBE
CBOMCTBA Ha TecToBeTe — edekTuTe Ha UMNaKT U Ha yoroek (oo u Codponuena,
2012:18-19). Bwropekn ge B mogo0HO 000coOsiBaHE HA JBE PA3IMYHH MOHITHS WMa
M3BECTHO OCHOBAHMWE, TO MPEIBHI II€JITa HA HACTOSIINS JOKJIAl B HETO CE Bh3MpHUEMa
MO-IUPOKaTa ASPUHHUITUS 32 TIPEAONPEALIANTNs e(hEeKT OT TECTOBOTO OIICHSIBAHE KaTO
BJIUSIHUE KAKTO Ha MUKPO- Taka U Ha MaKpOHHBO. TOECT M3CIEeABAHETO BBH3NpHUEMA
BB3TJIC/Ia Ha M3CIIe0BaTed KaTo Brown, KouTo oTHacAT yoroek edekra He caMo JI0
0oOy4eHHETO B KJIaCHATa CTasi U BB3JEHCTBUETO BbPXY OOydaBalix U 00y4yaeMu, HO U
710 U3pabOTBAHETO HAa 0OpPA30BATENIHU MOJUTUKH, aIMUHUCTPUPAHE HA yueOHU 3aBe-
JICHUS, M3aTEJICKaTa ICHHOCT, OYaKBAaHUATA, KOUTO POJIUTEIUTE UMAT 110 OTHOIIICHUE
Ha CBOHUTE Jela, KaKTO W JI0 OONIMTE BBH3MOKHOCTH 3a OTACIHATA JUYHOCT B
obmectBoro (Brown, 2004).

B xonkpereH miaH mpupojara Ha MOpeaonpeneisius eDeKT OT TECTOBOTO
OIICHSIBaHE MOXeE J1a OBbJe pa3riie’kaaHa B HIKOJIKO aCIeKTa: cneyupuuHocm, uHmen-
3umem, npoovdicumennocm, npeonameperocm u cmotnocm (Watanabe, 2004, c. 20).
[To oTHOMIEHNE HA CTIEIM(PUIHOCTTA K B 3aBUCMOCT OT TOBA JIaJI TOBOPUM 32 epeKTa
OT TECTOBOTO OIICHSBAHE IO MPHUHITUI WU 32 BIUSHUETO Ha KOHKPETEH aCIeKT Ha
JaZcH TeCT WM KOHKPETEH THIl TECT, MOTaT Jia C€ pa3rpaHuyaT oOIl U crienududcH
yomoek eekT. MHTeH3UTEThT Ha Mpeaonpeesamsa eQeKT ce CBbp3Ba ChC CTEIICHTA,
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B KOSITO 00y4aeMHTe 11ie ChoOpa3aT CBOETO MOBEICHUE C OTJIE ] OTrOBapsiHE HA W3HCK-
BaHusaTa Ha choTBeTHUS TecT (Cheng, 2005). Onpeaensii GpakTop B TOBa OTHOIIICHUE
€ BaXHOCTTa, KOSATO T€ OTJaBaT Ha YCIIEBA€MOCTTa MpH IMOJaraHeTo Ha TecTa U
YBEPEHOCTTa B CIOCOOHOCTTA cH Ja ce cupassaT noope (Hughes, 1993, nut. B Green,
2013). ITpoabIKUTETHOCTTA CE€ CBBbP3BA C TOBA, KOJIKO ABJITO JaAECHO TECTOBO OILICHS-
BaHE MMa youIoeKk e(eKT, KOeTo € mpsika PyHKIUS OT cTaTyca Ha U3y4aBaHUS €3UK U
Ha MOTEHIIMAIHUTE TMOJI3H, KOUTO TOJIaraHeTO Ha JaJeH TecT O MOTJIO J1a TeHepHupa
(Shohamy, E., Donitsa-Schmidt, S., & Ferman, 1., 1996). Ha 6a3ara Ha TOBa mamu
e(deKThT OT TECTOBOTO OIICHSIBAaHE MOXE Ja ObJe MNPEIBHUIECH U TMPEBAPUTEITHO
3aJI0KeH WJIM MOXE Ja JOBeAe J0 HSKOM HEMpeIBUIICHU €PEeKTH KaTo Harpumep
BHCOKO HUBO Ha TPEBOKHOCT B 00y4aeMuUTE, N3BbHMEPHO BHUMAHUE BbPXY Pa3IMUYHU
TEXHUKU 32 “pa30MBaHe” Ha TeCTa W APYTH, HAKOW H3CiieAoBaTenu kato Andrews
MpaBAT pa3rpaHUUYCHUE U MEXKIY LIEJICHACOUYEH WM HEIlpeaHaMepeH youOek e(eKT
(Andrews, 2004). ITo oTHOIIeHHWE HAa CTOMHOCTTa Ha yoIIOeK edekTa B HaydyHaTa
JuTEpaTypa c€ KOMEHTUPAT OCHOBHO JBE MOCOKM Ha BIMSHHUE — IOJOXKUTEIHA U
orpumnarenia (Shohamy et al., 1996), (Davies et al., 1999) u (Bailey & Masuhara,
2013). ®opmara u 1ieNiTa Ha HACTOSINATA MyOJUKAIUS HE TO3BOJISIBAT BCHYKU TE3U
acneKkTH Ja ObJaT pasrieanu noApoOHo U B 1ba0ounHa. [locneqHusT ot Tsx obaue B
JULETO Ha I[EHHOCTTa Ha MNpeAonpenessmus e(DeKT OT TECTOBOTO OILIEHSBAaHE €
0CO0OEHO BayKEH M IOPAJI TOBA B OCTAaThKa OT U3JI0KEHUETO 1IE My ObJ€ 00BbpPHATO MO-
CTEIMaTHO BHUMAaHUE.

CroiinocT Ha npegonpeaeasiius epekT 0T TECTOBOTO OLCHSIBAHE
Cnopen Bailey & Masuhara ganu nanen yorbek edekr e 0b/ie Kareropu3upan
KaTO MOJOXUTEJIEH WM OTPULIATEJICH 3aBUCH OT Bb3IJIe/la HU 110 OTHOLIEHHE Ha TOBa
KaKBH Ca JKEJIATEIIHUTE PEe3y/ITaTH OT JaJeHO e3uKkoBo oOyuenue (Bailey & Masuhara,
2013). BbB Bpb3Ka ¢ TOBa MpErjieabT Ha CelMaIu3upanaTa JuTepaTypa HA HacouBa
KbM BIKJIAHETO, Y€ OTPULIATEITHO MPEAONPEEIISIIO BIUSIHUE OKa3BaT TECTOBE, KOUTO
ca 0azupaHu Ha TscHA Je(UHULIMS HA €3UKOBUTE CIIOCOOHOCTU. TOBa PECHEKTHBHO
orpaHM4aBa KOHTEKCTa Ha TperojaBaHe WM ydeHe. XyOaB MpuMep B Ta3W HACOKa
HaMUpaMe B ChCTaBEHMsI OT rpyIia u3ciaenoBaTenu ot LleHThpa 3a €3UMKOBO OlLieHsABaHE
kbM yHuBepcutrera B MenObpH “Dictionary of Language Testing”, B KoiTO ce
3acThIIBA BHXKJIAHETO, Y€ “aKko, HalpHMep, YMEHHETO 3a MHCAaHE Ce TEeCTBa Camo
MOCPEJICTBOM 3a/1ayy 32 MHOYKECTBEH U300p, TO CHIIECTBYBA 3HAUUTEITHO BIMSHUE /1A
ce yIpakHsIBaT TaKMBa 3aJa4M, BMECTO caMOTo yMeHue 3a nucane” (Davis et al., 1999:
225). OT cBos cTpaHa, TECTOBOTO OIIEHSBAHE MOJXKE Jla UMa U MOJIOKUTEITHO BIUSHUEC
MOCPEACTBOM HAaChPUaBaHETO Ha HIKOM J0OpU MPakTUKU B OOyueHHeTo. TakbB €
100



HampuUMep CIy4asT C BbBEXKJIaHE Ha YCTEH TECT, KOWTO CHOTBETHO OM HACHPUHII
IPEIoiaBaHe, HACOUEHO KbM Pa3BUBAHE HA TOBOPHUTE YMEHHUSI.

B ponnara nutepaTypa MHTEpHpeTaluss Ha IO3UTUBHUTE M HETAaTUBHUTE
HOCJIENLIN OT yolIOek eekTa ce HaMHpaT B CPAaBHUTEITHO MaIbK Opoil myOauKanuu.
Hampumep B ropeunrtrpanata myOauKanus Ha AHIENIOBA C€ MOCOYBAT CIIETHUTE
MOJIOKUTETHH CcTpaHu Ha yombek edekra (Anrenosa, 2017): ocurypssar ce
MPEINOCTaBKU 3a MO-yCIEIIHA M3siBa HA 00y4aeMHTe; YCBOSIBAT C€ TEXHHUKHU 3a MO-
100pO MpeicTaBsIHE B M3MUTHA CUTYAIUs; TOI00PSBAT ce yUeOHUTE PE3yATaTH — KAKTO
0 BpPEME Ha 3aHATUATA, Taka U MO BPEME Ha CAMOTO BBHILIHO OILICHSIBaHE. 3a
OTpHUILIATEJIHU aCIEeKTU aBTOpKaTa Bb3NpUeMa: padoTaTa BbPXY LSUIOCTHOTO Yy4EOHO
ChJIbP’KaHUE OCTaBa BCTPAHUM OT BHHUMAHUETO Ha 0O0y4aeMHMTE M IpPENOJaBaTEIINTE;
oOy4yaeMuTe CBUKBAT Jla PEIIaBaT ONPEACIICHU TUIIOBE 3aJ1auH, a HE J1a CU U3paboTBar
CTpaTerus 3a yclelllHa U3sBa; B KpailHa CMETKa ce MoIy4yaBa KaTo epeKT MOAroTOBKA
3a pelllaBaHe Ha AaJeHH (GOpMATH, KOSTO TONpPHHACS 3a YCIEIIHO IPEeMUHABaHE HA
M3MHTA, HO HE U 33 MO-HATaThUIHOTO PEYEBO W MO3HABATEIHO Pa3BUTHE HA 00ydYa-
emus (Aurenosa, 2017).

Tyk BHUMaHMe TpsOBa /1a ce OObpHE U Ha €/IHa ApyTra NEepCIEeKTUBA B OLIEHKATa
Ha [TIOCOKATa Ha BIUSHUE Ha MpeAoIpeneismus eekT OT TECTOBOTO OLeHsIBaHe. Ts ce
Cpellla B M3CIEABAaHUATA HA HSIKOW aBTOPH, KOMTO BB3MPUEMAT KATO IMOJIOKUTEITHO
BB3/ICHCTBHUE LIeJIEBHs 300D HA 3a/1a4yu U JEHHOCTH, KOUTO OMXa JAOMPUHECTH B IO-
rojisiMa CTENEH 3a YCHEIIHOTO INpEeICTaBsIHe Ha TecTa. B cBoe u3ciieqBaHe Ha
BB31elcTBHEeTO Ha Tecta Cambridge First Certificate BbpXy pa3BUBaHETO Ha yMEHUS
3a mucaHe Ha o0yyaemute Bukropus XaiieHec HapuUMep YCTaHOBSIBA CUITHO U3Pa3eHO
oOpaTHO BIIMSIHUE KaTO CHOPEJ Hesl TO € MOJIOKUTENIHO, 3all0TO “Thi KaTo (opmara
NOKpHBAa HIMPOK JWama3oH OT THUIIOBE TEKCTOBE M CJENOBATEIHO HachpyaBa
NPAaKTHUKYBAaHETO Ha YMEHHS 3a MMMCAHE 0 OTHOILIEHUE Ha Pa3JINYHU TEKCTOBE U TEMU ™
(Jaenes, 2017). Cxonno mHeHue uzpasssa u Allen pe3 2016 r. koiiTo pu U3clieIBaHe
Ha BiausiHueTo Ha Tecta IELTS (Academic) BbpXy cTpaTeruure 3a MOATOTOBKA U
Pa3BUTHETO HA €3UKOBUTE YMEHHUS Ha SITTOHCKU CTYACHTH, YCTAHOBSIBA MOJIOKUTEITHO
oOpaTHO BIMSIHME BBPXY MPOJYKTUBHUTE YMEHHUS Ha 0O0ydaeMHTE, OCOOEHO IO
OTHOIIIEHUE Ha Pa3BUTHETO Ha YMeHUETo 3a roBopene (Allen, 2016).

Ha nocnenHo MsCTO B UMCTO MPHUIIOKHO-TIPAKTUYECKU acTeKT cie/iBa Jia CrioMe-
HeM, ye HayuyHata auteparypa (Prodromou, 1995) u (Brown, 2004) npennara peauna
TEXHUKHU 3a TIOCTUTaHE W TMOJICUIJIBAHE HA MOJIOKUTEIHUS MPEAONpeaessl ePekT oT
TECTOBOTO OLICHSABaHE KAaTO MOOUIpsBaHE Ha oOydyaeMHUTE B clydyail Ha JaBaHE Ha
NpaBUJIeH OTTOBOp, MpeJjaraHe Ha CTpaTerud 3a ycleX, MOoJ4epTaBaHe Ha IO0Jo-
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KUTEIHUTE CTPaHU OT MPEJCTABIHETO HAa O0yyaeMUTe, MPEIOCTaBsIHE HA KOHCTPYK-
TUBHAa KPUTHKA [0 OTHOIIEHHWE Ha KOHCTAaTHUPAHUTE CJIA0OCTH, OCUTYpsSIBaHE Ha
BB3MOKHOCT 32 00CHXJIaHE Ha PE3yJITaTUTE U U3ACHSABAHE Ha NMPOOJIEMHU MOMEHTH,
CBBP3aHU C TECTOBOTO OLICHABAHE U JIP.

3akiro4yenue

[IpenBua KOMIUIEKCHUS XapaKTep Ha MpeAoINpeaesus eheKT OT TECTOBOTO
OLICHABAHE BHPXY €3MKOBOTO OOyUYEHHUE CHIIECTBYBA MOTEHIIMAM 32 MO-33bJIO0YEHO
U3CJIe/IBaHE Ha IPUPOAATa Ha TOBA BIMSHHUE KAKTO M HA MEXaHU3MMUTE 32 3aCUIIBAHETO
MYy B IIOJIOKUTENIHA IT0COKa. BHUMaHMe 3acimykaBaT U OCTaHAJIMUTE, [10-CJIa00 U3CIIE-
BaHU aClEKTH Ha SBJICHUETO KATO 1AM JaJeH TECT € peaau3upal 3aJ10KEHHUs YyOIIOeK
edeKT, Janu To3u edekT nie ObJe YCTOMYMB BBB BpPEMETO WM MPHUKIIOYBA C
MIOJIAaraHEeTo Ha TecTa U Jip. TakuBa n3cieABaHus, BKIOYUTEIHO B pOJHATA JIUTEPATypa
1I€ OANOMOTHAT KAaKTO MPENO0IaBaTEeNIUTE 110 €3UK MPU N300p HA y4eOHO ChIAbpPIKAHUE,
METO/M Ha MPENO/IaBaHe U MPUJIaraHe Ha TEXHUKH 33 HAChPUYABAHE HA MOJIOKUTEITHUS
e(eKT OT TECTOBOTO OLICHSBAHE, Taka W OCTAaHAJIUTE YYaCTHULU B 0Opa3oBaTEIHUS
IpOLEC.
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CbABbPXKXATE/IHO-E3UKOBOTO UHTEI'PUPAHO OBYYEHHUE
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CONTENT-LANGUAGE INTEGRATED LEARNING (CLIL) -
ESSENCE OF THE APPROACH AND ITS APPLICABILITY

LEVEL IN UNIVERSITY EDUCATION
Senior lecturer lvanka Borisova
D.A. Tsenov Academy of Economics, Svishtov

Abstract: Content-Language Integrated Learning (CLIL) is a modern approach
in education. In its essence, it is a double-fixed approach, where the foreign language
is used to teach and learn both the content of a subject and the language. The aim of
this paper is to outline the main characteristics of a relatively new educational method
and to highlight some trends in higher education that necessitate its introduction for the
purposes of an adequate, tailored to the needs of learners and increasing their
motivation teaching.

Key words: content-language integrated learning, double-fixed approach,
university education, curricula, person-oriented education, language immersion,
Bloom's taxonomy

BnBeaenue

CbBpEMEHHUST IMHAMMYEH CBST CE€ OTJIMYaBa C HApacTBAIlld Bb3MOKHOCTH 3a
MEXKIYKYJITYPHO CBHTPYJIHUYECTBO, MHIWBHIyaTHA MOOWJIHOCT, WH(POPMAIIMOHEH U
HaydeH oOMeH. Ha oHa Ha Ta3u pealHOCT aHTJIMUCKUSAT €3UK OTJIaBHA C€ € TPEBbpPHAT
B MEXIYHAPOJHO CPEACTBO 3a 0O0IIyBaHe, aKT, KOWTO MO CBOsSITA CHUIHOCT Hajiara
IPEBPBINAHETO HAa M3y4aBaHETO Ha aHTJUHCKU €3WK B OChb3HAaTa HEOOXOIMMOCT B
MHOTO Ibp>kaBy B EBpomna u 1o cBeTa, B ToBa 4MCi0 U bearapus. OCBeH KaTo CpeJICTBO
3a 00IIIyBaHE B MEXKIYJINYHOCTCH, WHTEPHAIIMOHAJICH, WM OU3HEC acTeKT, JHEC aHT-
JIMUCKUSAT €3UK CE€ MPEBPBIIA B HAN-TIPENOJABAHUS UyXKJ €3UK B PAMKUTE Ha €BpO-
nerlcKuTe 00pa30BaTeIHU MHCTUTYIIMU BBB BCEKH €Tall Ha 00y4E€HHUETO — OT HAYAJTHOTO
110 BUCIIETO oOpa3zoBaHue. EqHOBpEMEHHO ¢ TOBA, B €BPOIEHCKU U CBETOBEH Malao,
HY)XJIaTa OT BbBEeXkJAaHe Ha €()eKTUBHM MPOTrPaMu B MOATOTOBKATA MO YUY €3UK Ha
CTYJICHTH HapacTBa M0l Bb3/ICHCTBHE Ha ChBPEMEHHUTE TCHACHIIMN B 00pa30BaHUETO.
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PasmmpsiBaneTo Ha nmoctena 10 oOpazoBaHHe, Obp3WTE TEMIIOBE HAa Pa3BUTHE Ha
TEXHOJIOTHHUTE, MPOIBIHKABAIIOTO OOYYCHHE, MapTHHOPCTBATA MEXKIY YHUBEPCH-
TETUTE U BB3MOXHOCTUTE 3a CTYACHTCKAa MOOWIHOCT ca CaMO HSKOH OT (pakTopuTe,
npeaonpeaes sy Ta3u noTpedHocT. He e cmydaeH QakThT, Y€ UMEHHO €3UKOBHUTE
KOMIICTCHIIMH CE TPEBPHIIAT OTHOBO B OOCKT Ha M3CICIBAHUS MPH YTBBHPKITABAHETO
Ha €JIMH ChbBPEMEHEH IOJXO0]] B Uy)KJI0E3UKOBaTa METOAMKA. T03H MOAX01 0OXBara
pasHooOpaszue oT GOpMH U HAUMEHOBAHUS, HO B HAYYHO-H3CIICIOBATCICKUTE CPEIH
ce YTBBPXKIaBa C TEPMHUHA ,,ChABPKATETHO—€3UKOBO HHTETPUPAHO 00yyeHHe”

1. Xapakrepuctuku Ha npenogasanero no meroaa CEMO wim CLIL

CohabpxaTenHo-e3ukoBoTo uHTEerpupano odydenue (CEMO) e cpaBHUTEIHO
HOB TOAX0/J Ha 00y4YeHUE, KOWTO aKIIEHTUPA BbPXY MPEMNOIaBaHETO U U3y4aBaHETO Ha
y4eOeH MpeaMeT TMOCPEICTBOM 4YYKJI €3UK. T03M TOAXOJ C€ Ompeness Karo
,»JIBYU3MEPEH’, 3aII0TO YUY KAUAT €3UK U U3yUYaBaHUSIT UYPE3 HETO MPEIMET MPUA00UBaAT
€JHaKBa 3HAYMMOCT B Ipoiieca Ha oOyueHue. TepMUHBT € U3MO0JI3BaH 3a IbPBU BT
npe3 1994 r. ot HeitBun Mapi ot dunnanjckus yauBepcutet FOBackrons. "CEUO
ce OTHACH [0 CHTyalluW, B KOUTO y4yeOHUTe NMpeaAMeTH WJIN YaCTH OT THAX, Ce
NMPenoaaBaT Ha YYK/1 €3UK ¢ JBOHHO-(POKYCUPAHM 1eJIH, 3 UMEHHO U3yYaBAHETO
HA ChAbPKAHUE M €JHOBPEMEHHO M3YYaBaHETO HA 4Y:KA e3uK.'" H3momsBaiiku
CENO, yueHuuure u3ydaBaT €IUH WM MOBEYE OT TEXHHUTE Y4YEOHU NpPEeIMETH Ha
gyxJ e3uKk . OT TSAX HE ce€ O4YaKBa Ja BIAJCIT €3MKAa HAa HAW-BUCOKO HHUBO, MPEAM 1A
3arnoyHe o0ydeHuero. Te u3ydyaBaT U €3MKa, 3a€JHO ChC ChABPKAHUETO MO YUeOHHUS
npeamer. [Ipu CEMO oBnansiBaHETO Ha €3UKa U ChABPKAHUETO Ca €IHAKBO BaXHU. Te
Ce pa3BUBAT M MHTErpupaT 0aBHO, HO YCTOWYMBO. B MO-ABIBI EPHOJ YUCHUITUTE,
U3y4YaBaKM €3MKa W CHAbPKAHUETO Ha y4eOHHUsS TpPEeAMET, MOKa3BaT MO-A00pH
pe3yJITaTd, OTKOJKOTO MNpPH OTIAETHOTO WUM u3ydaBaHe. [Ipum To3m moaxon ce
BB3MPUEMAT KOHCTPYKTUBHUCTKUTE UJIEU 3a JTUYHOCTHOOPUECHTUPAH 0Opa30BaTENICH
MPOIIEC, B KOUTO YUYCHUKBT € aKTUBEH CYOEKT Ha MMOCTUTAHETO Ha CBOETO 3HAHME.
Meronukara e nojakpeneHa ot EBponerickara komucus. [1o HeliHa MHULIMATHBA
npe3 90-Te roAnHU 3a1o4YBa JUCKYTUPAHE 10 TeEMAaTa BbB BCUUKU €BPOIEUCKU CTPaHHU,
KaTo ce pasriexaa onuta Ha Ounnanaus U XoJaHIus BbB BPbh3Ka C M3YYaBAHETO HA
Yyl €3UK. Te3u CTpaHM UMAaT 3HAYUTENICH yCNeX NP MPENoJaBaHETO MYy KaKTO B
yUWIMIIaTa, Taka M B KoJiexkuTe. B cbmoro Bpeme cb3maBaneto Ha CENMO
UMa TMOJUTUYECKU U 00pa3oBaTEIHU MIPUYMHU, KIIOUOBA CPEJl KOUTO € MOOUITHOCTTA
Ha rpaxaaHuTe oT EBpomneiickus chio3, MpeAnocTaBsina He0oOX0AUMOCTTa OT J00po
BJIAJICCHE HA aHTJIMKMCKHS €3UK, IPEBBPHAJ CE B OCHOBEH MEKIYHAPOICH €3UuK. Hakoun
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oOpaszoBatennu cucremu (B Mcnanus, Gunnanaus, ABctpusi, YHrapus u T.H.) Beue ca
nmiuinupanu CEWO, B apyru ce BHeOpsABaT OTIEIHM WHOBATHUBHU TEXHUKH.
TengeHuusTa € KbM NOOILIPSBAaHE HA BBBEKIAHETO HA METOAMKATAa B IOBEYE
eBponencku appxkaBu. Cera, moBeye OT ABAJIECET TOJUHU MO-KbCHO, KOHLIETIIUATA 32
CEUMO e He camo HauMH 32 MOJJ0O0psIBAHE HA TOMBIHUTEIHUS €3UK, HO U Bb3MOXKHOCT
3a BHEJIpSIBAaHE HA MHOBATUBHU TEXHUKH B yueOHATa IporpamMa KaTo IsUIO.

CEHNO kaTo noaxo Beue NOCTUTHA TPUEMCTBEHOCT B €BPOIEHCKUTE CTPAHU H
B HSIKOM CTpaHH, B TOBa 4McJIO U bbarapusd, ce usucksa usnon3panero Ha CEMO B
yurwimmara. B peauna yunnuma B ctpanata HU or 2018r. Hacam ce mpoBexaaT
oOyuenus mo npoektd, ¢punancupanu ot EC, mo mporpamarta ,,EpazpmM+”, B KOUTO
y4uTeIu ce o0ydaBat B npenogaBaneto o meroga CEMO (anrn. CLIL: Content and
Language Integrated Learning).

[lenTa HA MPOEKTUTE € 3all03HABAHETO C 00pa30BATEIHU METOAM U TEXHUKH,
MpujaraHd B Pa3jIM4YHU EBPOIEUCKU bp)KaBU, IMOBUIIABAaHE Ha KaueCTBOTO Ha
00y4YeHHETO Ype3 BHBEKIAHETO HA MHOBATUBHU METOJ/IM, KAKTO M HAChPUYABAHETO Ha
MEXIYKYITypHOTO 00ydeHue. Cpell ydwiniara, y4aCTHUIM B TaKMBa MPOEKTH, ca
AOCI" , Unutenext”, rp. Ilnesen, CY ,, 'eo Munes, Bapua” , CY ,, Meroauii
HparuHoB” , c. IparunoBo, oom1. Benunrpaa u ap.

Koraro ce mianupa ypok no metona CLIL, o0yuaBamuTe TpsiOBa /1a MOMUCIISIT
3a ner Hema - Cwowpocanue, Komynuxayus, Komnememmnocmu, Obwmocm u
llosuanue (®wur.1)

@wur.1. 5-Te OCHOBHM KOMIIOHEHTA MPH TIaHupaHeTo Ha ypoka no CENO

Cwvovporcanue

KakTo npu TpaauuuoHHOTO npenoAaBane, Taka u ¢ metoga CLIL, oOyuutenure
pa3paboTBaT ypouUMUTE€ BB3 OCHOBAa Ha MpeaxogHuTe 3HaHusA. I[lo To3u HayuH
oOydaeMuTe M3rpa)xaaT 3HAHUATA CH 3a ChABPKAHUETO HAa YYEOHHUS MHpeaMeT IO
no1o01e Ha U3rpa)kIaHeTo Ha CTEHA, TyXJia BbpXY TyXJIa.
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Komynuxayus

B MuHanoro oOydaemMuTe HaydaBaxa YpOYHOTO ChIbp)KAHHE CIYyIIAWKH
npenojaBarens. C CLIL npenogaBaTeasT roBOpU MHOTO TTo-Maiiko. OOyyaemMuTe ydar
3a€IHO U padOTAT B TPYITH, Pa3roBapsIiKu KAKTO MIOMEXIY CH, TaKa U C MPEToaaBaIius,
KaTO M3IOJI3BAaT KOJIKOTO CE€ MOXE ITOBEYE YYKIHUS €3UK. 1T0Ba C€ OCBIIECTBABA C
MOMOIIITA Ha 33J]a4i, KOUTO CTUMYJIUPAT CAMOCTOSITEITHOCTTa, KOMYHUKATUBHOCTTA U
KpeaTHBHOCTTa Ha oOyuaemurte. OOyuaBanusT, Koiito n3non3sa CLIL, TpsOBa na cu
3a/ajie HAKOM BBIIpocH: B kKakbB BUJ KOMyHHKaIus 1ie ydactBat oOyuaemute? Ko
€3UK 11e ObJIe MO-T0JIE3eH 3a Ta3u KomyHuKanus? Kou KiIo4oBH JymMu 3a ChIBP-
YKaHHUETO Ha MpeaMeTa Ie ca uM Heooxoaumu? Kakgo ,,ckesne® mora ga ocuryps?

Komnemenyuu

Ako oOyudaeMuTe MOraT SICHO Jia OTIOBOpST Ha BbIpoca ,,KakBo mora jna
Hampass?* ciel ypoka, ToraBa sICHO 1€ mpoandaT | pesdynarature. Hampumep B gac
o MaremaTtuka: ,,Mora aa W34ucis IUIONITa Ha TPUBIBJIHUK. OOydUTEIUTE IO
Mmetona CLIL Muciast 3a Bb3MOXXHHUTE BBIPOCH U OTTOBOPUTE, KOWUTO MCKAT Ja
MoJy4yar OT YUYECHULIUTE CU, KaKTO 3a ChABPKAHUETO HA MpEeAMETa, Taka U 32 HOBUTE
TEPMUHHU B UYXKJUS €3UK.

Obwnocm

[IpenomaBarenute, kouto uiznon3par meroga CLIL, momarat Ha ydammre aa
CBBpXAT HAYyYEHOTO ChC CBeTa OKoJIO Tiax. OOydyaeMuTe BUKIAT, Y€ TOBA, KOETO
Hay4aBaT, HE € caMO y4eO€H MpeJAMET, a HEello, KOETO € CBbP3aHO C ,,pCalHUsl CBST
“. Yuurensat, npenogaai CLIL, TpsOBa qa momuciu 3a: KakBo € 3HaU€HUETO HA TO3H
YPOK 32 €KEJTHEBUETO U OOKPHKEHHETO Ha o0yuaBanusi? Kak ce cBbp3Ba ¢ 00IIHOCTTa
WJIM KyJITypaTa OKOJIO KOHKPETHUTE JIMIA, U3ydaBallly uyxaus e3uk? Mma nu Bpb3ka
U C ApYTH KynaTypu?

llosuanue

Pa36upa ce, mpenomaBamnuTe ca 3agaBajii KOHKPETHH BBIPOCH HA YUCHUIIUTE
CH U Ca MOJIy4aBajIu KOHKPETHU OTTOBOPU, MHOTO Ipean aa ce nosisu MmeroasT CLIL.
Pa3paboTeHusAT ypok CTBIKA IO CTHIIKA, TyXJa MO TyXJa, pa3BUBa YMCHHUATA 3a
MHCJICHE Ha 00yJaeMuTe.

MeroasT CLIL pazuuta mHOro Ha TakcoHommusita Ha buaym, KosTO mpen-
CTaBJIABA WE€papXusl HA MUCJIOBHUTE YMEHUS, B KOSATO MO-BUCOKUTE HUBA HA MHUCIICHE
BKJIFOUBAT BCUYKU MO3HABATEIHU YMEHHS OT MO-AO0JHUTE HUBA. Ta3u TakcoHomus €
npepasrieaana u ocbBpemenena ot Anderson u Krathwohl.

[TonxoasT CLIL ce omuTBa Aa pa3BuU€ TE€3W YMEHHUS 3a MHUCIECHE, KaToO TH
U3JIUTHE Ha 1M0-a0CTpakTHO U aHaMTHYHO HUBO. Criopen CLIL:

Tps6Ba 1a 3aIOMHUM €/THa KOHIICIIIUS, IPEIX Ja MOKEM Ja 51 pazdepeM.
Tps6Ba na pazdepeM eaHa KOHIEIIUS, IPEIU Ja MOKEM Ja 51 TPUIIOKUM.
Tps6Ba nga MoOkeM Ja MNPWIOKUM KOHIIEHIWS, MpPead Ja MOXKEeM Jaa s

aHaJIM3upame.
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TpsiOBa na ananu3upamMe KOHIETIIIUATA, IPEIH J1a MOYKEM J1a 5T OI[CHUM.

TpsiOBa na 3amoMHuM, paz0epeMm, MPUIOKUM, aHATU3UpaME M OLIEHUM €JHa
KOHILIETIIMS, TPEAU 1a MOKEM J1a Ch34aZEM HEIIO HOBO.

Hsima xonkpeTHa metooorus, cebp3ana ¢ CLIL. Bbenpeku ToBa, HIKOM 00IIH
XapaKTEPUCTHUKU €A CE€ HAJIOKUIIN B PA3JINYHU €BPOIECUCKN CTPAHU, & OCHOBHHTE
ca:

- CLIL n3ucKBa akTUBHU METO/IU, KOOTIEPATUBHO YIIPABJICHHUE HA KJIACHATA CTasl
M aKIEHT BBPXY BCHUYKMA BHJIOBE KOMYHUKalus (JIMHIBUCTUYHA, BHU3yalHa U
KUHECTETUYHA);

- B CLIL e Ba)xHO Ja ce W3M0J3BaT ayIu0-BU3yaJIHU CPEACTBA U MYJITUMEIUS,
3a J1a ce MpeooesT MpoOIeMuTe, MPUUNHEHH OT U3MOJ3BAHETO HA  UYXKIUS €3UK;

- CLIL naOnsra Ha U3MOJA3BAHETO HA XOJIUCTUYHU HAYMHU HA 00y4YEHUE, KAaKTO
Y HAa YYCHE Ype3 MPAKTUYECKH OIUT;

- B CLIL ce npenopbuBa u3noiizBaHeTo Ha 1eneBus e3uk (TL) 3a aBTeHTHYHA
KOMYHUKa1usl, 0e3 /1a ce oOpbllla BHUMaHUE Ha €3UKOBUTE IPEIIKH;

- IlpenomaBaHeTo Ha BTOPHU €3UK U ChIBP)KAHHE €IHOBPEMEHHO TpsOBa aa
BKJIFOUBA €3UKOBO ,,CKelie” KaTo mpedopMyIrpaHe, ONpOCTIBAHE U UITIOCTPUPAHE;

- M3non3BaHeTo Ha pojieH €3UK TpsOBa Ja Oblie mocieaHaTa Bb3MOXKHOCT 3a
KOMYHUKAIIMS U TPSIOBA Ja ce U305rBa, OCBEH KOraTo € HE0OX0MMO;

- Ho B pannure etanu Ha CLIL, € HalrbJIHO €CTECTBEHO /1a CE€ U3IMO0JI3Ba [IOBEYE
POJIEH, OTKOJIKOTO YYXJ €3UK WJIA CMEC OT JBaTa €3uKa, 3a Ja Obje MOCIaHUETO IO0-
e()eKTUBHO U J1a C€ PE0I0JIee IbPBOHAYATHOTO  CMYIICHUE;

Cpu10 Taka € NpenopbYUTENHO MPENOAABAIINTE M0 YUeOCH NPEeIMET U €3UK J1a
paboTAT B CHTPYJHUYECTBO, 32 Ja c€ n30erHar HEJIOPA3yMEHHS;

- YMeHusTa 3a paboTa B eKuIl ca Heo0xoaumu Ha npenogasanute no CLIL npu
MOATrOTOBKAaTa Ha y4eOHUSI MaTeprall, KaKTO U IIPU CaMOTO MPETO/IaBaHE;

- Koraro mnanupar yporute, npenojaBareianuTe TpsiOBa ga B3emaT MPEaBHU]
€3MKOBOTO HMBO HA YYaIlIUTE;

CrenmanucTuTe NpenopbyBart Mpu IIaHupaHeTo Ha yueOHaTa rporpama ¢ CLIL
Jla c€ B3eMar MpeIBUL:

- BB3pacTTa, HYXXIUTE, MHTEPECUTEe M OO0IIaTa €3WKoBa KOMIETEHTHOCT Ha
oOyJaemuTe;

- KOMIIETeHIIMUTE Ha 00yuuTesns u onutHocTTa My B CLIL, kakTo 1 BiiageeHero
Ha BTOPUS €3UK;

- AAMAHUCTpPATUBHATA MOJKPEIA, HATMYHOCTTA HA PECYPCH U MAaTEPHUAIIH;

- pecypcuTte Ha MecTHaTa OOLIHOCT;

- MOTHBAIIUSITA HA YUCHUITUTE U UHTEpEca Ha POAUTEIUTE, (KOTaTo 00yUYEHHETO
ce CJIyuBa B YUMJIMIIHA Cpe/ia);

- pe3yJITaT! U LIEIIH;

Ha nmpaktuka nogxonst CLIL kM mpemnogaBaHeTo uMa pas3andHu GOpMH - OT
MPEMNO/IaBaHEeTO Ha IeNus yuyeOeH MaTepuall Ha HOBUSA €3WK (ITJIHO TMOTAarsHE), 10
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aJlanTHpaHe Ha €3MKOBOTO ChAbpIKAHME, 32 Jla Ce MOCTaBH (POKYCHT BBPXY ChIbP-
KAHUETO Ha MpEeIMETa.

AsmonomHocm Ha yuawjusl

OcnoBHa 11en1 Ha o0yuenueto mo meroaa CLIL e na ce momorse Ha ydanure ja
paboTAT CaMOCTOSITEITHO U J1a PA3BUAT CBOMTE COOCTBEHU 3HAHUS M YMCHHSI.

Kak npenogasamute no meroga CLIL moraT ga moctursar toea?

B MHHaAI0TO OT mpenojaBaTeliuTe ce OYaKBallle Jja KOHTPOJIUPAT KOra, KbE U
KaK C€ IPOBEkKJa O0YUEHHUETO.

C CLIL tpsbBa aa ce onurame jJa MPOMEHUM TOIX0/a CH, 1a IOMHUCIUM Kak Ja
»HYCHEM 1030ume* 6 Kiac u 0a ce uznpasum npeo 3azybama Ha yeHmpaiHama cu
poaa. TpsOBa ga mpeaaaeM U3BECTEH KOHTPOJI M aBTOHOMHOCT Ha HaIllMTe 00yJaeMH.

ETo HsxoM Hella, BbpXy KOUTO 00yUYaBaIUsAT MOXKE J1a TOMUCIIH:

 Onuraiite ce 1a pazdepere Wi ,,J1a ce CBbpPKETE ¢ )KUBOTA HA O0yHaeMUTE U
TEXHUTE HYX U U UHTEPECH;

* YhpaxHsiBaiiTe ce Ja HachbpyaBare (M Jla ce HaclaxKJaBare) Ha OOLIyBaHETO
MEK]ly CaMUTE 00ydaeMu;

* [To3BosIETE HA OOYUaeMUTE J1a TOMOTHAT MPH ONPEICNSIHETO HA KPUTEPUUTE 32
OIICHSIBaHE Ha CHIABPKAHUETO HA MPEAMETA U BIAJECHETO Ha €3UKA;

* Cepriacere ce Jaa mOpueMeTe TIE€HEepUpaHU OT oO0ydyaeMuTe MpaBWwiIa 3a
MPUEMJIUBO MOBEICHUE B yueOHaTa cTas;

* [To3BoeTE HA OOyYaeMuUTE caMU Jia MOUCKAT HOBUTE AYMH OT UYXIUs €3UK,
KOraTo UMaT HyXkJa OT TSAX, BMECTO Jla IPENo1aBaTe MPEABAPUTEIHO TyMUTE, KOUTO
cMmsTaTe, 4e e UM TpsOBar;

» Crpere na o4akBate BCUUKH 00y4aeMu Ja pabOTAT MO €UH U CHIIU HAYWH:
MOCHBETBANTE T JIa Pa3MO3HAST U Pa3pabOTAT CBOU COOCTBEHU CTUIIOBE U CTpaTeTuu
3a YUYEHE;

* [loctraBere ce Ha TIXHO MSICTO U CHU MPEACTABETE YUYEHETO MO PA3JIMYHU U
BBJIHYBAIIl HAYNHH,

* [IpomeneTe nmoaxoaa cu;

* OTroBOpEeTE HA HEMOCPEICTBEHUTE HY K1 Ha 00y4aeMUTE;

 [IpoabpkaBaiiTe na BsIpBaTe, Y€ JaBAHETO HAa aBTOHOMMS Ha ydalllMs I
JoBeJe 10 1mo-100po oOyyeHue!

B Hauanoro o6yuaBamure no meroga CLIL MoraT na ce 4yBCTBAT ysi3BUMU B
HOBaTa cH poJisa. TpyaHo € Aa ce 3anmovHe paboTa 1Mo HeTPAAUIIMOHEH HAaYWH, KOWTO €
HOB HE caMO 3a OOy4HTelNs, HO M 3a YUYCHUIIUTE - T€ IIE CE MPOTUBOIMOCTABAT Ha
MpoMsiHaTa Ha HA4YMHA CH HA JKUBOT B ydeOHaTa ctas. OOyuutenar TpsoBa na Obae
THPOEIUB U J1a UM JAaZie BB3MOXHOCT J1a C€ aJanTuUpaT MOCTEINEHHO KbM CaMo-
crositeniHa pabota. [loHskora oOydaBammuTe ce MPEANOYUTAT Ja CEAsT, Ja CIyIIaT
MIPEMNo/IaBaTelis OYaKBaT Jja UM Ce Ka3Ba KaKBO Jia MPaBAT MO-HATATHK!

Enna ot Hail-BaxkHUTE U HAW-TPYIHUTE poiu Ha oOyuunTens mo meroaa CLIL e
7a o0y4Hd ydaIuTe ce Kak Ja ObaaT He3aBUCHMU.
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Bzaumooeticmesue

KomyHnukanusita € eqHo ot nerre komrnonenta Ha metoaa CLIL. To ce oTHacs
HE caMoO JI0 TOBa KaK Y4YHUTEIAT M oOydaBalllUTe C€ KOMYHHMKHUpAT MOMEXIYy CH Ha
Yy>KJIUsl €3UK, HO W JI0 TOBa Kak oOydYaBalllUTe C€ MOraT Jia ydar, cCaMd U C B3au-
monomotl. [Toaxoast CLIL npu3sHaBa, Y€ y4€HETO HE € YHCTO BBTPEIIEH U KOTHU-
THUBEH MPOLIEC, & AHOBPEMEHHO € M MPOIIEC HAa B3aUMOICHCTBHUE, TP KOETO 3HAHUATA
Y pa3OUpaHETO Ce MOACIST.

Kak oOyuurenure mo meroma CLIL HachpuaBaT B3aMMOJCHUCTBUETO MEXKTY
o0yuaeMuTe?

Paboma no osoiixu

Koraro oOyuutensar 3agazne BBIOPOC, odepTae MpoOJieM 3a pelllaBaHe WU
IIOCTaBU TBOpPYECKA 3a/iaya, HSIKOM OOydaeMHUTE 1€ THhPCIT HAYMHU Ja H30erHar
TOBOPEHETO Mpe] IslaTta rpyna, 0coOEHO ako € Ha 4yXJus e3uk! AKo oOyduTessT
MOJKE€ Jla IpPEeIBUIM, Y€ TOBa € MpoOsieM 3a o0ydyaeMuTe, TOM MOXE Jla M3MO0JI3Ba
TEXHUKATa ,,IOMHUCIIU U CIIOAEIH C MPUATEN, 3a 1a TOMOTHE.

* Ha mbpBO MsCTO, HAa 00yyaeMuTe ce AaBa BpEME 3a CAaMOCTOSITETHO MHUCIIEHE,
3a J]a MOrar Jia OTperneTupaT OTroBopa B COOCTBEHUS CH YM.

* Cnen ToBa BcekH 00yyaeM MOXe Jia pa3Kka)xe CBOMTE UJEH Ha MapTHbOPA CH I10
MSICTO, 32 Ja MOraT M JBamara Ja pa3z0epar Jand HIEeUTe UM UMaT CMHUCHI U Jaiu
€3UKBT, KOUTO M3MOJI3BAT, € pa3Oupaem.

* [lo To31 HauMH y4amwuTe Ie UMaT BB3MOKHOCT Jia U3MpoOBaT TOBA, KOETO
MCKAT J1a KaXkaT, U 11e ObJaT MHOTO MO-YBEPEHH B CIIOJICTSTHETO HA UACUTE CH C LEIHS
Kypc/ 1siaTa rpymna/ nenaus Kiac.

I'pynosa paboma

Koraro ydamure paOoTAT MO JBOWKH, T€ 1€ CE€ OMO3HABaT MO-I00pe U IIe
M3TpaKJaT HOBU B3aUMOOTHOIIEHUs. ToBa € 0coOeHO MoJie3HO Mpu padoTara Mo
MPOEKTH, KBAETO B3aUMOJCHCTBUETO MEX/1Y YWICHOBETE Ha TPyIaTa € OT ChIECTBEHO
3HaYCHUE 3a Pa3BUTHUE HA CHTPYIHUYECTBOTO.

» B3aumogeiicTBaliku B TpyId, y4aliuTe MOraT Ja ce OTIyCHAT, JAa paboTAT
TBOPUYECKH U J1a TOEMAT MTOBEYE PUCKOBE ChC CBOMTE €3UKOBU YMEHHSI.

* Te Morar ga paboTAT criopea Bb3MOKHOCTUTE CH U Jia TOeMaT KOHTPOJIa BBPXY
COOCTBEHOTO CH 00yUEHHE.

« Jlo yCHemHOTO 3aBBpIIBAHE Ha 33/JIAHUETO O0ydyaeMHTE III€ UMAT MHOTO-
OpoltHN BH3MOKHOCTH JIa TOBOPST 3a€IHO U JIa KOHCTPYHMPAT 3a€THO U3y4aBaHETO HA
ChABpKaHUE ¥ HA HOBUS €3UK.

Pa3bupa ce, paboTtata 1Mo JBOMKM U TPy HE € HUILO HOBO B UCTOpUATA Ha
IpernojaBaHeTo, HO Te ca BB (pokyca Ha meTtona CLIL.

Crnen kato enHO yueOHO 3aBeqeHue pemu aa pabotu mo meroga CLIL, Bceku
npenojaaBatesi, KOWTO y4acTBa, 111€ Ce Hy»KJlae OT BpeMe, 3a Jia Ipepasriea MeToauTe
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CH, J1a TIOMUCIM BBPXY €CTECTBOTO HAa CBOETO MPEMNOJIaBaHE W Ja PEeIId KaKBU
aganTaiuu uie ca HeooxoaumMu. OOMUCISIHETO U OMTO3HABAHETO HA TO3U OPUEHTHPaH
KbM 00y4aeMUTE U UHTEPAKTHUBEH HAYMH HA 00y4YEHUE 1Ie TTO3BOJIM HA O0YyUUTENs /a
Ka)ke C YBEPEHOCT ,,yTpe € IbPBUSAT JIEH OT CpoKa/ceMecThpa u a3 npenoaasam CLIL!*

Oyenssane

[Ipu orieHsiBaHE 3HAHUATA HA YUYECHUIIUTE, OT IIbPBOCTEIIEHHO 3HAUEHHUE € J1a CE
B3eMaT MpPEABHUJ KAaKTO YCBOSBAHETO HAa ChIBP)KAHMETO, TaKa U Ha YYXKJUS €3UK,
JIOKaTO C€ OIICHSBAa HAMpeabKa HAa YYEHUIIUTE/CTYACHTUTE, o0ydyaBaHU MO METOj]a
CLIL. A npenogaBamuTe TpsiOBa aa 6azupaT OIEHKATa CH U BbPXY JBaTa €JIEMEHTA.
[Ipu Bcuuku cinyyau oreHkara rpu CLIL oOydeHnuero e pa3nuyuHa OT TPaIUIMOHHUTE
METO/IU. AKO ChIIbP’KAaHUETO U €3UKBT HE C€ OICHSBAT €IHOBPEMEHHO, JIBOMHUAT
¢oxyc Ha CLIL ce ryou. Ilonskora o6aue Moxke Ja ce Jajie TPUOPUTET Ha pa30UpaHETO
Ha ChABPKAHUETO HA MPEAMETA, a MIOHSAKOra Ha TOYHOTO U3IOJI3BAHE HA €3UKA.

Oopazosamennume  pecypcu, oocnyxBamu  Mmeroga  CLIL  ca:
Multidict,Clilstore u npyru wunTepHer-6azupanun mnpwioxkenus. (LearningApps -
oOyunTenau ynpaxaenus; Canva - chb3aBaHe Ha OHJIAH MPe3eHTAINH, ITyOIHKaITIH,
BUJICOKIIMIIOBE, Tutakatu u np.; WordArt - ce3maBane Ha ¢urypu ¢ aymu; Random
Name Picker - n3dupane Ha IpOM3BOJIHO UME OT CIUCHK; Blendspace - ch3naBane Ha
JAUTHTATHU ypour; Rubistar - cp3naBane pyOpuku 3a MpoeKTHH y4eOHU JICHHOCTH)

CEMO karo moaxoa B OOYyYEHHETO MO3BOJIsIBA €()EKTUBHOTO M3Yy4yaBaHE Ha
BCEKH 4YXkJ €3UK, KaTO 110 TO3M HAYWH OCUTYpsIBA BB3MOXHOCT 3a 3alla3BaHe HA KyJI-
TYpHOTO MHOroo0Opasue, KakTo M 3a YTBbp)K/laBaHE Ha MHOTOE3MYHETO Ha €BpO-
MENUCKUTE TPakIaHu KaTo LIEHHOCT, KOSTO Ja ObJie MpU3HaTa U ChbXpaHeHa 3a Obie-
IIUTE ITOKOJICHUS.

CrpiieBpeMeHHO, aKO 10 MOMEHTa H3y4aBaHETO Ha AaHTJIMWCKH €3WK upe3
ChABPKATEIIHO—C3UKOBO HMHTErpupaHo oOydeHue € Ouiio oOEeKT Ha 3HAYUTEJICH
M3CIIEI0OBATEIICKH MHTEpPEC OT CTpaHa Ha CIEIUATHMCTU MO YyKI0€3WKOBAa METOJINKA
W/WJIW JIMHTBUCTHKA, TO CPABHUTEIHO MAJIKO BHUMAHHUE C€ OTACIS Ha MPEeIUMCTBATA,

CBBP3aHU C IpuI00MBaHe HA 3HaHUA U ymeHus o npeamera (Wilkinson and Zegers,
2008).

CrnenBa na ce otOenexH, Y€ OTACIHUTE MyOJUKALIMK OTHOCHO €()EKTUBHOCTTA
Ha CEMO ca HacoueHn NpeauMHO KbM HAYAJIHOTO, MPOTMMHA3UATHO ¥ TUMHA3UATHO
oOpa3zoBaHHe, JIOKATO MPUIOKUMOCTTA Ha TO3U IMOJXOJ B KOHTEKCTAa HAa BUCIIETO
oOpa3oBaHue ocTaBa Bce ole cinabo nmpoydena. [lognucBanero Ha Jekiapanusita ot
bononst u cw3maBaneTro Ha EBpomeiicko o0Opa3oBaTtenHO TPOCTPAHCTBO Hajarat
NOTpeOHOCTTa OT MO-33IbJI00YEHN HAYYHU H3CJelBaHUs B cdepara Ha BHCLIETO
o0pa3oBaHMe, Kacaelld KaKTO M3YYaBAHETO HA YYKIM €3ULH, TaKa ChILO U IMPEINo-
JIABAaHETO U YCBOSIBAHETO HA MPEAMETHOTO CHABPKAHUE MO OTACITHUTE AUCUUIUIMHU

(Francomacaro, 2011).
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Cnopen Illonos (Ilomos, 2008), monmutukara Ha EC B cdepara Ha obpazo-
BaHUETO Hajara eJHo ISJIOCTHO MPEOCMUCIsIHE Ha oOpa3oBaTenHaTa HU cuctema. Ot
€lHa cTpaHa, HEOOXOJMMO € Ja C€ MHBECTHpa B IOJArOTOBKATAa HAa YYUTEIH IO
CHBPEMEHHH €3UIU U TOBA J1a CE MPEBBbPHE B AbprkaBeH npuoputet. OT apyra cTpaHa,
BBBEXK/IAHETO HA UHTEIPUPAHO MPENOJaBaHE Ha YUYEOHO ChABPIKAHUE U UYyXKJ €3UK €
BaXKHa MspKa, KOATO 1€ JOBEIE JO pPEaJlHO NpUJIaraHe B MpaKTUKAaTa Ha Ieaaro-
THYECKUS MPUHIUI ,,e3UluTe B nenus yuedeH mwian”. B To3u cmucsn CEMO noaxon
€ HE caMO aKTyaJleH, HO C€ [1030BaBa PEaJHO Ha OBJIrapCKUsl ONUT B UHTEH3UBHOTO
€3MKOBO O0Oy4YE€HHME B T.H. €3UKOBU T'MMHA3UHU, KbJETO YUeOHH MPEAMETH KaTo OHO-
JoTusl, UCTOpHs, Teorpadus U JIp. Ce U3ydaBaT Ha CbOTBETHUS UYXK]l €3UK.

[Tono6no cranoBuia 3a ,,Bruurane” Ha YEO B apyrure OCHOBHU TUCIUILIMHU
Ha HUBO YHHBEpcUTET u3pas3siBa W bnaroBa (bmarosa, 2001). TaxkbB momxox e
HEOOXOMM, 3a J1a MOKE €THOBPEMEHHO C YCBOSIBAHETO Ha ONpPEAENICH THUI KOHCTPYK-
oMM U 00eM OT JIeKCHKajJeH Marepuan (0O0mI0e3MKOoBa, OOIIOHAay4YHa U TEPMHUHO-
JIOTUYHA JIEKCUKA) J1a C€ MPUCTHIIU KbM YCBOSIBAHE Ha APYTU 3HAHUS U YMEHMSI, KOUTO
HE Ca YHCTO €3UKOBH.

2. I/IHTeraTHBHI/I TCHIACHIMNH HA 1Y KA0€3UKOBOTO 06yqelme BbB
BHUCHICTO 06pa30BaHne

B yHuBepcurerHTe, 3a pasinKa OT CPEOHUTE YUYWIMIIA, YYyXKIOE3HUKOBOTO
oOyueHue ce OTJInYaBa C O-rojsiMa 'bBKaBOCT M0 OTHOLIEHHE U3TOTBSIHETO HAa y4eOHU
nporpaMu M n300pa Ha ydyeOHM Momarana, KakToO U IpH OmIpeleisHa IeJuTe Ha
oOydeHHe Ha HUBO KaTeaApH, (PaKyaTeTH, WK JeNapTaMEHTH.

[Ipe3 mocnennuTe ToguHu B bharapus HapacTBa OpOsT HA YHUBEPCUTETUTE, B
KOUTO C€ Tpeyiara OpTraHM3WpaHO OOy4YeHHE Ha AaHTJIMICKH €3UWK MO0 JajeHa
crenuaiHocT. B yHMBepCUTETHTE Uy XIMST €3UK € 3aIbJDKUTENICH, HO CE€ sBSiBA U
CPEICTBO 3a MPHIOOMBAaHE Ha 3HAHUS M YMEHHUS 10 W3y4daBaHaTa OT CTYJICHTHUTE
CHEIUATHOCT. 3a MOCTUTAHETO Ha AOOPH pe3ynTaTH U ePEeKTUBHO Pa3BUTHE HA €3UKO-
BUTE YMEHHS OT CHIIECTBEHO 3HAUYCHHE € MOTHBAIMATA HAa YYACTHUIIUTE B oOyue-
HUETO. 3a ChKaJCHHE, Ty)KI0e3UMKOBOTO 00YUCHHE MOHSKOTA CE CBEXK/a J]a yCBOsSIBAHE
Ha TpaMaTHKa U Ha TEPMHUHOJIOTHS OT KOHKpETHaTa mpeaMerHa obnact. [Ipuunnure
Ouxa MOTJIM J1a C€ ThPCAT B HEJIOCTAThUHUSI OpPOil UacoBe 3a UyKJ0€3UKOBO 00yUCHHE,
HEXOMOTEHHUTE TPYIH, JHICATa Ha 3aIBJDKATETHO mpucheTBue u np. (I'puroposa,

2000)

Jlunicata Ha pazHooOpasue OT IEWHOCTH U METOAM Ha paboTa, KAaKTO W pa3iiu-
YHOTO BXOJHO HHMBO Ha CTYJIGHTHTE, KOETO B MHOIO CJIydal HE OTroBaps Ha
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OYaKBAHOTO M3XOJIHO paBHUIIE OT cpeaHusi Kypc Ha ooyuenue — B1 (ITerpoa, 2005)
MOTaT Jla TOBJIHSSAT HEOJArompusATHO BBPXY MOTHBAIMATA HA YYACTHUIIUTE B
oOyuenueTo. E3ukoBuTe KOMIIETEHIIMU HE OMBa Jla ce CBBP3BAT CaMO U €IMHCTBEHO C
YCBOSIBAHETO Ha OMNPEACJICH 00€M OT JIEKCHKAa M TpaMaTUYECKH KOHCTpyKIuu. B
npolieca Ha 00y4eHue CTyACHTUTE IPUI00MBAT YMEHUS, KOUTO HE Ca CAMO €3UKOBH.
B T03u cmuchn TpsiOBa ga ce MOThPCH Bpb3Kata u ¢ apyru aucuuruiad. (briarosa,
2001), a TemaTHyHOTO OOBBP3BAHE HA UYKIOC3UKOBOTO 00yueHHe C mnpoduia Ha
y4ueOHOTO 3aBeJICHUE J1a ce IpeBbpHE B mojoxureneH ¢akrop. ([lerposa, 2005)

EnHoBpeMeHHO ¢ TOBa, OT TJIeHA TOYKA Ha 00yYEeHHUETO, 3a MOCTUTAaHETO Ha
II'BIHOIICHHO U €(EeKTUBHO 0Opa3oBaHHE € HEOOXOJUMO pPa3pabOTBAHETO Ha HOBH
KypcoBE M y4eOHM NpOrpaMy BHB BUCIIWTE Y4EOHHM 3aBElICHUSA, KOUTO Ja Obaar
OpPUECHTUPAHU KbM TOBHUIIIABaHE HAa KBaIU(UKAIIUATA U YMEHHUATA Ha oOydaBaHHTE.
(CraneB u konektuB, 2002) CneaBa na ce THPCAT M BBBEXKIAT HOBH METOAM Ha
npenojaBaHe, KakTo U HOBU (opMH Ha 0O0y4Y€HHE, KOUTO Ja OTKJIMKHAT Ha ChBpeE-
MEHHHTE ThPCECHHS Ha Ia3apa y Hac U eBPOINECHCKUTE U3MCKBAaHMS 32 00pa30BaHHUE.

I[TomoOum TennmeHnuu HaiaratT BbBBexxkgaHeto Ha CEMO xaro moaxox Ha
IpernojlaBaHe BbB BHUCIHIETO OOpa30BaHME U HW3HCKBAT OCHINECTBSIBAHETO HA HOBU
TUJAKTUYECKA U METOJUYECKH MPOYyYBaHUS B Ta3U HAacoKa. B HayyHuTe cpeau To3u
noaxoy € uzBecteH noj akpounuma ICLHE - unterpupane Ha Chbabp:KaHUE U €3UK BHB
Buciieto oopaszoBanue (ot anria. ICLHE - Integration of Content and Language in
Higher Education). Bbnpeku cxoactBata ¢ Apyrd MOAXOAU B UYKIOE€3UKOBOTO
oOydeHue, ¥ T0-KOHKPETHO B cdepaTa Ha BUCHIETO 0Opa3oBaHWE, KaTO aHTJIMNCKU
e3uk 3a crienuduunu nenu (English for Specific Purposes - ESP), anrnuiicku e3uk 3a
akanemuunu uenu (English for Academic Purposes - EAP) u cvawspkarento-
opueHtupano odyuenue (Content-based instruction - CBI), chimecTByBaT pasiukw,
CBBp3aHM ¢ nenure Ha npenoaasane. [Joxaro npu ESP, EAP u CBI ocHoBHara nen e
HAacOY€Ha KbM YCBOSIBAHE Ha €3MKa M HEroBaTa MPHJIOKUMOCT B Pa3IMYHU CUTYallUH
KaToO HaTpylBaHE Ha OMpEAC/ICH PEYHUKOB 3arac U 3HaHUs, CBbP3aHU C Oblelara
npodecronanHa peanu3aiys, pa3BUTHE Ha aKaIEMUYHN YMEHUS U KOMIIETEHIUH U JIp.,
npu ICLHE u3y4aBaHeTo Ha ornpeiesieHd TEMU, WA TUCIUIIMHY Ha aHTJIMUCKUA €3UK
LIeJIM pa3BUTHE KAKTO HA €3UKOBUTE 3HAHUS, TaKa U Ha TE€3U MO ChOTBETHATAa yueOHa
JUCUUIUIAHA.

Pasrpbiianero Ha unterpatuseH mojen 3a ICLHE o6yuenue criopen [1loy moxe
71a TOBEJIE 10 Ch3IaBaHETO HA MIPOrPaMH, OPUCHTUPAHN KbM KOHKPETHH JUCIMIIMHA
(discipline-based programmes), KbACTO YHHBEPCHUTETCKH IMPENOJABATEIN MO UYKI
€3WK W MPEeojaaBaTeNid MO ChOTBETHATA MUCIMILIMHA Ja PabOTAT CHBMECTHO 3a
BBHBEKIaHE HA MHTETPUPAHOTO OOyUEeHHE BbB BUCIIETO 0OpazoBanue (Show, 2001).
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[To nymute Ha SlH Duren, OMBII €BPONEHCKH KOMHCAp MO OOpa30BaHHUETO,
00y4E€HHETO M MHOTOE3MYUETO, ChIBPKATEIHO-€3UKOBOTO HHTEIPUPAHO OOydYeHHE
IpeIu3BUKBA U3KIIOUUTENIEH UHTEpPEC U TOBa € 0TOemns3aHo B [lnana 3a nelictBue 3a
2004-2006r. (Action Plan, 2003) 3a HacbpyaBaHe pa3BUTUETO Ha €3UKOBOTO OOyUEHHUE
U €3UKOBOTO HorooOpasue. UYpe3 mnonoOHa ¢opma Ha oOydeHUE, YUYECHHIIUTE
(pecneKkTUBHO CTYJEHTHUTE) MOraT Jia u3ydyaBaT yueOHUTE NpEeIMETH KaTo €IHOBpe-
MEHHO C TOBA Pa3BUBAT €3UKOBHUTE CH yMEHUs. IHTErpupaHeTo Ha €3UK U NPEeIMET TH
OpaBU MO-TIOATOTBEHM 3a JKMBOTa B EBpoma BBB BpeMe, KOrato MOOMJIHOCTTA
puA00MBa BCE MO-IIMPOKU U3MEPEHHS U TPsIOBa Ja ObJ€ JOCTHIIHA 32 BCEKU.

bnarogapenue Ha cBOsiTa MHTEPAUCLMILUIMHAPHA U HMHTETPATUBHA CBHIUIHOCT
CENO e B CcbCTOAHME J1a MPEAOCTaBH ThPCEHATa BB3MOXKHOCT 3a IOCTHUIAHE Ha
eBpOIeHCKUTE 00pa30BaTEeNHU 1I€M, 32 HaChpuyaBaHEe HAa MHOTOE3MYHUETO U 3a Mpeo-

J0JsIBAHE Ha Kpu3aTa B 4yyxaoe3nkoBoro oOyuenue (Dalton-Puffer, 2011; Van De
Craen et al, 2007).

ETo 3amo ot 2005 r. 10 cera u3ciaeqoBaTeny OT Pa3JIMdHUA CTPaHU, IPEAUMHO
oT c(hepaTa Ha TUHIBUCTUKATA U UY>KI0E€3MKOBAaTa METOIMKA 00EIUHSBAT YCUIIMUS CH B
CHbBMECTHU M3CJIEIOBATEIICKU THPCEHUs, a pe3yiaTaTH OT MOJOOHM MPOyYBAHUS CE
yBenuuaBat (Dalton-Puffer, 2011). Cnen ny6nukyBaneTo Ha jaokiaaa Ha Eurydice
npe3 2006r. craptupar paznuynu nauuatuByu. Ce3gasart ce Koncopunymst 3a CEMO
(CLIL Consortium), CEMO komnenauym (CLIL Compendium), ctpanunara 3a CEMO
onnaitH o0yuyenue (CLILCom webtutorial), mexayHapoJHOTO HAy4YHO CIHCAHUE 3a
CEHUO (Internationl CLIL Research Journal), koero ce aaMuHHCTpUpa OT
Mexynaponnus yHuBepcuTeT BbB Banencus, Mcnanus n Yausepcurera FOBackromns
BbB @UHIAHIMA, W acoUMalMATa Ha yHUBepcuteTrckute npenonasarenu no CEMO
(ICLHE) xaro ye6-6a3upanu miatdopmu 3a HHGOpMaInsi, HAy4YHO-U3CIET0BATEICKH
IUCKyCUH, MyOnuKkauuu u oo0ydyenue. Ha eBporneiicko HUBO, KOHKPETHU Bb3MOXHOCTH
3a 00y4eHHe M KpaTKOCpouHU criennanu3aiuu B oonactra Ha CEMO ce mpenocraBst
nocpeAcTBoM moamnporpamara Pabotuu Busutu (Study Visits) kbM eBpomneickara
mporpama 3a npobJKaBaiio o0ydeHHe.

OOpa3zoBaTeNHU CHEIUATUCTH, YUYUTENH, TUPEKTOPH, OOYUHUTENIN HA YUUTENH,
YHUBEPCUTETCKU MPENOAABaTeIM U ApP. UMAT BB3MOXKHOCT J1a y4acTBAaT B KpaTKH
pabOTHU BU3UTU U Ja OOMEHST ONUT C KOJIETW OT IPYTY CTPaHU, KaKTO B cepara Ha
YUWJIMIHOTO, TaKa U B JUana3oHa Ha BUCIIETO OOpa30BaHHUE.
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3akJIrouenue

B ycnoBusitTa Ha HapacTBaia riodanu3anus YMEHUETO Ja ce OOpaBU C €3uKa
(podeH u 4yX11) ce € NPEBbPHAJIO B KIFOYOBA KOMIIETEHTHOCT 3a ChbBPEMEHHHMS YOBEK.
[IbpBUTE ABE OT OOIIO OCEMTE KIIOUOBM KOMIIETEHTHOCTH, (OPMYIHpaHH B T.H.
EBponeiicka pedepentna pamka [[Ipenoprka Ha ChBera Ha EC 2018: 189/7], ca
MMEHHO €3MKOBaTa rpaMOTHOCT U MHOTO€3MKOBaTa KOMIIETEHTHOCT, a CPEJ] OCHOBHHUTE
NPEenopbKUA Ha TO3U JIOKYMEHT € ,,[IOBUIIABAHETO HA HMUBOTO HA €3UKOBUTE KOMIIE-
TEHTHOCTH, KaKTO Ha O(QUIIMANTHUA, TaKa U Ha JPYTU €3UIH, U TIOJIIOMaraHe Ha ydJe-
IIUTE Jla M3y4aBaT Pa3UYHUA €3HIM, KOUTO HMAT 3HAUYe€HUE 3a TEXHHUTE mpode-
CHOHAJIHU M J>KA3HEHW YCJIOBHS M MOTarT Ja JONpUHEcaT 3a TpaHCTpaHUYHATA
KoMyHHKaIus u MmoomiHoct “[I[Ipenopbka Ha CrBera Ha EC 2018: 189/4]. 3a na Opaar
aJIcKBaTHU Ha M3UCKBAHUATA Ha CHBPEMEHHHs 0OOpa3oBaTelIeH Ipoliec, Mpenojaa-
BaTenuTe TpAOBa Ja ObAT MOATOTBEHU 32 HETOBUTE MPEIN3BUKATEICTBA.

Jlureparypa

ApnaynoBa-Oty36upoBa, A. (2014). CbabpKaTeIHO-€3UKOBO HHTEIPUPAHO O0yYeHUE B KOHTEKCTa
Ha YHUBEPCUTETCKOTO 00pa3oBaHue, ci. Iledadozuuecku ghopym, 6p. 2

banancka, H. (2019). CLIL B Is61uH — 061y BrieyatieHus, 00y4yuTelHa mporpama npuioKuMOoCT
Ha METOJIMKAaTa B yCIIOBUSTA Ha OBbJarapckara oopasoBarenHa cpena, CvepemerHu acnekmu
Ha nedazocuueckama komynuxayus, lllymeH, Y HUBEpCUTETCKO U31aTENCTBO ,,Enuckorn
Koncrantun [Ipecnascku®, ctp. 160-166, ISBN 978-619-201-511

[Iomog, T. (2008). CbBpeMEHHUTE €3HUIM: MOIXOMAH, IJIAHOBE, MPOLEAYPH, MexXTIyHapOIHO BUCIIIS
o6usnec yumnuie, Codus

HuTepHeT pecypcu:

Epa3zsm + (2020-2021), uzBineueno ot http://www.sou-draginovo.org/erasmus.html na
03.08.2022r.

3a KOHTAKT ¢ aBTOpA:

CA ,,A.A. llenor” — rp. CBuiios
Ten: 0878 116 978

E-mail: i.borisova@uni-svishtov.bg

115



HACBPYABAHE HA IMCAHETO IIPU U3YYABAHE
HA 9YXK/J E3UK

Cr. npen. Pymsina /leneBa
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PROMOTING FOREIGN LANGUAGE LEARNERS’

WRITING SKILLS
Senior Lecturer Rumyana Deneva
D. A. Tsenov Academy of Economics, Svishtov

Abstract: Many EFL students find writing the most difficult area when studying
languages. At the same time, teachers/ lecturers also find it hard to assist students in
producing pieces of quality academic writing. The paper focuses on the importance of
motivation and the proper strategies to improve students’ writing skills. It aims to
investigate the effectiveness of the strategic writing techniques for promoting EFL
writing skills and changing passive attitudes towards writing into positive ones.

Key words: writing skills, motivation, strategies, attitudes towards writing.

IIpodecronannara peanuzanusi U3MCKBa YMEHUS 3a Ch3JlaBaHE Ha Pas3JIMuHU
BHJIOBE JIOKYMEHTH KaTO HampuMmep aBToOMOrpadus, MOTHUBAIMOHHO ITHCMO,
pa3IMuHMU BUJIOBE KopecnoHaeHuus (hopmanHo, HeopMaaHO MUCMO), €ce, CTaTus,
MaructTbpcka te3a u ap. ClieoBaTesHo, Npe3 MOCIEIHUTE TOJMHA Pa3BUBAHETO Ha
YMEHHETO 3a TTMCAHE CTaHa ChILECTBEH €JIEMEHT MPU U3y4aBAHETO Ha YYyXK] €3uK. To
OTpa3siBa cwjiaTa Ha 0Oy4yaeMHUTE B OBJIAJIBAHETO HA TEXHUKH 3a MHUCAHE, TaKa 4ye Te
TpsIOBa Jla ca HAsICHO C MUCAHETO KaTO MPOIIEC U KaTO MPOAYKT.

IIncaneTo 4yecto € HapUYaHO ,,yHUBEPCAJIIEH KOHCOJMIATOP®, ThU KaTO IpHU
M3I'BJIHEHUE HA MUCMEHU YIIPAXKHEHUS YCEUIaHUsITa, €THOBPEMEHHO TPEAN3BUKAHU OT
JBUTaTe/IHaTa aKTUBHOCT U 3PUTEIHOTO BB3MPUSTHE, HEU3MEHHO MPHUIPYKEHHU C
,,Ka3BaHe/TOBOpEHE Ha ceOe cU‘‘ U BB3MPUATHE HA 3BYKa, UMAT IBITOCPOUYECH U TpacH
edexT. B chi10oTO BpeMe, ymeHusITa 3a mucane ca eeKTUBHO CPEJCTBO 3a MPOBEpKa
Ha 3HAHUWSTA HA M3ydaBalllUTe 4YyXIu e3ulu. [IpoBepkaTta Ha MUCMEHUTE PabOTH
MO3BOJISIBA J1a CE OIEHAT MOCTHXKEHUSITA Ha 00y4aeMuUTEe B YCBOSIBAHETO HA 3HAHUSITA U
dbopmupaHe Ha yMeHHUs, Ja c€ UACHTU(GUIMPAT MPOIMYCKUTE U IEJIECHACOYCHO Ja ce
3anwHAT (CosoBoBa, E. H., 2002).

[Iucanero ce cmsdATa 3a €AHAa OT HAU-TPYAHUTE €3UKOBU JIEMHOCTU 3a M3y4a-
BaIllUTE Uyk AU e3uri. O0ydyaeMuTe ce OIIakBaT, 4e CpeliaT TPyAHOCTH IIPU OBJIaIs -
BaHE HAa YMEHUETO 3a nmucaHe. Te3u TPYJHOCTU ca CBbP3aHU C XapaKTEPUCTUKUTE Ha
CTPYKTypaTa Ha W3y4aBaHHS €3WK B CPaBHEHHE C Te3U Ha poAHus e3uk. llpu
MOCTaBSIHETO Ha MMCMEHM 3aJlaHKsI, OCHOBHATA 1€ Ha 00y4aeMHTE € SICHO Ja U3passiT
CBOMTE MHUCJIM B MUCMEHa (opMa KaTo CHIIEBPEMEHHO HE JOMYCKAT TPEIIKH WU
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JI0IyCcKaT MUHUMaleH Opoi TakuBa. Hail-uecto cpenianuTe rpeuikd ca CBbP3aHu C
IPEILEH CIOBOPEI, MOAXOISII U300p Ha IEKCUKATHU €AMHUIIU, TPABOIKC, ITYHKTYaIIHs
U HE Ha MOCIEIHO MSCTO TPENIKU, 00YCIOBEHU OT HEAOCTATHhYHOTO OBJIA/sIBaHE Ha
rpaMaTUYHUTE TIpaBuiIa U U300pa Ha CTHIL

N3yuaBaiuTe 4y €3UK YECTO MPOSBSIBAT CHIIPOTHUBA KbM IMHCAHETO, HEOCH3-
HaBaliKu, 4e Ta3H JIEMHOCT CIloMara 3a pa3BUBAaHETO Ha BaXXHU yMeHUs. Te He BspBar,
Yye MorarT Ja nojoOpsT YMEHHETO Ja Ch3AaBaT TEKCT U CH MUCIST, Y€ TOBa € HEIlo,
KOETO MPOCTO HE UM ce oTnaBa. He och3HaBaT, ye caMOTO MPUTECHEHHUE OT TOBA, Ue
HsIMa J1a Ce CIPAaBST ChC 3a/1a4UTEe CBHP3aHU C ITUCAaHE UM MPEUH Ja c€ KOHIIEHTpUpar,
na ObJIaT KPEaTUBHU U Jla MUCIAT JoruyHo. [oHsikora ce ciyyBa aa ,,0J0KupaT v He
MOTaT J]a U3MHCIIAT HUIIO MO TeMaTta, KOATO UM € IOCTaBeHa KaTo 3ajia4ya, JI0pH TS J1a
UM € UHTepecHa. B To3u ciayuail oOyuyaeMuTe He cielBaT KOHKPETEH IUIaH, a Moj-
XOXKJaT KbM IHUCAHETO TaKa, CAKAIl TO BKJIOYBA €IUH €AMHCTBEH MpPOLeC — reHe-
pUpaHe Ha ,,HIKAaKBO ™ ChIbpPKaHUE.

Ot npyra cTpaHa, mpenojaBaTeInuTe ChIIO0 HAMHUPAT 3a TPYIHO Ja TOMOTHAT Ha
oOyuaemute na Hanumar kadectBeH TekeT (Abdel-Hack, 2002). [IpuunnuTe 3a TOBa
ca HarpuMep MPUCHIIATA CI0KHOCT HA YMEHHUETO 32 MMCAHE, OTPAHUYCHUTE MTO3HAHUS
Ha oO0ydaeMHUTe O TeMara, HEJIOCTaThbYHATA MPaKTUKa U HE Ha TMOCJIEIHO MSICTO
nuricata Ha oopatHa Bpb3ka (Anwar, 2002). Yecto mpenoiaBatenuTe ca CKIOHHU Ja
ce ¢okycupaT camMoO U €IWHCTBEHO BBPXY TOBa, JaIM O0ydyaeMHUTE ca OBIAJCNIU
rpaMaTUYHUTE MIPABWIIA U CTPYKTyparta Ha cb3gaBanus Tekct (Calhoun, & Hale, 2003)
U TOBA, KOETO MPABST MPH MPOBEPKaTa HA MTUCMEHOTO 3aJaHKe € MPOCTO J1a MOIMPaBAT
rpaMaTUYHUTE TPEIIKH.

3a 5ma ce Hay4yaT oOydaeMHTe Jla UIaT ePeKTUBHO € HEOOXOIMMO J1a ce TPo-
MEHH TSIXHOTO OTHOIIIEHUE KbM nucaneTo. [IpenogaBarenute TpsiOBa 1a ce hokycupar
BHPXY MPEMNOaBaHETO Ha MUCaHE Ha Yy €3MK KaTo MPoliec, He CaMO KaTo MPOAYKT.
HeoOxoaumo e ga ce u3moJi3BaT pa3iiMuHUA TEXHUKU 3a MPEAOoCTaBsHE Ha OOpaTHA
BpPB3Ka KaTO CaMOIPOBEPKa, MPOBEpKa OT APYyr o0ydaeM, KOHCYITAIUU, OOCHKIaHE
Ha JIOMyCHATHTE TPEIIKH. B3aumoIelcTBHETO MEXAy MpernojaBaresl — olOydaem,
oOydaem — oOy4aem ch37aBa IyX Ha ChTPYAHHUYECTBO M OCBOOOICHA OT CTpax cpeja.
KoraTto oOy4aemuTe mosy4ar sicHa, KOHKpETHa U KOHCTPYKTHBHA 0OpaTHa BpPb3Ka 3a
TOBa KaKBO Ca HAIpPaBWJIM JOOpE M KaKBO MOTaT Jia HAMpaBsT 1Mo-100pe B ObJelle T
MOTHBHUpA M CIlOMara 3a mojaoOpsBaHe Ha YMEHHsTa UM 3a nucane. Ha oOyuaemure
TpsIOBa J1a ce aje cBo0o/1a 1a n30UpaT TEMHUTE, 110 KOMTO MCKAT JIa ITUIIAT HIIA TEMUTE,
OT KOUTO C€ MHTEPECYBAT U TE€ JIa Ca CBbP3aHM C TSIXHOTO €XeaHeBue. TpsoBa 1a um
Ce J1aJie IIaHC J1a y4acTBaT aKTUBHO B ICHHOCTUTE, CBhP3aHU ChC Ch3/IaBaHE HA TEKCT,
KOETO 3aCUJIBa TAXHOTO XKejlaHue 3a nucane. [IpenonaBarenure TpsiOBa 1a ca HACTPO-
€HU MOJIOKUTEITHO | J]a Ch3/1aJ1aT Ha 00y4eMHUTE YCeIIaHEeTo, Y€ XapecBaT TOBA, KOETO
MIPaBAIT.
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MotuBanusTa, KaTo BFTPEIIHA, TaKa U BHHIITHA, € KITFOYOB (haKTop 3a ycrexa Ha
oOyuaemute. Tsa urpae BakHa pojisi B HaChpyaBaHE HA MHCAHETO M Ch3JlaBaHE Ha
nucMeHH TekcToBe. [IpenogaBaTennute ca B OCHOBaTa Ha OCUTYpSIBaHE Ha MOTHBAITUS
U pa3KpHuBaHe TOTEHI[MaIa Ha oOydaemuTe. Pa3oupa ce, ToBa € Mo-JeCHO Ja ce KaxKe,
OTKOJIKOTO JIa C€ HaIlpaBH, Thil KATO BCUYKH 00y4aeMH ca MOTHBUPAHU IO pa3InyueH
HAYMH ¥ OTHEMa MHOT'O BpeMe U YCHIIHSA J1a CE MMOYYyBCTBAT CHTYCHA3UPAHU J1a padOTAT
YCHJICHO U JIa C€ CTPEMSIT KbM IMOCTUTAHE HA BUCOKH PE3yJTaTH U NPeBb3X0ACTBO. C
BHCOKA MOTHUBAIMs o0adve, T Ie HaMepsAT HAYMH Ja MOAO0OpAT MUCAHETO CH U Jia
MOCTOSTHCTBAT B yCHJIUSATA, 3aIIOTO JOOPUTE YMEHHUS 3a MHUCAHE ca BaKHH KaKTO 3a
TSXHOTO YCIEIIHO 3aBBpIIBaHE HA Kypca IO YYyXJ €3WK, Taka M 3a ObJeriara um
peanmzanus. JJoObp HaUMH 3a IOBHUINIABaHE Ha MOTHUBAIUATA HA 00yJIaeMHUTE € J1a UM
ce JajJie YyBCTBO Ha KOHTPOJ. Bbmpeku de HaIrbTCTBHATA Ha MPEMOJaBaTEeIUTE ca
Ba)KHU, JJABAaHETO HA BBb3MOXKHOCT 3a M300p M KOHTPOJI BBPXY Ipolleca Ha MHUCAHE €
KJIFOUOB HAUMH 00y4aeMUTE Jla Ce MOYYBCTBAT aHTAKUPAHU U J]a TH MOTUBHPA Ja HaIl-
paBar noBeye. KoHKypeHIIUATa CHIIO MOXKE Ja € CPeACTBO 3a MoTuBanus. Hacwp-
YaBaHETO Ha MPUATENICKU AYX U CbCTE3aHUE UPE3 IPYNOBU 33J]a4M JaBa BH3MOKHOCT
J1a ce MOKaXKaT Mo-100pe MOMyuYeHUTEe 3HAHUS U pa3BUTUTE yMeHus. OCBEH TOBa, 100pe
€ 110 BpeMe Ha U3IBJIHSABAHE HA MUCMEHATa 3a/1a4a, 00ydyaeMHTe Ja 0OCHKIAT B MAJIKH
TPy WIH 10 ABOMKM KaKBO ca HaIMCAJIM IO MOMEHTA, 3a Jla TeHepUpaT HOBHU UJICH.

N3non3BaHeTo Ha NpPaBWIHUTE CTpaTerMd 3a HAChpuBaHE W pa3BUBaHE Ha
MUCMEHUTE YMEHHUS € Ba)KHA YacT OT Ipolieca Ha o0yueHue. Te HacouBaT BHUMaHUETO
KbM MEXaHU3MHUTE Ha MUCJICHE U ITOMarar 3a YCIEIHOTO U3ITbJIHCHUE Ha 3a/1a4uTe 32
nucane. Cpesl OCHOBHUTE U3IMOJI3BaHM B MPAKTHKATA MOTAT J]a CE OTKPOSIT CIECIHUTE:

» TpenoJaBaTeIuTe IMpUeMaT TOoM00pSBAHETO HA THCMCHHTE YMCHHS Ha
oOy4aeMHUTe 3a CBOSI OTTOBOPHOCT M OCHUTYpsIBAT HACOKH TIpE3 IIeNUs TMPOIeC Ha
nucane. [lomuepraBaT CbIO, Y€ MHUCAHETO € HAYMH HAa YYE€HE, a HE caMolledl.
OO0sicHsBAT, Y€ MUCAHETO € CI0XKEH, HEJIMHEEH MPOIIEC, U3IBJIHEH ¢ (DaJICTapPTOBE;

» ToAYepTaBaT BaXHOCTTA Ha SICHOTO, OOMHUCIICHO IMHCaHE; HAIOMHAT Ha
oOydyaemuTe, 4e TpsAOBa Ja mojlarar YCWUJIMs Jla U3pa3siT cede CU Ha XapTus U 4e
MTUCAHETO € MPOIIeC, KOMTO HU TIoMara Jia U3sCHUM HUJICUTE;

» PENOBHO BB3JIAraT KPAaTKH MUCMEHH YNPaKHCHHUS B YacOBETE, KOSTO JaBa
HY’KHaTa MpakThKa Ha o0yyaeMuTe, 3a Jla MOTraT Te Jla TOJ00PIT CBOUTE YMEHUS 32
MUCaHe;

» 00CHXIAT CTOMHOCTTA HA IIAHOBETE M OEJIEKKHUTE, 00SACHABAT KaK J1a Ce
n3bepe M CTECHU TemaTa, JAePUHUPAT IUIArHaTCTBOTO; HAChp4yaBaT oOydaeMHUTE Ja
aHanu3upaT paboTara CH 10 BpeMe Ha 4yac U KpUTHKYBaT paboTaTa CH B MAJIKU TPYIIH.
Te TpsiOBa na Haydar, ye MUIIAT, 33 J1a MUCJST TO-SICHO, a HE JIa TOJydaT OIleHKA.
3aenHo ¢ oOyuaeMuTe, MPENoaBaTeIUTe OOCAMHSIBAT WUJEH 3a HAYMHH, MO KOUTO
MMCAaHETO MOKE J]a TIOMOTHE J1a Hay4JaT MoBeYe M0 TeMara;
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» TPEAOCTaBAT MaTepUAIH, KOUTO UM JIaBaT TOYHH MHCTPYKIIUU KaK J1a Ch3/1a-
JIaT KOHKPETHUS TEKCT M0 MocTaBeHara 3aiada. [lognomarar pa3paboTBaHETO Ha UIEH,
HamMupaHeTo Ha Pokyc u Te3a. HachpuaBat 00yyaemuTe 1a mpepasrieaar CBOsi IPOEKT
Yype3 pa3lIMpsIBaHEe Ha UICHUTE, U3SICHSABAHE HA CMUCHIIA U PEOPraHU3MpaHe Ha TEKCTa.
Ctumynupar peakTUpaHEeTO U MpeIaBaHeTo Ha 3aBbpllieHaTa padoTa.

» OOsicHSABAT 3HAYCHHWETO HA TpaMaTUKaTa M CTPYKTypaTa Ha M3PECUEHHUETO,
KaKTO ¥ Ha ChIbpkaHueTo. M3sicHsBaT, ue 111e riaeaaT KakTo KayeCTBOTO Ha HAMMCaHUs
TEKCT, TaKa U ChIAbPKAHUETO.

B yueGHaTa mporpama ca 3ajJ0)KE€HHU OIpe/eNieHn YacoBe, MOCBETEHU Ha Muca-
HETO, HO BCEKH 00y4YaeM € YHUKAJICH U UMa HYKJIa OT Pa3JIMYHO BPEME 3a pa3BUBAHE
Ha ToBa ymeHue. [lucanero He GuBa J1a ce mpeBpbIla B MOBOA 32 KOHGIHUKT U TpsiOBa
Ja ce u305rBa yCellaHeTo 3a MpoBaj M YHWI)KEHUE OT M3pa3eHa peakuus KbM JaJieH
TEKCT, B KOMTO MMa TPELIKM WM HE € HaIKCaH CIOpE] OYaKBaHUATA HA IPEIo-
naBarenuTe. XyOaBUTe Hellla B TEKCTa TPsOBa Jja ce 0TOeNeKaT U Jia ce U3pasu Bspa,
ye o0ydaeMHUTe Ie CTaBaT BCe Mo-100pHu.
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Abstract: The dominance of English in scientific literature has been discussed
by a variety of papers, written mostly by Anglophone authors. This paper goes into the
subject from the viewpoint of a non-native English speaker and author. We discuss the
publishing process for scientific articles and give opinions on the implication of foreign
language knowledge for research development.

Key words: foreign language publishing, scientific journal, academic writing,
multilingualism

Introduction

The ongoing development of the Web of Science and Scopus citation bases has
centered scientific research around a selected group of journals whose performance is
evaluated based on the number of citations they receive. Most of these journals happen
to be Anglophone, e.g. such that are written in English. This leaves the question of
whether authors that are not native to an Anglophone country are being discriminated
against because of their need to learn the English language in order to get published by
high level peer-reviewed journals.

In this sense there needs to be a clear organizational means by which L2 English
authors are expected to achieve results. We go into the steps that a L2 author has to
consider in order to get published by an Anglophone journal. Further, we also discuss
the implementations of research globalization on authors and on the publishing process.

1. An overview of peer-review and journal publication

The vast majority of modern scientific research is aimed at a niche group of
academic scholars who happen to know the details of the field of interest and find it
useful to continue exploring the research topic of the paper which is being examined.
The phenomenon of globalization, however, has expanded the coverage of research
papers to groups of researches outside the domestic states of the original authors and
publishers. Therefore, in order to achieve communication between interlingual groups
the English language has been chosen as a medium for distributing information in both
written and oral form. This in itself is both progress in terms of widening the potential
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of the global academic community for output of novel ideas and a setback for those
who do not practice English in their career. For many scholars publishing in non-
domestic journals has been a tremendous difficulty which has caused them to redevelop
their writing in order to fit the Anglophone publication standards. Furthermore, such
publications more often than not need to be examined or even translated in English by
a professional who is to ensure that the writing style and grammar is at the appropriate.

This is where a lot of strategizing and planning may come in in order to ensure
the successful acceptance of papers. A journal’s choice of which papers to publish is
based around the peer-review process. To be peer-reviewed for an article means
basically that the its content has been examined in detail by a group of editors or
reviewers. In a sense adequate evaluation of articles is a scientific journal’s main
purpose. Since the journal editors do not submit their own articles, they can only
control the quality of the published works in the journal. This causes for the editors’
deep involvement in the content of the journal articles. Each journal has a specific field
of interest and outlook for its articles which is developed by the editors. An author,
therefore, has no choice but to comply with the criteria of the editors for the journal in
which he or she intends to publish.

According to Elsevier the peer-review process has the following steps:

The manuscript is
assigned to an
editor

Editorial
assesment

Manuscript
submission

The editor
g dSSEses reviewers
reports

The article is
rejected or sent
to reviewers

External peer
review

Final decision

Figure 1. The peer-review process

Source: image created by the author, www.elsevier.com
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The peer-review begins when the author has a final draft of their manuscript
which is received by the journal. Then the manuscript is assigned to an editor. This
may happen through a staff member who chooses which editor would be most suitable
for reviewing the manuscript or the editor may receive it automatically. The editor
revises the manuscript and then makes the decision of whether the manuscript would
continue to be reviewed or would be rejected. If a manuscript is rejected at this stage
by the editor, this is referred to as a desk rejection. Provided that the journal still holds
interest in the article, the manuscript would be sent out to external peer-reviewers
which are chosen by the editor. They are usually two or three and specialize in the exact
subject of the article. After this stage is completed, the editor would receive reports
written by the reviewers and would continue to make a final decision of the
manuscript’s acceptance. The editor may decide to accept or reject the manuscript but
very often a decision may be taken to send the article back to the author for revision
along with the remarks made by the editor and reviewers. There are two kinds of
revisions:

e Minor revision
e Major revision

An article being returned for minor revision can be considered a fairly positive
result. This means that the author can make relatively small changes to the manuscript
based on the comments he has received and their article will probably be accepted. A
major revision or major rewriting would mean that the contents of the article or the
results of the research which has been carried out by the author are of interest to the
journal. However, the writing is considered poor or irrelevant. In order to proceed to
publishing in the journal, the author would have to rewrite most of the manuscript or
at least major parts of it.

This type of approach to the peer-review process can be considered fairly
universal. A lot of the more minor steps, however, tend to vary in between journals.
Very often the role of the independent reviewers tends to be different based on the
journal. An independent review process can be carried out before the manuscript
reaches the editor or may not be carried out at all. Sometimes more than one editor
would consider to look at an article though this is rarely formalized.

2. The process of creating a manuscript by a non-native for Anglophone
counties author

As we have already considered what are the steps that need to be taken in order

for an article to be accepted post-submission in an Anglophone journal, we proceed to
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discuss the steps that non-native to Anglophone countries authors need to take to
submit their manuscript.

Translation from
aed Native language
to English

Internal review
(optional)

Author's draft

Article
submission

Approval of
final draft

Figure 2. The pre-submission process

Source: created by the author

The process of creating an article ready for submission to a potential journal
begins with the writing of the original manuscript by the author. This step includes all
the work needed to conduct research, gather data, etc. as well as the actual writing
process including any first hand corrections made by the author. When the initial
manuscript is finished the author may look for other colleagues to review and comment
on the article before it is taken to further along the publishing process. This of course
Is optional. Advice about the manuscripts contents can in general be received during
any stage of its creation and publishing. Further remarks may also be given after the
manuscript is already published by scholars who have read it and my want to include
it as a citation in their work.

One vital for the article’s success step the author needs to consider is the
translation or writing of the manuscript in English. For non-English speaking authors
this can prove to be very decisive in the sense that it may make the difference between
successful and unsuccessful publishing. In general, the author is faced with three
possibilities for creating an English manuscript. One would be to simply write the
original paper in English and then possibly submit to a professional for a linguistic
review and corrections. Such an endeavor would require for the author to be very
confident in their knowledge of the English language. Still it is absolutely possible for
a non-native English author to achieve a level of proficiency in the language that would
allow them to write scientific text which are up to the standards of high-level journals.
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To do this, however, the author needs to have very extensive experience in learning
and using English. Another option would be for the author to write an original
manuscript in their domestic language and then translate it themselves. This would also
probably mean that a professional would get involved in reading through the text and
making grammatical and lingual corrections. Thirdly, there is the possibility of full
professional involvement for the translation of the article from its original language,
that native to the author, to English.

The manner in which the author should proceed to have their manuscript written
in English is debatable. One very important factor would be the general availability of
professional services for translational and language revision of articles. This is largely
handled institutionally or between institutions who can provide such services. Of
course, there may be the availability of freelancers but when choosing such options,
the author has to be mindful of the qualifications and experience of the freelancer and
also their knowledge regarding the language used in research papers. When choosing
the extent of the involvement of the professional in the writing of the English version
of the manuscript the author should be very considerate of their realistic abilities to
produce written scientific level text in English. In other words, it is not advisable for
the author to be overconfident or underestimate the importance of prudent writing for
their manuscript.

After the manuscript has been written in English the author has to proceed to
approve or disapprove the final version of the draft. This once again is a step which is
nearly impossible to do for authors who do not understand English. In such cases as is
the most common practice the author simply approves the version of the manuscript
without reading it or with very little awareness of any written inaccuracies that might
cause for the article to be downgraded by referred journals.

The last step of the process is for the author to simply submit their manuscript
along with any other required documents, cover letters, etc. Unfortunately, this last step
in reality does not always appear to be last. The article might be brought back to the
author for revision or rejected. In that case the whole process of correction, submission
and editing on the part of the journal has to be repeated. Furthermore, if the article is
rejected by a given journal, the author might decide to submit it somewhere else in
hopes that it would get published. This is nevertheless not always possible or desirable.
Because the manuscript has been rejected once, the author may consider a major
rewriting of the text before trying to publish it in another journal. Otherwise, the article
may simply be deemed unpublishable and remain archived simply as unpublished
research.
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3. Gaining recognition in an Anglophone world

There are several main outlooks of working towards better writing in
publications submitted by non-native English authors. Lillis and Curry (Lillis & Curry,
2010) look at the global implications of linguistic, geographical and even geopolitical
differences. They discuss the increasing popularity of Anglophone journals as a process
of globalization in scientific research. Their book features a large scale research which
examines authors’ text histories alongside an extinctive pole on article preparation and
linguistic practices. Lillis and Curry also touch on the topic of the increasing popularity
of English-written PhDs in developed non-Anglophone countries and the improvement
of English education systems which benefits researchers and PhD students.

Besides the global development approach there also exists the institutional
approach to the topic which is largely related to what institutions can do in terms of the
improvement of education systems for better language capabilities of authors. Cargill
and O'Connor (Cargill & O'Connor, 2006) develop a framework for the
implementation of English language workshops for PhD students and researchers.
Zahariev, Mihaylova, Monev and Dikov (Zahariev, Mihaylova, Monev, & Dikov,
2021) discuss e-learning and the usage of an institution’s technological infrastructure
to convey the contents of foreign language courses. Zahariev, Ivanova, Angelov and
Zaharieva (Zahariev, Ivanova, Angelov, & Zaharieva, 2021) further discuss e-learning,
u-learning, d-learning and m-learning and their regulatory place in educational
institutions. In general, distance learning has been an extremely useful tool for
conveying language courses and educational contents for and type of educational
program including PhDs. Furthermore, we now have the availability of Erasmus+
programs which allow for students and scholars to travel and exchange knowledge and
contacts with their peers. These developments change the landscape of the
geographical landscape and cultural difficulties presented by Lillis and Curry (Lillis &
Curry, 2010). The increased practices of in person and digital spread of foreign
language knowledge and intercultural communication have helped significantly reduce
the barrier between non-native and native English speakers and authors.

Lastly, there is the important discussion about what can individual authors do to
improve their own English writing. Duenas (Duefias, 2012) examines the text histories
of three academic authors in finance who work at a Spanish university. Many struggles
have been pointed out in regards to their work on creating coherent and logically
precise English texts. Duenas lays out some of the major revision and rejection remarks
that the three authors have received during their years of practice. A lot of these
remarks are related to inefficient writing style and inconsistencies with regards to the
introduction parts of the papers and the clear layout of empirical methodologies and
results. Nevertheless, the authors continue to express a clear preference for publishing
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in Anglophone journals despite experiencing rejections and setbacks. In fact, out of
twenty-four papers examined by Duefias only three were written in Spanish which is
the native tongue of the authors. The reason for this is the clear advantage of scientific
recognition that highly placed Anglophone journals can provide compared to their
native language counterparts. Duefias also explains that the authors have moved
gradually form using full translation of their articles by a professional before publishing
them to writing drafts in English on their own and then having them examined for
proper language usage.

Some of the literature on the topic discusses Anglophone publishing as
somewhat of a discriminatory process against scholars who do not practice English
outside of academia. While native English speakers do hold an advantage in writing,
discrimination is probably not the correct phrase that would accurately describe the
global publishing practices. The general recognition of authors native to non-
Anglophone countries has risen because of their ability to reach wider audiences.
However, as Lillis and Curry (Lillis & Curry, 2010) point out the performance of
different researchers and research institutions is influenced by a number of factors only
one of which is use of linguistics.

Furthermore, the topic of the lingual influence on different kinds of research
papers remains unexplored. It is important to note that academic disciplines are
extremely different in their requirements and expectations towards papers. The largest
difference in this regard may be between experimental and empirical work compared
to articles relying only on text. Journals and empirical journals more specifically are in
a process of gradually changing their requirements towards writing regarding non-
native to Anglophone countries readers and authors. Clear writing has become more
and more desirable over excessive writing style. The same goes for the logical structure
of the manuscript and for explanations of methodologies, experimental results, etc.
This gradual change is more visible in some disciplines than in others. However,
English being the medium language for the whole international scientific community
has caused for deep involvement of authors and journals who use English as a second
language in the shaping of styles and requirements for prudent writing on a global level.

Still it may be argued that L2 English authors have more prominent potential in
fields using numbers and charts as opposed to relying on an extremely well developed
writing style. While that may still be the case to some extent, we are witnessing a global
transformation of the international scientific community. The number of scholars
participating in Anglophone publications increases and so do their possibilities of
creating valuable literate explanations to their research thesis. In any case, the
possibilities of publishing in highly recognized journals should be looked at as an
opportunity rather than a setback. The relatively new connectedness of scholars to a
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global network of knowledge is changing research practices at an unprecedented rate.
This of course requires the scholars to gather as much potential of using English in
their work as possible.

Conclusion

The desirability of publications in Anglophone journals has led to an increase of
English language usage by scientific scholars who aim to get their research across to
an international platform. As this is a growing opportunity for research development,
new approaches to writing have emerged particularly among L2 scholars. English
translation and manuscript writing have become an inseparable part of the publication
process. In a similar way we observe a growing regard towards linguistic staff and
multilingual courses among academic institutions.

This new global publishing context is due to a change in the landscape of
international publication and learning. While in the past some scholars were more or
less reluctant with the need to publish their work abroad the improvement in journal
availability and recognition today has made Anglophone publishing a requirement for
achieving broad success. This has led to wide adaptation in practices by L2 scholars
who are increasingly becoming comfortable with the idea of English language
publishing. These changes should be by no means considered discriminatory because
they allow the creation of a more inclusive environment for scientific work and
development.
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Abstract: In the practice of Foreign Languages Teaching, various systems for
assessing language competence have become established. Most often it is about
grading receptive and productive language skills (listening, reading, speaking and
writing) - such as in the Common European Framework of Reference for Languages.
In other cases, both language proficiency and knowledge of the cultural environment
in the country where the target language is spoken (TOEFL) are tested. There is
greater compatibility between some systems for determining language level, others
give only a relative idea of a person's foreign language competence. The use of
systems for assessing knowledge of a specialized foreign language is related to some
features inherent in professional languages.

Key words: Foreign Language Teaching, FLT, Specific Purposes Tests,
Assessing Foreign Language Competence

O1eHsIBaHETO Ha YYKJO€3UKOBUTE 3HAHMSI 1 YMEHHUS BKIIIOUBA IIIMPOKA raMa OT
TECTOBE, KOUTO OOMKHOBEHO LIEJAT Ja C€ OMpPEIeNsiT HUBOTO Ha CIOCOOHOCTTa Ha
JaIeHO JUIE J1a pa3dupa Wi KOMYHUKHpA HA YYXKAUS €3UK. E3MKOBUTE TeCTOBE ce
U3II0JI3BAT 3a pa3jMyHU 1enu. B akagemMuyHa cpefa Te Hali-uecTo ce M3IOJI3BAT 3a
OLICHSBaHE Ha BXOJSAIIOTO HUBO Ha BJIJIeC€HE HA €3MKa WM Ha HampeIbKa B X0Ja Ha
yueOHus mpouec. B mpodecnonanna cpena €3MKOBOTO TECTBAaHE OOMKHOBEHO ce
M3I0JI3Ba 3a OIpeNeNIsHEe Ha HMBOTO Ha BJIaJIe€HE Ha UY)KIUS €3UK B OIpeeseHa
npodecroHanHa 00JacT.

CrpIiecTByBaT MeT OCHOBHU BUJA €3MKOBH TECTOBE: 3a OMNpEIEIIIHE Ha €3MKOBaTa
npuroaHocT (aptitude), AMAarHOCTUYHM TECTOBE, TECTOBE 3a ONpE/CISIHE HA HHBO,
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TECTOBE 3a OIICHKA Ha CTEIEHTA Ha OBJaasiBaHe Ha yU4COHOTO ChAbPIKAHHE M TECTOBE
3a OIIEHKA Ha €3MKOBUTE YMCHHSI.

1. TectoBete 3a ompeaesHe Ha €3MKOBATa MPUTOJHOCT OIEHSIBAT CIIOCOOHOCTTA
1a ce NMpUA0OMBAT HOBHM €3WKOBH YMCHHS, T.C. TE€ OLIEHSABAT KOJKO OBP30 U
e(eKTUBHO YOBEK MOJKE J1a MPHI00ME HOBU €3MKOBH YMEHUSI.

2. JIMarHOCTHMYHHMTE TECTOBE ONPEICIIAT OOIIOTO HMBO HA BIIaJicCHE Ha e3uKa. Te
ChIBPIKAT BHIPOCH MM 33]a4i, KOUTO MMOKPUBAT IIEJIHUS CIIEKThD Ha €3MKOBATa
paMKa, 3a Jia OIpeessAT BbPXY Kou 00acT 00ydaeMuTe TpssOBa j1a paboTsT, 3a
1a JOCTUTHAT IMO-BUCOKO HHUBO Ha BJIaJICCHE.

3. TectoBeTe 3a onpeiessiHe Ha HUBO Ca I0CTa CXOIHH C THAarHOCTHYHHUTE TECTOBE.
Te ce w3monsBaT 3a 00pa3oBAaTEIHM IICIM M CE€ aIMHHHCTPHpAT IMPEId Ja
3aIoyHe JajaeH Kype WM IporpaMa 3a o0ydenue. M3monsear ce 3a rpynupane
Ha o0yyaeMHTE B KJIAaCOBE MJIM y4eOHHU IPYMH CIIOPE] HUBOTO Ha BiaJieCHE Ha
e3uKa.

4. 3a pasnauKa OT JHarHOCTUYHHUTE TECTOBE, TECTOBETE 3a OICHKA Ha CTEIEHTa Ha
OBJIaJsIBaHE Ha Y4eOHOTO ChIbpkaHue (achievement tests) oOxBamar camo
ChIBPKAHUETO, KOETO € U3ydaBaHO JI0 OMPEIEICH MOMEHT B O0YYEHHETO, T.€.
TC OICHSBAT NMPEIMMHO OBJIaJICHUTE 3HAHKS OT OOYUECHUETO 1O Uy C3HUK.

5. TecroBere 3a oleHka Ha e3ukoBUTe yMmeHus (proficiency tests) oreHsiar
NPAaKTUYECKUTE €3MKOBH yMEHHs. Te ca CXOOHHM C TEeCTOBETE 3a OICHKAa Ha
CTEleHTa Ha OBJIAJSBaHE Ha y4ECOHOTO ChIBPKAHHE, HO 3a pa3ihKa OT TIX
OLICHSBAT €3MKOBHTE YMEHHS, T.€. MPAKTUYECKOTO NpUjIaraHe Ha YCBOCHHTE
3HaHUS.

B ycnoBusta Ha rio0agHa HMaHAEMHs CTCIIEHTA Ha OBJIAJSBAHE HA 3HAHUSA U
YMEHHS 110 9y’K]I €3UK TpsOBaIlle 1a ce OIlEHsIBa OHJIAMH U TOBA HAJOXKH MaCOBO J1a CE
M3II0JI3BAaT MHTEPAKTUBHHU TECTOBE 3a OIIEHKA Ha CTEIICHTA Ha OBJIasIBaHe HA Y4eOHOTO
chabpxkanue. [lopaau orpaHUYeHUsATA HA cpearTa 3a TUCTAHIIMOHHO O0yUeHHUE Te3n
TECTOBE ChABPIKAXa MPEIMMHO BBIIPOCH ¢ MHOXecTBeH u30op (multiple choice) u
BBIIPOCH C KpaThbK OTroBop (short answer). Ilopaau BB3NPHETHTE B MEXKIYHAPOICH
Maiab CTaHAapTH 3a BPEME 3a OTIOBOpP Ha BBIPOCHTE C MHOXECTBEH u3bop (45
CEeKYHIH Ha BBIPOC), TO3H THII BBIPOCH C€ MPEAMOYUTAT, Thil KaTO BPEMETO 3a
pelaBaHe Ha TECTa Ce M3YHMCIIABA JICCHO M TOH MOJXKE J1a Ce OICHSIBAa aBTOMATHYHO B
miaropMaTa 3a JUCTAaHITHOHHO 00yUYCHHE.

Beopekn ToBa He ca yHHBEpCalleH HMHCTPYMEHT, T€ HMMAT MPEAMMCTBA H
OrpaHUYEHUs, KAKTO BCEKU APYT THI TECTOBH BHIPOCH. ChCTABUTEIUTE HA TECTOBE
TpsiOBa J1a ca HAsICHO C TE3W XapaKTEPUCTHUKH, 3a J1a U3M0JI3BaT €(DEKTUBHO BHIIPOCUTE
C MHOXECTBEH H300D.
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IIpeaumcrBa:

Hlupoxocnekmvpua npunoscumocm: Bbopocutre ¢ MHOXKECTBEH H300p ca
MOJIXO/ISIIN 32 U3I0JI3BaHE B MHOTO Pa3IMYHU 00JIACTH U MOTaT Jia ce M3MO0JI3BaT 3a
U3MEpBaHe Ha rojiIMO pa3HooOpasue oT oOpa3oBaTenHu Lenu. Te ca alanTUBHU KbM
Pa3IMYHU HUBA HA Y4€OHU pE3yJTaTH - OT MPOCTO BB3IMPOU3BEKIAHE HA 3HAHHUS JIO T10-
CJIOKHHM HHMBA, KaTO HapUMeEp CIOCOOHOCTTa Ha 00y4yaeMus yUYeHUKa Jla aHaIU3UupaT
SIBJICHUSI, J1a TIpUJIaraT MPUHITMITN KbM HOBHU CUTYAIlUH, 1a UHTEPIPETUPAT IPUINHHO-
CJIEICTBEHH OTHOILIEHUS, 1a pa3rpaHuyaBar (akTH OT MHEHHS U T.H. TpyJaHOCTTa Ha
BBIIPOCUTE C MHOXECTBEH HM300p MOXE Jla Cc€ KOHTpOJupa 4Ype3 MpoMsiHA Ha
ITEpHATUBUTE, Thil KATO KOJKOTO MO-XOMOT€HHHM Ca aJITepHATUBUTE, TOJIKOBA IO-
¢buHO pa3rpaHnUeHUE TPSOBA 1a HANIPABSAT 00y4aeMuUTe, 3a 1a UACHTUDHUITUPAT BEPHUS
otroBop. EnemeHTHTEe Ha TE3W BBHIPOCU C€ aHAIM3HPAT JIECHO, KOETO MO3BOJIABA HA
CBhCTaBUTEJN J1a TH MOJA00PsIBa Upe3 3aMsiHa HAa HEKOPEKTHO 3aJ1aJICHUTE TUCTPAKTOPH.
OcBeH TOBa, M30paHUTE OT OOydyaeMUTE AMCTPAKTOPH MOraT Ja Ce M3IMOJ3BaT 3a
JTUATHOCTUIIMPAHE Ha MOTPEIIHO BB3MPUETH M HAyYCHU 3HAHUWS WM HAa CIa0OCTH B
WHCTPYKITUUTE HA ChCTABUTEIS.

Banuonocm: Kato 115710 OTTOBOPBT Ha BBIIPOC ChC CBOOOICH OTTOBOP (THII €Ce)
OTHEMa MHOT'0 [TOBEYE BPEME, OTKOJIKOTO OTTOBOPHT Ha BBIIPOC C MHOXKECTBEH HU300D,
Th KaTO CHCTABSHETO W 3allMCBAHETO HA OTIOBOp-€CE€ € MHOro 0OaBeH MpoIlec.
OOyvaemuTe MOTaT J1a OTTOBOPST HA MHOTO BBIIPOCH C MHOXKECTBEH U300P 332 BpEMETO,
HEO0OXOMMO 3a OTroBOp CaMO Ha €IUH OTBOpEH BBIpoc. ToBa MO3BOJIsABA Ha
OIICHSBAIUSl Jla TECTBAa TMO-IIMPOKA U3BaJKa OT CHAbBPXKAHUETO Ha Kypca 3a
ompeneneHoTo Bpeme 3a u3nuT. Cie10BaTeTHO Pe3yATaTUTE OT TECT - OT BBIIPOCH C
MHO>KECTBEH U300D I11€ ca MO-TMPEJCTABUTEITHH 32 ISUIOCTHOTO YCBOSIBAHE HA YY€OHOTO
ChAbpKAHUE OT 00yYaeMuTe.

Haoeosiconocm: TlpaBUIIHO CBHCTAaBEHUTE BBIPOCH C MHOXKECTBEH H300p ca
CHIIOCTAaBUMHU C JIPYTUTE TUIMIOBE BBIIPOCH OT IJIE/IHA TOYKA HA TAXHATA HAJCKIHOCT.

[Ipu TsIX BEpOATHOCTTA 3a HATyYKBAHE € MO-MaJika OT Ta3U Ha BBIIPOCUTE THII BIPHO-
HEBSIPHO M CJIEIOBATEIHO MOTaT Ja AajaT Mo-HaASKIHU pe3ynratu. OTroBopute Ha
BBIIPOCH C MHOXKECTBEH M300p €€ OLEHSABAT MO-O0EKTUBHO OT TE3M Ha BBIIPOCH C
KpaTbhbK OTTOBOP, Thil KATO HSIMa Bb3MOKHOCT 32 JIONMYyCKaHE HAa MPABOMKUCHHU TPELIKH
WJIM OTYACTH BEPHU OTIOBOPH.

Edexmusnocm Bbnpocutre ¢ MHOXKECTBEH M300p ca MHOTO MOIXOMASINU 3a
aBTOMaTU4Ha MpoBepka. ToBa yCKOpsBa OTYUTAHETO HA PE3yJTaTUTE U 00ydyaeMHTE
MOTaT Ja TMOoJy4yaT OLEHKAa BeJHara cljejl MPUKIIOYBAHETO Ha TecTa, J0KaTo
OTBOPEHMTE BBIIPOCH TPSIOBA /1a CE OLIEHSBAT OT MPEINO/IaBaTeN, KOETO MOXKE J1a OTHEME
3HAYUTEIHO IT0BEYE BPEME.
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HenocraTbum:

Ipunoosicumocm: Brrpocute ¢ MHOXKECTBEH H300p HE ca TOIXOIAIIN 3a
OIICHSIBAHE HAa HAKOM BUJOBE YYEOHU pe3yJITaTH, KaTo HaAIpUMEp CIOCOOHOCTTA Ha
oOyyaeMHTe J1a U3pa3siBaT COOCTBEHM HMJIEH, Jla JaBaT OOSICHEHUS U IIPUMEPHU U T.H.
Haoesiconocm: Hali-ronemMuTte onaceHusi OTHOCHO BBIPOCUTE C MHOXKECTBEH U300p ca
CBBP3aHU C B3MOXKHOCTTA 33 HATy4KBaHe. Te31 OMaceHusl He ca HEOCHOBATEIHU, HO
PUCKBT OT HaJydyKBaHE MOXKE Ja ObJe M30ETHAT 4pe3 TeHEePUpPaHE Ha TECTOBE C
JOCTaTBYHO TOJIIM Opoii BBITpocH. I10 TO3M HaUKH BEPOSATHOCTTA OT MOTPEITHA OIIEHKA
Ha y4eOHHUTE pe3yJITaTH HaMaJlsiBa €KCIIOHEHITMAIHO, KaKTo € Moka3aHo B Tabmuma 1.

Ta6auua 1. BeposTHOCT 3a HATyYKBaHE B 3aBUCHMOCT OT OpOsl Ha BBIIPOCHTE.

Bpoii Bbnpocu ¢ 4 Bb3MOKHU | BeposiTHOCT 32 mOCTUIaHe HA pe3yJITar

OTIOBOPH B TeCTa HA/l CPeAHUS NPH cJIy4yaeH u30op Ha
OTIOBOP

2 1 xpMm 16

5 1 xpMm 64

10 I xbMm 285

15 1 xeM 8670

20 I xbm 33885

25 1 kM 942651

CrneoBatesiHO, BEpPOSITHOCTTA 3@ IOCTUTAHE HA MOJIOKUTENIHA OLIEHKA MTPU TECT
¢ 60 BBIIpOCa € CpaBHUMA C BEPOSITHOCTTA 3a CIEYEIBAHE HA JKAKIIOTA OT CHOPTHUS
TOTAJIU3ATOP.

--- TekcThT HOTYK € Ha cT. npen. Benuucnas JIukos.
Ciiensa TekCT Ha CT. npern. 1-p Bukrop Mones ---

Karo npoabsmxenue Ha MaTepralia, MOArOTBEH OT CT. pen. B. JIukoB 1mie Hacoya
BHMMAaHHETO KbM paMKaTta, B KOSATO CE€ MPOEKTUPAT, pa3paboTBaT U Mpujarat TecTo-
BETE 3a OLICHSBAaHE Ha 3HAHUATA MO YYX]J €3uK. B mpakTtukara Ha 0Oy4eHHETO IO
Yy €31 IUPOKO ce u3nossBaT O61mara eBponeiicka pe)epeHTHa €3MKOBa paMKa
(anen. Common European Framework of Reference For Languages, CEFR) u
esukoBuTe HUBAa Ha ALTE (Association of Language Testers in Europe), kakto u
npenopbkure Ha EALTA (European Association for Language Testing and
Assesment) Eppomeiicka acomuanus 3a €3UKOBO TECTBaHE M  OICHSIBaHE.
JInarHOCTUYHUTE TECTOBE U TECTOBE 3a OMPEJENISIHE HAa HUBO, KOUTO 05iXa MOCOYEHU
no-rope, pedepupar KbM HHMBAaTa Ha BIAJECHE Ha €3HMKa, OMPENEICHU CIOpeN
cboTBeTHaTa pamka. [Ipu OEPP craBa nyma 3a oduimanes nokymeHT Ha CbBeTa Ha
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EBporma, nensil noctTuraie Ha €IUHCTBO MEXIY Ibp)KaBUTE-WICHKH B 00JacTTa Ha
00pa30BaHMUETO W MO-CHEUUATHO B M3Y4YaBAaHETO U NPENOJABAHETO HA ChbBPEMEHHU
e3unn B EBpona (bpyk, Ban aeH Enne, 2013). B Hakon ot ctpanute Ha EC siBABaHeTO
Ha TECT IO IbPBH YYXKJ €3UK € 3aJbJDKUTENHO, Hamp. B ABctpus, [lIBenws,
Hunepnangusa n @panuus, KaTo yCHEIMIHOTO IMOJAaraHe Ha TO3U TECT € YCIOBHUS 3a
JOCTBII 10 BHCIIE OOpa3zoBaHuEe. B moBedyeTo cTpaHM OT ChIO3a MPENOJABAHETO €
opranuzupano criopea Huata Ha OEPP (bpyk, Ban nen Enge, 2013: 6). IIpu ToBa
CTaBa Jyma 3a OIpEIEIsHE Ha HUBOTO HA €3MKOBHTE YMEHHS 3a YETEHE, CIYIIAHE,
nucane u ropopeHe. C ToBa OO1miaTa eBporieiicka €3MKoBa paMKa Cbh3/1aBa CUCTEMA OT
OpPUEHTHPHU 3a TMO-TOJsIMAa TNPO3PAYyHOCT OTHOCHO OOpa3oBaTEIHUTE 1EIM Ha
MHCTUTYLIMUTE U UHIUBHUIYATHUTE €3UKOBU KOMIIETCHI[UU HA CTYJCHTHUTE.

OOyueHuneTo No creruaIn3upad 4y 3K € ¢ MpoPecuoHaIHa HACOYEHOCT U
eI pPa3BUTUE HA PA3JIMYHU YACTHH KOMIIETEHUMHU (TEKCTOBA, I'paMaTUYEeCKa U
npyru). [Ipu Hero ce paGoTu B rpaHUYHATA 30HA MEXKYy €3UMKOBUTE YMEHHUS B JaJICH
Yy>KJ] €3UK, 3HaHUSTA 3a KOHKpETHa npodecroHanHa obnact (Hamp. UKOHOMHUKA) U
MPUJIAraHETO Ha YY KU €3UK B KOMYHUKALIMHUTE B Ta3U c(hepa Ha YOBEIIKATA IEUHOCT.
ToBa Hanara cb3gaBaHe Ha MHOTOOPOMHHM TECTOBE 3a OIICHSBAHE Ha CTENEHTa Ha
OBJIa/IIBaHE Ha y4eOHOTO ChabprkaHue (achievement tests) u 3a orieHKa Ha C3UKOBHUTE
ymenus (proficiency tests). [IpeaBua GpparMeHTHpaHETO HA 3HAHUETO B TOJIIM Opoi
npodeCUOHAIHA O00JIACTH TMPENoaBaTeIUTe MO YYXAW €3ULU BbB BHUCIIETO U
PO EeCUOHATTHOTO 00Pa30BAHKE Ca MOCTABEHU B CI0KHATA CUTyallUs Jja OpraHu3upar
O0OyuYeHHEeTO MO CHEeLMATU3UpaH 4yKJ €3UK CIOpel W3HCKBaHUsATa Ha oOpa3oBa-
TEJTHATa UHCTUTYLIUS, Ja CJIEIIAT 3a HAlpeIbKa Ha CTYJICHTUTE U B Kpasi HA CbOTBETHUS
KypC Ja OINpEeAeNT MOCTUTHATOTO HUBO. Ilormen xbpM JIEHHOCTTAa Ha KOJETH OT
OBJTapCKu YHHMBEPCHTETH IOKa3Ba, Y€ B TOJSIM OpOM CHEUMaTHOCTH CE€ IoJjaratr
JT'bP>KaBHU U3MHUTH 1O IBPBU M BTOPHU UYXKJ €3UK, Hamp. ppeHcku npu MKoHOMHKaA C
qy>KJI0€3UKOBO 00yuenue, Typusbm, MHTENekTyamHa cooctBeHOCT, MeXIyHapOHH
UKOHOMHMYECKHA OTHOIICHWE WM AHIJIMHUCKU npu VIKOHOMHKA C 4yXIOE3UKOBO
o0yuenue, MUNO, MexayHapoaHU OTHOUICHUS, €BPONEUCTUKA U TIOJUTOJIOTHUS
(YHCC, ronu 2022). Beska yuyeOHa nucuuruinHa no uyxj e3uk B CA L, JI.A.lleHoB*
ChILIO 3aBbpIIBA C M3NUTEH TecT. ToBa MoguyepTraBa 3HAYMMOCTTA Ha TECTBAHETO B
npoleca Ha 00y4eHHEe U PEToAaBaHe Ha Uy KA €3UIIH.

Crnenu¢ukara Ha 00y4eHHUETO MO CIEHUATU3UPAH YYXKJ €3UK BOIH 0 HSIKOU
0COOEHOCTH MPHU ChCTABSIHETO U MPOBEKAAHETO HAa U3MUTHUTE €3UKOBH TecToBe. [Ipu
Yy>KIusl €3UK 3a o0ula €3UKOoBa ynoTpeda B YUYWJIMIIHOTO U U3BbHYUYWIMIIHOTO
oOpa3oBaHKE JJOTMYHO BHUMAHUETO € HACOYEHO KbM OIICHSIBaHE Ha €3UKOBUTE YMEHUS
3a YyeTeHe, ciyllaHe, roBopeHe W nucaHe. OT OIEHSIBAHUTE YUYCHHUIIM/KYPCUCTH C€
OYaKBA PABHOMEPHO PA3BUTHE B PAMKUTE Ha MPEIBAPUTEIHO 3anaicHo HUBO. C
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[Ipunoxxenne Ne2 xbpM JIbpkaBHHTE 00pa3oBaTeIHM H3UCKBAHUA 3a Y4eOHO
ceabpxkanue ot 2006 T. ce peryaupa KyITypHO-oOpaszoBatenHara obsact ,,Uyxau
€3UIU*‘: aHTJIMHCKU, UCTIAHCKU, UTAJTMAHCKH, HEMCKH, pyCKU U ppeHcku e3uk. (IB, Op.
58 or 2006 r.) JIOKyMEHTHT OmIpeAcisl PaBHMINETO Ha BJIaJICCHE Ha €3HKa, KOETO
yUYCHHUIIUTE TpsiOBa Ja MMar B pe3yiaTaT Ha OOYyYEHHMETO NpHU 3aBbpIIBaHE Ha
omnpeneneHa odbpaszoparesHa creneH. [locoueHo € cblo, 4e abp:KaBHUTE 00pa3oBa-
TEJIHU U3UCKBAHUS 0 YYXIU €3UIM JI0 TOJsiMa CTEIEH C€ MPUIABPKAT KbM MbPBUTE
neT paBHUINa Ha OOmIaTa eBpornencka paMka.

B o6nactra Ha BUclieTo 0Opa3oBaHUE LIETUTE HA OOYYEHUETO C€ MOCOYBAT B
ydeOHaTa nmporpaMa Ha ChOTBETHaTa yueOHa AUCHMIUIMHA. TyK ce onmpenemnsT Havam-
HOTO (IIPENOPBHUYUTEITHO) €3UKOBO HUBO U HUBOTO, KOETO TpsiOBa J1a ObJIe IOCTUTHATO
B pe3yiaraT Ha o0ydeHueTo. ChIIO Taka c€ MocodBa y4eOHO ChIBbpP)KaHUE, KOETO
TpsiOBa J1a Ob/1€ OBIAJSHO OT CTYJeHTUTE. CPAaBHUTEITHO MAJIKUAT Opoil yueOHH YacoBe
IpaBU TPYJAHO MOCTHKUMO IPEMUHABAHE OT J1aJICHO HAYAJIHO €3UKOBO HUBO KBbM I1O-
BUCOKO CJIeIBalll0 HUBO, Hamp. oT Bl xbem B2. PeanHusaTr cuenapuii npenBukiaa
3armo4BaHe Ha 00YyYEHHETO MPHU HIKAKBO MPEMOPHYUTEITHO €3MKOBO HUBO (Hamp. B2) u
MIPENo/IaBaHe Ha 3HAHMS B ChOTBETHA Mpo(decCHOHaTHa 00JIaCT U €3UKOBH YMEHUS 32
JIEJIOBU KOMYHUKAIIMH, TaKa 4Ye Jia e CTUTHE 710 €3uKOBO HUBO B2 + npodecus. Tunu-
YEH MPUMEDP 32 TAKbB U3MUTEH TECT M0 CIEUUATM3UPAH AHTJIMHACKH €3UK ITPEACTABIISIBA
telc English B2 Business (TELC, 2016). MatepecHOTO B TO3M cepTU(UKATEH U3IUTEH
TECT € CBbP3BAHETO HA €3UKOBUTE YMEHHUS 3a YETEHE, CIyIlIaHe, TOBOPEHE U ITUCAHE Ha
KOHKpeTHO HUBO (B2) ¢ mpodecuonannu kommereHnuu B chepara Ha OusHeca. B
OINMMCaHMETO Ha M3MHUTHUS TECT € mocoueHo, ue telc English B2 Business nposepsiBa
npodecroHaTHO HacoYeHaTa €3MKOBa KOMIIETEHTHOCT Ha HampeaHano HuBo. M3nut-
HUAT TECT BKJIKOYBA MUCMEH U YCTEH M3NUT. CPaBHUTEIHO BHCOKOTO €3MKOBO HHBO
M3UCKBA 3HAYMTENIHA MPOABDKUTEIHOCT Ha wu3nura: 60 MUHYTH 32 4YeTeHEe C
pazOupane, 60 MUHYTH 3a TTMCaHE HA PA3IMYHU TEeKCTOBe, 20 MUHYTHU Tay3a U CJel
ToBa 30 MUHYTH cliyliaHe ¢ pazoupane U 30 MUHYTH €3UKOBH €JIE€MEHTH (JIEKCHUKA U
rpamatuka). [Ipu ycrnemHo mojaraHe Ha MUCMEHMSI U3MUT clie/iBa ycTeH u3nut (15
MUHYTH).

[TocoueHuaT npumMep Moka3Ba 3HAYUTENHHUS 00EM OT AEMHOCTH, HEOOXOAUM 3a
ISUIOCTHO ONpENENIIHE Ha YYXJO0€3UMKOBAaTa KOMIIETEHTHOCT B JlaJieHAa CHelua-
nu3upana obaacT. [Ipu M3NUTHUTE TECTOBE MO KOHKPETHA yuyeOHA NUCIMIUIMHA TI0
JaZieH Yy>K]l €3UK BbB BUCILIETO 00pa30BaHUE OpraHU3allMOHHATa paMKa € 3aJaJieHa OT
oOyuyaBaniaTa UHCTUTYIUS. ToBa ce OTHACsA Ha MbPBO MSCTO 32 BPEMETO 3a MPOBEXK-
JlaHe Ha U3MHUTHHS TecT. B 3aBucuMocT ot opmara Ha 0OyueHue (penoBHa, 3a/109Ha,
JYMCTAHIIMOHHA) ChHILIO C€ MPOSIBIABAT Pa3IMuHU OrpaHrueHus. ToBa mocTaBs npemnoja-
BaTEJIUTE IO YYK]I €3UK MPeJ] HEOOXOTUMOCTTA OT ChCTaBSIHE Ha TIOIXO AN U3MUTHU
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MaTepHaIH U TIXHOTO YAAYHO BKIIOUBAHE B M3MUTHUS TECT. B TOBa OTHOIIIEHHE MOXKE
na ObAAT MOJIC3HU HAPBHYHHIM M HACOKH 3a pa3pabOTBaHE HA €3UKOBH TECTOBE, KATO
nanp. Guidelines for the Development of Language for specific Purposes Tests (ALTE,
2018) umu EALTA Guidelines for Good Practice in Language Testing and Assessment
(EALTA, 2006). loxymentsT Ha ALTE ce 3anumaBa aeTaiijiHO ¢ OCOOCHOCTHTE Ha
TECTOBETE B 00JIaCTTAa HA Ciennanu3upanute ayxau e3unu (LSP TectoBe), ¢ rieneBute
Tpymy, ¢ Kiacu(ukaius Ha TECTOBETE, C KOHKPETHH N3UCKBAHMS TIPU pa3pabOTBAHETO
Ha LSP tectoBe u ¢ dopmupanero Ha onenku. Hacokute na EALTA ca ¢ mo-o0mr
XapakTep W ce OTHACAT KbM OOYYEHHETO Ha TPENOoJaBaTeINTE MO UYKIU C3WIIH,
TECTBAHETO M OICHSIBAHETO B KJlacHATa CTas M KbM pa3pabOTBAaHETO HA TECTOBE B
HAIlMOHATHY WJIM WHCTUTYIIMOHAJTHYU 3BEHA WJIN IIEHTPOBE 32 TECTBAHE.
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LEARNING RARE LANGUAGES WITH DUOLINGO

Senior lecturer Petar Todorov, PHD, D. A. Tsenov Academy of Economcis —
Svishtov, Bulgaria

Abstract: With the new HBO TV series House of the Dragon underway, and
with the immense popularity of Game of Thrones, viewers wonder what kind of
language the Targaryens speak. Though not on TV anymore, Star Trek still has millions
of followers throughout the world. Some of the most interesting characters — the
Klingons also speak a language that is strange to humans. The paper presents research
on learning High Valyrian and Klingon on and beyond one of the most popular
language learning platforms Duolingo. First, a brief description of the two languages
is provided pointing out the writing systems they use, their pronunciation and some
popular phrases. Secondly, a survey among learners of two languages attempts to
discover whether and how Duolingo has helped them acquire knowledge of them. The
survey also takes the respondents beyond Duolingo in an attempt to find out whether
they use other sources and whether Duolingo has led to proficiency in the two
languages. A conclusion is reached that Duolingo is a trusted and reliable tool when
learning rare languages, but to reach a proficiency level, other sources are to be
consulted, too.

Key words: rare languages, High Valyrian, Klingon, Duolingo.

INTRODUCTION

Currently, Season 1 of the TV serial House of the Dragon is underway on HBO
and with an IMDB rating of 8.6, it is one of this year’s blockbusters. It tells the story
of the House Targaryen 172 years before the birth of Daenerys Targaryen — the central
character in Game of Thrones (IMDB rating 9.2). In both TV series, some of the
characters speak a language which requires special training and translation — High
Valyrian. Similarly, in Star Trek (IMDB rating 8.6), another TV series popular in the
second half of the 1960s, the Klingons speak a language (Klingon), which cannot be
understood without proper training and translation. Although there is little similitude
between High Valyrian and Klingon, both languages are currently featured on the
popular language learning platform Duolingo and combined, there are a little below 1
million learners. This paper features a brief discussion of the characteristics of High
Valyrian and Klingon in terms of writing systems, pronunciation, and popular phrases.

135



Secondly, it presents the findings of a survey among learners of the two languages in
an attempt to discover whether their usage of the Duolingo language learning platform
Is sufficient to master the corresponding language. Thus, the aim of the research is, on
the one hand, to present the features of High Valyrian and Klingon, whereas, on the
other, to survey learners on their usage of Duolingo. The research object is leaners of
High Valyrian and Klingon, whereas the research subject is using Duolingo to learn
them. The hypothesis is that in trying to offer rare languages such as High Valyrian
and Klingon, Duolingo provides two very well-structured and insightful courses.
Nevertheless, in the case High Valyrian and Klingon, Duolingo leads to efficiency, but
not to proficiency.

ARGUMENT

As of the moment of writing this paper, the language learning platform Duolingo
features 625,000 learners of High Valyrian and 305,000 learners of Klingon. It is
interesting to note that right after Klingon, by number of learners, ranks Esperanto with
299,000 learners. In fact, out of all languages offered on Duolingo, among which we
notice rare languages such as Yiddish, Navajo, and Zulu, to name but a few, only High
Valyrian and Klingon are languages which are not spoken officially in any country.
These languages are only used in the movies for which they were created and today,
they are used in groups and communities, | would say, for entertainment purposes,
rather than in real life situations.

In addition to Duolingo, High Valyrian can be learnt on the following:

e https://www.makinggameofthrones.com/production-diary/2014/5/8/high-
valyrian-101-learn-and-pronounce-common-phrases (offers only translation and
pronunciation of some common phrases);

o the Beelinguapp offers a brief introduction to High Valyrian and the translation
of some on https://beelinguapp.com/blog/high-valyrian-101, but nothing beyond
that;

¢ https://lingojam.com/EnglishtoValyrianTranslator - English to High Valyrian
translator;

¢ https://translator-valyrian.netlify.app/ - English to High Valyrian translator;

Those interested in learning High Valyrian can actually find other resources, but
Duolingo is the only language learning platform which offers a complete course, at
that, entirely free of charge.

As far as Klingon is concerned, in addition to Duolingo, which offers a complete

course, the other reliable source is the Klingon Language Institute. The Klingon
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Language Institute is a non-profit organization, which offers research, training and
certification in Klingon. Beyond these two, there are few resources which can help an
interested learner master this particular language.

As pointed out by Almaden (2022), “High Valyrian is a fictional language
created by David J. Peterson. [...] It is used in poetry, literature, and by the nobles
living in Essos and Westeros.” The High Valyrian course on Duolingo is in fact created
by the language’s creator David J. Peterson (76% course contribution), Amorena (17%
course contribution) and Justin Mansfield (4% course contribution). High Valyrian is
a Subject Object Verb language, which to some extent resembles Latin. According to
Nguyen (2019), “Right now, High Valyrian has grown to comprise about 2,000 words,
according to Peterson. The language may be fictional, but it has its own — very real —
system of rules that govern it, same as any other language.” Obviously, with the
ongoing House of the Dragon series, the vocabulary will undergo even further
expansion. Furthermore, “One of the most important uses of High Valyrian was to train
dragons. Certain commands were taught to dragons so that they respond to them
eventually. This was also a way to communicate with them and tell them what to do.”
(Majumdar, 2022). Those who have watched Game of Thrones, and who are now
watching House of the Dragon, know that dragons play an important role in both TV
series.

“The Klingon language was originally created to add realism to a race of
fictional aliens who inhabit the world of Star Trek, an American television and movie
franchise.” (Development and Use of the Klingon Language) The language was created
by Mark Okrand, James Doohan, and John Povill. “The language itself is centered
around spacecraft, warfare, and weaponry — but it also reflects the directness and sense
of humor of the Klingon culture. For example, the closest word you can use to express
“hello” is “nugneH,” which actually means “What do you want?”. (Klingon for English
Speakers) The Klingon course on Duolingo is created by Philip Newton (47% course
contribution), LoghaD (18% course contribution), Qov (18% course contribution), and
Jeremy* (12% course contribution). Unlike High Valyrian, which is spoken by people,
Klingon is spoken by Aliens. It is not by accident that the first Klingon lesson on
Duolingo focuses on sounds, not on vocabulary or phrases as it is with other courses,
including High Valyrian.

Although the two languages seem entirely different, we can still find some
similarities between them. High Valyrian uses the Latin alphabet and there are many

% For the High Valyrian and Klingon courses on Duolingo, for some of the course creators, only their
usernames are available. Those are: Amorena (High Valyrian), LoghaD, Qov, and Jeremy (Klingon).
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characters which resemble some of the world’s most spoken languages. Moreover, its
sound is more approachable. For instance, the word “rina” (a girl) is similar to the
Spanish word “nifia” both in meaning and pronunciation. Nouns do not take articles,
which is exactly the same as in Latin: Rifia taoba kirini issi — The girl and the boy are
happy. On the other hand, looking at Klingon writing, we notice that it resembles alien
objects, weapons or tools, for instance:

PN S S A S
« 7 L ¢ < T T
I j I m n ng o
bﬁf?lﬂ‘ﬁ
P 49 g r s t ¢

Figure 1. Klingon writing system. Source: https://www.kli.org

As it was mentioned above, Klingon phrases focus on warfare, weaponry, etc. For
example, nugDaq 'oH puchpa' ‘e’ (Where's the bathroom?) Usage: Helpful if you forget
which door is which on the battlecruiser. (Locke, Ch. 2016)

Despite the obvious differences, one can also find certain similarities, if not in
the sounds and pronunciation, at least in the phrases used in the two languages. Those
who have watched the two TV series are aware that death is a central theme in both.
Therefore, it is not surprising that some phrases are directly related to it:

High Valyrian: SkorT démalyti tymptir tymis, €rinis ia morghlis. — When you play the
game of thrones, you win or you die. (Lucas, 2014)

Klingon: Heghlu'meH QaQ jajvam — Today is a good day to die. (Klingon Phrases)

The survey was conducted in the spring and summer of 2022 among learners of
High Valyrian and Klingon through Microsoft Forms. It should be noted that despite
the fact that there are nearly one million learners of the two languages on Duolingo,
Duolingo does not disclose information about its users’ accounts. Therefore, to find
respondents, | had to post the survey on various Facebook groups and other platforms.
This explains the low number of respondents — only 19; out of them, 10 learn only
Klingon, 8 learn High Valyrian and only one respondent learns both languages. As far
as country of origin and gender is concerned, 8 respondents are from the USA, 2 — from
the Netherlands, 1 — from the UK, 1 — from South Africa, 1 — from Sweden, 1 — from
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Denmark, 1 — from the Czech Republic, 1 — from Slovenia, 1 — from Germany?®, 1 —
from Australia, and 1 respondent has not indicated his/her country or origin; 7
respondents are male, 9 — female, and 3 — prefer not to say.

Question 4 asks the respondents if they are learning High Valyrian or/and
Klingon only with Duolingo, or with Duolingo and another tool. The responses are:

e only with Duolingo — 4;

e with Duolingo and another tool — 15;

Question 5 asks the respondents why they are learning the particular language.

There are two
options to choose from and an “other” option to complete on their own. The responses
are as follows:

o | like the movie characters who speak it and | want to be able to speak like
them — 3;

o | want to be able to communicate in this language with other learners — 7;
o Other —

- Linguistics and conlanging are interesting and HV is an extremely well made
conlang - learning it is both fun and teaches me about linguistics in a way
easier than learning a full “natural language.”

- the first two answers but also because | want to say mean things without
feeling bad or having confrontation

- High Valyrian is fun because it’s reminiscent of Latin (plus I was watching
Game of Thrones)

- | like knowing things most people don't

- | am a huge Star Trek fan and my doctors encouraged me to exercise the
linguistic centers of my brain

- | have been fascinated with the Klingon language for 30 years

- Itis away how to relax

- Both

| like the world-building aspect

Below, I will provide a summary of the responses to the next few questions, as
they do not contribute as much to proving the research hypothesis. 2 respondents
indicated that Klingon is more difficult than High Valyrian; only 3 respondents have
completed the whole Klingon course and only 2 — the whole High Valyrian course on

Duolingo; 8 respondents have indicated that they use Duolingo to learn only Klingon

® This person has answered: the USA/Germany.
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or/and High Valyrian, whereas 11 respondents have indicated that they use Duolingo
to learn Klingon or/and High Valyrian and at least one other language.

Questions 10 — 12 ask the respondents to rate the Duolingo Klingon and High
Valyrian courses. Their responses are as follows (see figures 2 — 4):

10. How would you rate the Klingon course on Duolingo?
1 - poor

- fair

- average

- good

- excellent

wvohA W N

ore Details {( Insights

14 429

Responses Average Number

Figure 2. Responses to question 10.

11. How would you rate the High Valyrian course on Duolingo?
1 - poor

- fair

- average

- good

- excellent

[, B O WE R 5]

More Details 1F Insights

9 4.00

Responses Average Number

Figure 3. Responses to question 11.

12. Please rate the extent to which Duolingo has helped you master the language.
1 - It has not helped me learn much.

- It has helped me learn only a little.

- It has helped me a fair amount of the language.

- It has helped me learn a lot.

- It has helped me master the language.

wos W

More Details (% Insights

1 9 3.84

Responses Average Number

Figure 4. Responses to question 12.
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As the responses to questions 10 and 11 show, the average rating of both the
Klingon and High Valyrian courses on Duolingo is respectively 4.29 and 4 out of 5.
This means that the learners are not 100% satisfied with the courses and there is room
for improvement. This claim is further supported by the responses to question 12,
where again on a 5-grade scale the users have given a mark of 3.84, which means they
do not think they have mastered the language with Duolingo. The responses to these
three questions confirm the second half of the research hypothesis that Duolingo leads
to efficiency, but not to proficiency when learning rare languages with it. Nevertheless,
the responses to questions 13 and 14 make it clear that the respondents acknowledge
Duolingo as a resource without which learning High Valyrian or/and Klingon would
not be possible, or at least they would not attempt to do it.

e Question 13. Which of these applies to you?

- Before | started learning Klingon or/and High Valyrian with Duolingo | had
already been learning the language/s using other tools/sources. — 8 responses

- | started learning the language because | found out that it was available on
Duolingo. — 11 responses

- other — O responses.

e Question 14. Which of these applies to you?

- If it hadn't been for Duolingo, | wouldn't have been able to learn Klingon or/and
High Valyrian. — 11 responses

- | frequently communicate with other people who have knowledge of Klingon
or/and High Valyrian. — 7 responses

- Klingon or/and High Valyrian are more than just languages. They are a way of
life, a passion, something that makes a difference. — 8 responses.

I will not discuss the responses to question 15, which asks the respondents to
make comments or recommendations, because few respondents have answered it and
their comments do not make any significant contribution to the whole research.

CONCLUSION

This paper has presented the findings of a survey on learning High Valyrian and
Klingon on one of the most popular language learning platforms — Duolingo. This
survey has confirmed the hypothesis that Duolingo offers two very well-structured and
insightful courses. In the case of High Valyrian, the course creator is also the creator
of the language itself. Nevertheless, the end result is that Duolingo leads to efficiency,
but not to proficiency. Furthermore, with such rare languages, which are not used

anywhere outside the communities that practice them, it is extremely difficult to
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provide any form of assessment of the knowledge. In this respect, only the Klingon
Language Institute is an organization which offers formal recognition and certification.
Therefore, we can conclude that language learning nowadays is made much easier with
applications such as Duolingo, but in the case of learning rare languages, and not only,
other sources should be consulted as well.
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